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graduate and graduate courses, as
well as in-service education.

GENERAL OBJECTIVES

The general objectives of cur-
riculum planning for the excep-
tional child are the same as for
the normal child. The main ob-
jectives are: to guide toward the
attainment of self-realization;
the building of acceptable human
relations; the gaining of economic
efficiency; and the development
of a sense of civie responsibility.
The approaches to these goals are
essentially the same.

The differences between curric-
ulum building for the normal
child and the exceptional child
are concerned with the selection
of proper content, with the modi-
fication and adjustment of exist-
ing content, and with the projec-
tion of adequate techniques for
physical and intellectual levels.
In other words, the problem is one
of finding individual needs and
providing for them.

In each case of the exceptional
child the teacher should act as the
moderator, and realistically weigh
the individual’s needs and his
possibilities very early in his
school career. The needs of the
mentally retarded are great, since
these children who are limited in-
tellectually require a simple edu-
cational program sufficiently bal-
anced to carry them successfully
through their lives. The pattern-
ing of this group is so varied that
a neurologist’s diagnosis and rec-
ommendations are required even
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though the teacher is so well
trained that she will be able to
recognize marked mental devia-
tions and refer them to the proper
agency for scientific review.

In the Department of Special
Education at Newark, New Jer-
sey, a certain unitary form is set
up which is termed “The Areas of
Learning.” A core curriculum is
set up to study common life prob-
lems. The units stress: (1) the
importance of the home; (2) the
value of utilizing community re-
sources; and (3) the development
of the city, state, and country.
Exploratory work experiences are
most helpful. This plan of re-
latedness should begin on the pri-
mary level and continue through-
out the school experience. At the
prevocational and high school
levels their intellectual energy
should be directed in reviewing,
comparing, testing and applying
what has been learned.

THE PHYSICALLY HANDICAPPED

In the curriculum for the phys-
ically handicapped, emphasis on
richness of experience is impor-
tant. Unless otherwise indicated
the intelligence of this group is
average or above. The greatest
concern is to accustom these chil-
dren to accept their defects, and
to analyze the possibilities and
limitations of social and voca-
tional adjustment in relation to
curriculum needs.

In planning the curriculum the
following points are important :
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1. Vehicle must be challeng-
ing, rich, flexible, which will:

(a) alm at the complete de-

- velopment, of the child;

(b) be therapeutic in na-
ture;

(¢) stimulate the search for
more information in rela-
tion to group activity;
and

(d) reveal individual capaci-
ties and talents.

2. The approaches necessary
are:

(a) Curriculum adjust-
ments: treatment, exer-
cise, or rest.
Adjustments of teaching
techniques: enlarged
materials for the par-
tially seeing; Braille for
the blind; lip-reading
and learning use of
speech organs for the
deaf and hard of hearing;
mastery of body control
for the erippled; others.

The curriculum for the physi-
cally handicapped functions only
in such adjustments as are re-
quired by each specific group.
These must be unified and must be
the safeguard of the mental health
and the final voecational choice of
these children in order to equip
them to accept intelligently any
loneliness and deprivation which
their handicap might bring.

THE SCIALLY MALADJUSTED

The socially maladjusted group
needs definition before setting up
its curriculum. If educational ob-
stacles occur then the curriculum

(b)
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for the intellectually retarded can
be used as an outline with ex-
tensions and embellishments as
needed. If personality disorders
are revealed then the psychiatrist
must preseribe the approach to re-
habilitation.

It is evident that “life adjust-
ment’’ is the basic need of all edu-
cation, especially with reference
to the exceptional child. Elise H.
Martens defines it thus: “Life ad-
justment is a nice balance between
changing circumstances to meet
one’s apparent needs for happi-
ness, and, when circumstances
cannot be changed, adjusting or
changing one’s self and one’s life
program to meet unaltered condi-
tions in such a way that there will
be at least a measure of satisfac-
tion and contentment.”' Gene
had an eye hemorrhage due to a
tumor. When his mother had to
tell him that he wouldn’t see again
he replied, “then I must go to the
School for the Blind and learn to
do something useful.” Tommy
had “polio” When he was told
that he would never be able to run
and play again his response was,
“T must be sure to be happy so
that other children will want to
come and play where I am.”

SATISFYING RELATIONSHIPS

Maintaining satisfying relation-
ships to one’s self, to other people,
and to the spiritual force of the
universe calls for: (1) A whole-
some understanding of self; (2)
an association which will make

1. FElsie H. Martens, Chief, Exceptional Children
and Youth, U. 8. Office of Education.
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one an acceptable member of a so-
cial group; (3) a philosophy of life
that meets one’s emotional and
spiritual needs.

ESSENTIAL ELEMENTS

If education is to offer the
things that contribute to the life
adjustment of the seriously handi-
capped child there must be a com-
bination of several elements in a
special program arranged for him:
(1) Intensive individual attention
as the child’s condition demands
it; (2) the program, however spe-
cialized it may be in part, must
also somewhere along the line in-
clude associations with normal
children. These children take part
in every possible activity that will
identify them with the total school
and community life; (3) there
should be an adequate opportu-
nity to prepare for occupational
suceess. The handicapped person
does not want special allowances,
for he realizes that he must carry
on in spite of his defect and do his
work as well as, if not better than,
his nonhandicapped neighbor; (4)
there must be an emotional and
spiritual satisfaction that will
make all life more meaningful and

the physical burden more bear-
able.

The realization of an adequate
program for exceptional children
is a matter for major considera-
tion. A few of the major prob-
lems are: (1) Securing well pre-
pared teachers. It is hoped that
teacher training institutions will
make it their business to recruit
and to prepare personnel skilled in
teaching ability, understanding in
human sympathies, and interested
in using their skills; (2) develop-
ing satlsfactory physmal facilities,
well equipped with essentials for
the groups to be serviced; (3) es-
tablishing interrelationships with
all agencies concerned with the
well-being of the exceptional
child, including: public and pri-
vate agencies; doctors and clinies;
health, welfare, educational, and
vocational rehabilitation agen-
cies; home, school, church, indus-
try, and labor.

“Illiteracy, the product of edu-
cational neglect, must stop at its
source; and that can be done only
by giving educational opportunity
to the children—all the children of
all the people of America.” 2

2. Elbert D. Thomas, in Washington News Letter
on Social Legislation, September 16, 1942.
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I Learn From Children

By CAROLINE PrATT

Published by Simon & Schuster, Inc.,
Rockefeller Center, New York, 1948.
Price, $2.75.

In this book Caroline Pratt re-
counts her growing attitudes to-
ward the education of young chil-
dren from her first training at
Teachers College, New York, in
1892, to the present. She is now
Principal Emerita of City and
Country School, which she
founded in 1914. .

It was during her training pe-
riod in the Kindergarten at Teach-
ers College that Miss Pratt first
began to question and then to re-
ject the methods that were being
advocated. How she eventually
worked out a philosophy for the
education of the very young, along
with the methods and techniques
of applying this philosophy, is
graphically set forth in her ac-
count of the development of the
City and Country School.

After a few years of varied ex-
periences in teaching normal
school students and teen-age pu-
pils, Miss Pratt concluded that the
type of education being imposed
on these ages was not so effective
as it should be, because the educa-
tion they had received in their
early contacts with schools had not
taken into account the natural im-
pulses and inclinations of children.
She therefore decided to start a
school for young children, basing
this decision upon her deep con-
viction that all children have a

THE EDUCATIONAL LEADER

[MARrcE

natural and inevitable desire to
learn, and that the traditional
school thwarts, curbs, and often

kills this desire. |

The Play School, which was
later to be known as the City and
Country School, was begun with
six children between the ages of
four and five. These children, as
were all children who were to come
after them, were given the oppor-
tunity to follow their natural de-
sire to learn, to do, and to see.
They were given every chance to
work out for themselves the an-
swers to their questions concern-
ing the world in which they lived
and the relationships of the vari-
ous parts of that world. They
were also encouraged to solve their
problems of living and playing
with each other.

It is interesting to notice that
always in her discussions and de-
seriptions of the children and their
activities as they progress from
year to year through the school,
Miss Pratt speaks of the groups by
ages—the Sevens, the Nines, the
Tens, instead of by grades. This
is doubtless because there was at
no time a preseribed curriculum
by ages or grades, and no group
was ever required to reach a cer-
tain level in formal learning.

For example, the Sevens (the
second grade of the traditional
school) were taught reading and
writing. Miss Pratt says it was
not her own logie, or the pressure
from the parents, but the attitudes
of the children themselves that
brought about the decision to give
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