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The Junior College Today and
Tomorrow
WILLIAM ALBERT BLACK

This paper is concerned principally with the public junior corlege. However, some of the ideas
herein expressed have experienced
their best development in private
junior colleges. Many private
junior colleges make an effort to
serve an area as small as that
served by the typical public junior
college. Some private junior colleges, principally the YMCA junior colleges, offer part-time, evening- school, and adult-education
courses.
The concept of the junior college as a community college envisages an institution which is prepared to meet the many and
varied educational needs of youth
and adults. It is customarv for
all post-high-school and adult education to be placed under the administration of the junior college.
The relationship between this institution and the high schools on
the one hand and the vocational
schools and higher education on
the other hand is observable in
th e titles assigned to the administrative heads. The title of princi-

pal is borrowed from the high
school; director is borrowed from
the vocational school; and the
titles of dean and president are
borrowed from the colleges and
universities.
There are over 600 junior colleges which have been started in
the past twenty-five years. Very
few of these have ever been closed.
Most of them were able to keep
going even during the war years
in spite of the demands of the
armed forces and the war industries. In fact, most of them contributed in large measure to the
·success of the armed forces and the
war industries. Of the few which
were forced to close because of reduced enrollments during the war
period almost all have reopened.
The majority of the junior colleges of this country are showing
increased enrollments as compared
with pre-war years. Two-thirds
of the colleges reporting to the
American Association of Junior
Colleges the first year after the
war showed enrollment increases
of approximately twenty percent.
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Many of the colleges reported increased enrollments in men students.
A considerable amount of the
enrollment increase has been due
to the returning war veterans and
the federal legislation which
makes it possible for them to secure educational opportunities
largely at government expense in
junior colleges as well as in colleges and universities. Increases
in enrollment .i n the past two years
have come from on-coming youth.
Enrollment is now at an all-time
peak.
Nearly 100 new junior colleges
have started since the war. The
indications are that the next
twenty years will see continued
growth in this field. It is regarded as necessary, in many
quarters, that the opportunity of
a junior college experience be extended within reasonable commuting distance of a majority of youth
of college age.
JUNIOR COLLEGE ESTABLISHED FOR
TRANSFER STUDENT

Most junior colleges have been
established to serve the transfer
student. The first catalogues and
the first curricula were devoted almost entirely to the pre-professional and liberal-arts students.
Catalogues and courses of other
colleges were copied and the first
problems were those concerned
with transfer of credit. In most
institutions these problems have
been pretty well solved for the
transfer curricula. Much still
needs to be done to gain recogni-
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tion for certain phases of the terminal curricula.
Adult and evening school work
was not attempted in many junior
colleges until our preparation for
the war effort began. They then
offered engineering, science, management, and war training courses
under the auspices of the state
university or engineering college.
Other institutions offered the war
training programs in welding
shipbuilding, and vocational sub~
jects. Some schools offered the
government-subsidized "Out-ofSchool-Youth- and-Adult" program in tractor repair and maintenance or in food conservation.
It is not unusual today to find
objectives listed in the catalogues
of colleges and junior colleges
which seem not to have been carried out in the curriculum. Often
an examination of these objectives
and comparison with the courses
offered reveals an absence of curricula and other activities designed to give meaning to and
make effective the objectives
enunciated.
Improvement in this respect
would undoubtedly result from an
attempt by the board of education,
the administration and the faculty
to set down in writing just what
they believe the functions of the
institution to be. Having given
thought to this task and having set
it dow:n in writing, they are then
ready to try to outline experiences
which will help in the realization
of these objectives. This will result in the development of some
courses. The aims and objel:tives
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of these courses should ·also be in
writing.
The purposes of the institution
will determine, to a considerable
extent, the types of experiences offered. As a part of the plan to
develop courses, the results of
studies of needs should be examined. Surveys are helpful in finding these needs. The surveys
should deal with occupational and
vocational needs and opportunities the needs of individuals, and
the'needs of the democratic society of which the junior college is a
part and to which it owes its existence.
The junior colleges and other
institutions and agencies of government need to be studied from
time to time by representatives in
the fields outside their particular
institutions ; they need constantly
to study their own programs.
They need advice from consultants in industry and business, representatives of labor and management, representatives of education
from the high schools and from
the colleges.
All such advisers from other
agencies should serve in an advisory capacity only. The junior
college curriculum cannot be determined by any one group representing any single segment of the
population. The development of
terminal curricula should involve
the following steps: 1
1. The development of the
philosophy of junior college terI. Criteria adopted by the Northwest Association
of iecondary and Higher Sch ools.
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minal education by the entire faculty and administrative staff.
2. Occupational and employment surveys of the immediate
area of the junior college, and a
study of the needs of the country
at large.
3. ~he organization of advisory
committees of laymen whenever
essential.
4. The selection and organization of the courses as based upon
the recommendations of the college staff, the findings of the surveys, and the advice of the advisory committees. The effectiveness
of these courses will be determined
by the extent to which they develop salable skills. All these
courses must possess a balance betw~eJ:?. specialized occupational
trammg and general cultural education.
5. Provision for an adequate
placement service.
6. The organization of a followup system or service for youth at
work designed to stimulate continuous growth and effectiveness
along needed lines.
7. Effective use of criteria for
evaluating the terminal program
and reorganizing the offerings in
the light of these findings.
There are several ways in which
junior college teachers and administrators can profit by the educational methods used in the armed
forces. In fact, the best points of
these programs, free from tradition, could be used effectively
throughout our educational system. Some of the most valuable

------- ~~--~-------------------------------------
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suggestions include: specific objectives for each unit of each
course· wide use of audio-visual
materi~ls; more realistic learning
situations; more effective supervision of the learning process; and
constant evaluation.
The whole problem must be
studied, but it is difficult to make
uniform progress all along the line.
At times it is better to pick out a
few areas for concentrated effort
while studying the whole problem.
Some of the following features of
the program might yield to more
vigorous efforts:
1. The general education program.
The first problem here is a common definition of general education. The second problem would
be the provision of a general education program for all full-time
students.
2. The technical and vocational
education program.
Here the problems are concerned with the development of
technical skills needed on the job.
These may be skills for a cluster or
a family of jobs in some instances.
They should include work experiences. A further problem is concerned with the knowledge and
appreciation of job relations-relationships with legal provisions,
relationships with fellow workers,
and labor-management relations.
Another problem concerns ·the
knowledge and appreciation of our
way of life. In this area, citizenship training and responsibilities
and experiences in civic enterprises are desirable.
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3. High-school and junior-college relationships need to be improved.
At least all small junior colleges
should give consideration to the
6-4-4 plan. Whether the 6-4-4
plan or some other plan is used,
the junior college and the high
school have a responsibility for
working together. This procedure would be less difficult in most
schools under the 6-4-4 plan. The
problems here are: First, how to
provide integration of programs
and planning; second, how to provide a continuous counseling and
guidance program from the junior
high school and high school
through the junior college.
4. Adult education, part-time,
and evening-school programs need
to be studied.
It is highly desirable to offer
work which will increase the students' occupational efficiency, promote civic competency, and provide cultural opportunities; but,
somewhere, sometime, the colleges
must come to grips with the problem of developing a unifying effort
in adult education. The principal
problem in this area is to find and
develop the unifying force. It
may well be 'citizenship," since
the chief justification for tax-supported ·education is the development of enlightened citizenry.
THE NEED FOR FLEXIBILITY

There is rare opportunity in the
junior-college field in the sense
that the institution is not rigidly
fixed by tradition. Since a good
program may t ake many different
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than college work generally, although the tools and techniques
are much the same as those used
in professional training. They are
intended to prepare individuals
for specific positions or for a field
or a group of occupations. This
field is between that of the professions and the skilled trades. It is
now, and is to be in the future, a
very important field.
.
The education of students in
very specific fields, such as the vocational courses and craftsmanship training previously conducted
in the high schools, is also undertaken by some junior colleges and
the types of training needed are
very well known. The junior college has been able to do very well
with this work which was borrowed from the high school. The
semiprofessional field and the
semitechnical field are those which
are peculiarly open to the junior
college.
SPECIFIC JOB TRAINING IS THE
ANSWER FOR SOME STUDENTS

Only a s'mall number of youth
are in trade training and it is well
that this is so for there are no jobs
in this area for a majority of
youth. Actually, something like
ten to twelve percent of youth may
later engage in occupations which
require specific trade training.
Youth do need work experience,
occupational information, and
guidance.
PREPARATION FOR CONTINUING EDUCATION IS THE ANSWER FOR SOME

Some of the students will want
to go on to a four-year college or
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university. In some institutions
as many as fifty percent of the
graduates go on to four-year
courses. It is here that the junior
colleges have done the best job.
The pattern of liberal-arts education of the four-year colleges and
universities has been copied and
in the main, students have trans~
ferred without much loss of credit.
Transfer students have been able
to do the work in the colleges
about as well by all .accounts and
better by some accounts than those
who first enrolled as freshmen in
the four-year schools.
GENERAL EDUCATION AS OCCUPATIONAL TRAINING

Specific training for a particular job is less important for most
youth than it first appears to be.
Something like seventy percent of
the jobs at which people work can
be learned by alert people with a
desire to learn in a relatively short
time on the job. In connection
with employment, what the majority of such workers need is interest
in the job, a desire to learn, proper
attitudes toward work, good habits
toward work, ability to get along
with other workers, and a sense of
responsibility.
These workers
need something to work for and
something to live for; they need
to take an interest in the community in which they live, in its
schools, its government. They
need to know how to use their leisure, how to budget their incomes,
how to rear a family, how to be
good citizens. Some of these abilities should be developed in the
general education program.
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JOBS REQUIRING A RELATIVELY LONG
PERIOD OF TRAINING

There are some jobs that require
a relatively long period of training
-say at least two years of college.
It is in this field that the junior
colleges should find their best opportunity to fill specific job training needs. There has never been
an oversupply of good secretaries
and stenographers. The training
of a good stenographer requires a
long period. The training of a secretary takes even longer. The
training of these workers begins in
high school and continues through
two or three, sometimes four,
years of college. Junior engineers
need at least two years of college
training which is fairly specific.
Laboratory assistants need from
two to four years of college.
JOB CLUSTERS

There are a number of occupations in which the skills are quite
similar. Training for these jobs
often includes mathematics, blueprint reading, drawing, physics,
general shopwork, and other subjects. People with this kind of
training may work in estimating,
selling, distributing, accounting,
storekeeping, supervising, transporting, and building jobs.
SERVICES TO THE COMMUNITY

An area in which some junior
colleges have engaged and which
may serve in giving students an
opportunity for work experience
and for service is that of community service. In some junior colleges students have participated in
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running youth recreation centers,
playgrounds, and swimming pools.
In other schools students have had
the responsibility for developing
playgrounds, parks, and recreation
centers. In still other communities students serve on all sorts of
committees with adults in planning and conducting civic enterprises. In many schools the youth
carry on for the school the counterpart of the various drives that
are conducted in the community.
In still other instances the schools
have purchased tracts of land for
reforestation or improvement. In
a few communities students have
built school buildings. The ability to carry on enterprises such as
those enumerated here differs in
different communities. There are
many possibilities worth exploring. All possibilities of meeting
youth needs should be explored by
the institution whose leadership is
sincerely in teres ted in meeting
youth needs. Studies carried on ·
during the depression years indicate the necessity of youth having
work experience. No substitute
for experience in which students
are not paid for their work and in
which they do not work under
common working conditions is apt
to be a first rate substitute.
DISTRIBUTIVE EDUCATION
OPPORTUNITIES

The opportunity to engage in
part-time selling or clerical work
and part-time schooling has
proved attractive to a good many
youth in junior college. These
courses give students an oppor-
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tunity to work under the conditions operating in the business on
a part-time basis. Because of the
employment opportunities in
these fields, it is reasonable to expect this type of combination
schooling and employment to increase.
DIVERSIFIED OCCUPATIONS

Diversified occupation pro. grams have proved attractive in
certain parts of the country. Under this plan one instructor, generally trained in trade and industrial
education, supervises the parttime employment of a number of
students employed part-time in a
variety of shops and plants. Under this plan, in some schools, is
included the part-time employment in selling -and clerical work.
PART-TIME AND EVENING SCHOOL

Evening school classes have
proved very popular in some sections of the country. Students in
evening school classes come to
school with a variety of ambitions.
A large portion of these students
are young adults whose schooling
has been neglected or interrupted
in some manner although a good
many are older adults. They come
seeking occupational, vocational,
related-vocational, related-apprenticeship, and other types of
training. Others come wanting
the courses offered to the regularly
enrolled youth in day attendance.
Some want college or high-school
credit, some want training which
will assist them in taking out their
citizenship papers, some want
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courses in art, literature, music or
some other field which fills a v~id
in their lives; others want information on some subject such as
how to care for children, how to
buy a home, how to plan a club
program, how to construct, alter
and repair clothing.
'
THE JUNIOR COLLEGE TODAY

Fewer than ten to fifteen percent of the junior college students
will be needed in the professions
and not more than ten to fifteen
percent will be needed in the
skilled trades. This leaves sixty to
eighty percent of the students who
will later be occupied in homemaking, distributive service,
transportation, communications,
extractive industries, processing
plants, and agriculture. In these
fields there are many technical and
semitechnical jobs. It is in this
area of occupational training that
the junior colleges have the greatest opportunity and not solely in
taking over the vocational work
previously carried on in the high
schools. There is a real challenge
in developing this field and these
people are as much entitled toeducation for their work as are those
entering the trades or those entering the professions.
There is an equally challenging
opportunity in developing a balanced program of general and occupational education. These stu- :
dents need experiences in science,
music, art, speech, mental hygiene,
personal and community health,
homemaking, child care, marriage
relations, literature, labor-man·
I

I

I
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agement relations, and civic responsibility.
Some of these experiences may
be provided in core programs,
out-of-school activities, regular
courses, school activities, and community activities. The difficulty is
to provide what is needed in the
time allowed. Some of it must be
carried out later in evening classes
and in short-term refresher courses.
The most essential part of it is that
part devoted to developing social
and political insight and sensitivity.
The best that the college can do
for many students is to improve
this insight and sensitivity
through assisting students in developing interests, finding information, organizing and using information, and in encouraging and
assisting them to solve personal
and group problems.
SOME TRENDS IN JUNIOR COLLEGE

There are some pretty definite
trends in the junior college field
which are reflected in more and
more schools as the movement begins to mature, such as :
1. The Masters Degree as arequirement for teaching with the
exception of trade teachers.
2. Two years beyond the baccalaureate degree regarded as desirable.
·
3. All courses-terminal, preprofessional, and liberal arts-to
be credit courses.
4. State-aided public junior
colleges.
5. Tuition-free institutions.
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6. Some general education required of all students.
7. Terminal courses established
following community surveys.
8. Use of advisory committees.
9. Developing work-experience
programs.
10. Guidance and counseling
programs receiving more attention.
11. Admission open to mature
persons regardless of previous education.
12. More attention to community needs.
13. Part-time and evening refresher and short-term courses.
14. Emphasis upon placement
and follow-up.
15. Closer cooperation with
state departments of education.
16. More attention to highschool and junior-college relationships.
17. More willingness to experiment.
18. The changing of name from
junior college to community college, city college, or other designation.
19. Establishment dependent
more upon population and proximity of similar opportunities than
upon taxable valuation.
20. Better preservice training
for teachers.
21. More attention to in-service training.
THE JUNIOR COLLEGE OF TOMORROW

·The functions of the public junior colleges of the future can probably be classified under five headmgs:
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1. Preparation for two years of cation (preparatory for vocation).
further study in the learned pro4. Provision of a better general
fessional and liberal arts (prepara- education for on-coming youth
tory).
and adults (popularizing educa.
2. Preparation for employment tion).
in rather broad fields in engineer5. Provision of opportunities
ing, technology, commerce, indus- to resume their formal education
try, agriculture, homemaking, bus- for those whose education has
iness (terminal occupational been interrupted by the armed
function) .
forces, by their own earlier indif3. Specific trade-training prep- ference, or for any other cause
aration for entering a craft or vo- (salvage function).

'

Current Concepts of the Growth and
Development of theYoung Child
EvvA LoursE GmsoN

Few fields of teaching have made
· as many advances in the past
twenty years as the field of child
development. There have been
advances in basic research, content
of subj ect matter, teaching methods, and general viewpoint. The
viewpoint has shifted considerably, as recently as the past five
years. Many groups are coordinating their findings. Medicine,
nutrition, sociology, education,
psychology, and physiology have
been making investigations of
child growth and development.
The combining of the findings in
these areas has given us a number
of concepts vastly different from
the viewpoints previously held.
The child development movement is not old, but at the present
time is old enough to permit a
study of records of children which
have been kept for twenty-five
years. These records enable specialists in the field to test their
theories. Ways in which concepts
in this field have changed will be
discussed in the following paragraphs.
NEEDLESS WORRY

1

Parental worries and concerns
over the growth or lack of growth
of their children often prove to be
needless, and could be avoided frequently if parents realized that

children grow according to their
own growth patterns, and that the
pace of growth differs widely in
children who are to be regarded as
normal. The recent Harvard
Growth Studies, as reported by
Dearborn and Rothney in Predicting the Child's Development, have
banished forever our old ideas of
tables of averages so far as height
and weight are concerned. They
have conclusively demonstrated
that growth is an individual mat. ter. It is known that some children are fast growers, some slow
growers, and some average growers, and that many fast growers
and slow growers turn out to be
normal, well-adjusted people. Recent growth studies emphasize the
factor of individual differences
and the fluctuations of growth at
different times even in the same
child.
No two children, even in the
same family, grow alike, and no
one child has a body which has
reached .the same age all over. A
child may be muscularly well in
advance of his chronological age,
but have a nervous system that
lags behind and makes it necessary
for him to proceed slowly to prevent placing too much strain on
him. Another child may have
teeth which show signs of being
older than he is, while an X ray
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study of his wrist bones indicates tional security is more important
that they still have some growing than forcing of early independto do in order to catch up with the ence.1
When intensive study of infant
rest of him.
feeding began, a number of years
TOO EARLY I NDEPENDENCE
ago, much effort was centered on
establishing
regular feeding hours,
Another change in our ideas has
in
order
to
counteract the hap- 1
come in our conception of the rahazard
feeding
practices prevalent
pidity with which young children
However, the
in
many
homes.
should be forced to become indecampaign
for
a
regular
schedule
pendent of adults. It formerly
was
overdone
and
resulted
in
was assumed that there was virtue
many
mothers
following
a
schedin the early acquisition of growth
steps, with the result that parents ule so zealously that the baby's inand teachers have attempted to dividual needs were overlooked.
train children into certain stages Babies were permitted to scream
before they were ready for them. if they woke an hour or even half
For example, children have been an hour before feeding time. Now
trained to become reliable for the we are swinging around to a more
toilet, to give up breast or bottle sensible way of handling the feed- ,
feeding, to recite nursery rhymes, ing of the baby, and a number of
and to become independent· of pediatricians are suggesting that
their mothers before they were self-demand schedules be folready for this learning. In some lowed. The findings that h ave
cases, the result of enforced toilet been obtained in studies of infants
training has been that later the who have been on a "self-demand"
child suffered toilet "relapses" feeding schedule from the time of
which were probably due to emo- birth, or soon thereafter, go countional conflicts brought about by ter to some practices that have untoo early training for this responsi- til :recently been fbllowed quite
bility. It is no longer considered generally. In spite of fluctuation
advisable abruptly to separate a in individual cases the children
child from his mother while he who have been observed tend to
still has need of her, as evidenced show a certain amount of consistby the crying of children when ency in the number of feedings;
parents first take them to the nurs- moreover, it was observed that as
ery school or kind erg a rten. children grow older, they ' reduce
Rather it is believed that the par- of their own volition the number
ent should remain with the child of feedings demanded in a day.
as long as he seems to evidence a
1. Rand, Winifred, Sweeny, M ary E.; and Vincent,
Lee : Growth and Development of the Young Child.
need for her. Guarding of emo- E.
Philadelphia, W . B. Saunders C<>mpany 194 7, p . 10.
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Studies of twins in which one
was coached to perform an activity
while the other went without
training during this period showed
that with brief training at a later
maturational level the second twin
soon caught up with the first one
whose training took place before
he was "ready" for the activity.
A child who has . been forced to
learn a task before h e has reached
.the proper maturational level, will
react in different ways. He will
resist emotionally either openly or
inwardly. He may seem to comply and then develop difficulty
later, due to the fact, as was said
above, that his nervous system as
well as his organic system have not
reached the readiness stage. The
child may act bored, be irritable or
withdrawn. When he is "ready"
to learn, the opposite is true. He
shows
pleasure in his learning, is
SIGNIFICANCE OF MATURITY
happy and eager to exercise what
A current concept that recent he has learned.
studies have shown is that the efMATURITY INDICATOR
fects of an opportunity to practice,
use or exercise a performance are
To assist persons working with
relative to the level of maturity children in knowing when children
the child h as· r eached when the op- are ready for certain experiences,
portunity was provided. Matur- maturity indicators have been set
ity, as the term is used here, refers up. For example, a list of maturto the stage of development of the ity indicators for school entrance
various organs and of the nervous is given in a recent child developsystem. "Most forms of learning ment textbook. 3 Maturity indicannot take place until children cators in many areas of growth are
are 'ready,' both in general bodily now available. There are, howdevelopment of muscles, nerves, ever, many areas in which this inand physical proportions, and in formation has not been developed.
interest and willingness to learn." 2
Two methods of expressing the
growth accomplished by a child
2. Breckenridge, Marian E ., and Vincent, E. Lee.
FEEDING SCHEDULES

The findings in self -demand
studies also indicate that the children who were fed at their own
demand seemed to be well nourished. However, there are many
practical difficulties. A baby who
1s fed irregularly sleeps irregularly. Unless a pattern begins to
emerge, while the child is still
quite young, the mother is hampered in everything she does. The
importance of the findings lies in
the fact that common sense or
good judgment should be used and
that the hungry child not be required to wait until the clock
strikes the hour before he is fed.
Theoretically what has been found
to be true in the feeding of children may, upon investigation,
prove to be true of certain other
demands.

Child Development. Philad elphia, W. B. Saunders and
Company, 1943, p. 56.

3. Loc. cit., Rand, Sweeny, Vincent., p . 13.
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may be briefly mentioned he~·e.
The first lies in the field of social
growth. Specialists .are discove:ing a social maturity scale, m
which the steps or stages of the
scale represent successive poi!lts
in the social growth of the child.
A child's social behavior will be
observed reviewed in relation to
his past 'pattern, then it will determine at what stage of development he now is. He will not be
compared with other children of
the same age and ~e expect.ed to
conform to the social b~havwr of
his age group. His social growth
will be found ~o follow a patte~n
or channel
whiCh follows certam
.
behaviOr steps.
. ·The Wetzel Grid 4 clearly demonstrates the channel idea in ev,aluating children's growth in height
and weight, and affords the opportunity to compare the child with
his own growth pattern. This idea
·11
b bl
1 t th m thod
WI pro a Y supp an
e e
4. Wetzel, Norman C., .T he G:ids for Evaluating
Physical Fitness in Terms of PhyStque, Developmental
L evel and Basal Metaboli..m. N. E . 0. Service, Inc.,
1200 'west Third St., Cleveland 3, Ohio.

of judging physical growth by
means of height-weight-age scales.
SUMMARY

In this article an attempt has
been made to discuss briefly certain current concepts in the
growth and development of :young
children, namely, that children
grow according to their own patterns, that they should not be
forced into too early independence
from adults that self-demand
. schedules fo; developing certain
behavior patterns are proving to
be advisable in certain areas, that
learning takes place more satisfactorily when the child is ready to
learn , readiness being determmed
. .
in some instances by matunty mdicators, and that in studying social and physical growth, the ~ha~
nel method in w~ich the ~hild 1s
measured accordmg ~o his own
:pattern rather than his age ~roup
Is. used.. Space does not permit ~he
discussion of other concepts. wh1ch
are evolving from the findmgs of
~
' li'StS I'n child development
SpeCia
and related fields.

An English Liberal's Concept of the
Right to Govern
ALVIN HoRACE PROCTOR

The average American finds
much about modern England difficult to understand even though
there are many similarities between the two nations. For example, the role of the monarchy,
adherence to the class system, and
the anomalous position of the
House of Lords seem even more
incongruous and puzzling in view
of the rise of the Labor Party to
power in 1945. The repudiation
of Winston Churchill by the voters
in that year seemed to be either
sheer ingratitude or worse.
The most important deficiency in
American efforts to understand the
English people is not a lack of
good will but failure to know their
history and to realize its influence
upon contemporary life in England. Not only are they a people
with a history of many centuries
of progress but they are also
acutely conscious of the weight
and value of historic forces and
ideas in their daily life. Few
: other people are so devoted to
pecedent, so proud of their glorious past, and so well aware that
moderation, compromise, and slow
and orderly evolution are the keys
to their past and future. So it was
that even English Liberals in the
nineteenth century, like Labor
politicians in the twentieth, were
COnServative 1'n Certain important

respects. The people of this country can better understand the English if they realize that every Englishman is to some extent a
conservative.
A CONSERVATIVE LIBERAL

The greatest leader of the English Liberal Party in the last century, William E. Gladstone, was in
principle and practice a conservative liberal. As leader of the party
from 1868 to 1894, he was directly
responsible for the rise of popular
government or "democracy." He
made England a practical as well
as a theoretic democracy and
proved that the lower classes could
govern as well as reign. "He made
the English democracy conscious
of their power and turned this
power to practical account." 1
Gladstone advocated extension
of the suffrage in 1867 and 1884
and thereby gave the vote to the
lower classes. He enacted social
and economic legislation to benefit
the common people and he abolished various privileges of the upper classes. He promoted party
organization and by his unprecedented election campaigns, agitation, and acceptance of the "mandate principle" made public
opinion a vital force in govern1· A. V. Dicey, "Why Do People Hate Mr. Gladstone?" The Nation, XXV (1882), 218-9.
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ment. Yet Gladstone was essentially conservative toward the
British Constitution and the social
state. He said truthfully that he
was ". .
for old customs and
traditions, against needless change ·
. ; for the individual against
the state, and for the family
against the state." 2
THE NEW CONSERVATISM

· A noted English historian stated
succinctly that Gladstone combined in a curious way "a deep
conservatism with an equally fundamental desire for improvement"
and that he belonged to the "new
conservatism." 3 One cannot study
Victorian England without becoming strongly conscious of
Gladstone's important role as one
of the eminent Victorians nor analyze contemporary Britain without
noting how he helped to shape it
in many ways. Therefore, considerable insight into the English
chara9ter can be gained by a study
of th1s great Liberal leader who
was aptly described·as "contempo- ·
rary history."
.
The evidence is clear that although Gladstone advocated extension of the right to vote to the
working classes in the great acts of
1867 and 1884 he believed those
acts to be conservative in purpose
·and effect. They would attach the
people more closely to the throne
and to the Constitution. More.2. J ohn Morley, 'The Life of William. Ewart Gladstone (new ed1t10n, 3 vols. in 2 ; N ew York, 1011), I,
H ereafter abbr eviated M orley.
8. E. I. W oodward, The A oe of R eform 1815-1870

264.

(Oxford, 1938), 167-8.

'
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over, he did not believe those acts
to be constitutional measures or
that universal manhood suffrage
would alter the structure and
functions of the government.
"A revision of the Constitution," he said, "is a measure that
alters the relations and alters the
powers and rights of the different
orders or classes of the State and
of the bodies .by ~hich the selfgoverning energy of the nation
takes effect." 4 The dominant position of the "governing class"
would remain unimpaired; the
"Social State" would safely absorb
such extension of the vote to the
lower classes. Only in his last
years did he advocate limitations
on the power of the upper classes.
THE STATUS QUO

Gladstone entered politics as a
young Tory in 1832, representing
the constituency of Newark, which
was a pocket borough controlled
by the Duke of Newcastle. He
had attracted the Duke's attention
while at Oxford University, where
as a student debater Gladstone
strongly opposed the great Reform
Bill of 1832 and gave unqualified
approval to the existing "frame of
society." However, he believed in
principles which finally caused
him to break with the Tories and
by 1868 he was the leading Liberal
statesman in England. This
change in party affiliation did not
alter his belief that the "Social
State" as it existed during most of
the nineteenth century was the
4. The Times, September 1, 1884.
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ideal -arrangement of the social
classes.
THE SOCIAL STATE

1

He believed in 1832 that the
social orders of England had
evolved into a social structure
which was the foundation of her
political and constitutional system. The "Social State" as he
conceived it to be had largely
helped to produce England's greatness, and because of that social arrangement, improvement and
progress were to b~ safely effected
through parliamentary refonn and
other measures. When he advocated extension of the right to
vote, he did not anticipate either
demands for social change or for
alteration of the respective roles
of the classes in government.
When Gladstone spoke in favor
of the Representation of the People Bill in 1860, he contended that
even if England were to adopt universal suffrage it would require
generations to make her like
America. Laws were not the only
bases of such matters. "It is on
the social condition of the country.
It is on the manner in which society is organized in its orders and
degrees." Great men were not
elected to take part in politics in
America, he asserted, not only ·because of the political system but
also because of their "social state."
The people in America did not
have their "natural leaders" and
did not feel the old traditional ties
which he hoped would -long continue to exist in England. The
main support of the monarchy and
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aristocracy was the heart, the inclination of the habits, the sense,
the conviction of the mass of people, and their fre e and affectionate
support. 5
THE SOCIAL ORDER

Gladstone defined the chief aim
of government as not merely the
contentment of the people. It was
the social order of the country.
"That is the first, the greatest, the
most sacred, and the most necessary aim of every Government
that knows its duty." 6 It was a
fundamental concept which helps
to explain the motives of much of
his legislative program. He had
no fears in grappling with a political revolution, "But a social revolution is a different matter." 7 He
objected to political measures
which would interfere with the social and economic arrangement of
the people. 8
He believed also that "the frame
of society" would counteract the
disturbing impulses which were
created by sudden and violent accesses of prosperity. Industry and
enterprise advanced by leaps and
bounds, but he declared that the
factors which bound together the
different classes of society would
ameliorate and help solve the
problems. Gladstone decried the
attacks of Andrew Carnegie
against the English nobility,
against "rank" which according
to the former accompanied, qualified, mellowed, consolidated and
5.
6.
7.
S.

Hansard, series 3, CLVIII, 643--44.
I bid., CCCIV, 1780.
M orley, III, 47.
Hansard, series 3, CLVI, 1519.·
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secured the principles of popular that English social lines were not
rigid, that one c0uld move up 01
government in England.9
down among t_he orders of society.
ONE COMMON PURPOSE
Because Enghsh classes were not
In July 1865, the printers of absolutely exclusive, their perpetNewton presented him with an ual blending was a familiar daily
address commending his efforts to experience. The intermixture of
improve the working class yet to the hereditary principle in English
act justly with reference to the institutions and society had many
higher orders. In reply, Gladstone merits as qualifying the action of
expressed certainty that the work- other principles and of politics, he
ing class knew that leveling down affirmed.12
availed nothing. Society was like
THE CIVIL SERVICE
a well-built, well-ordered fabric,
Gladstone was not a social demwith many stones and timbers.
Each had its separate task,· some ocrat, even though he was leader
above, some below, some larger, of the Liberal party, and he resome smaller. All served one com- garded the system of the civil servmon purpose. The interest of ev- ice for example as one which would
ery class was to have justice done open up opportunities for natural
to every other class. "Let us each aristocrats. To Ruskin, who had
in our several stations labour for accused him of believing one man
that noble end progress. . . ." 10 to be as good as another, Gladstone
Society as Gladstone saw it was replied: "I believe nothing of the '
like a pyramid or cone. The nu- sort. I am a firm believer in the
merical superiority of those near- aristocratic principle-the rule of
est the ground was inherent in the best. I am an out-and-out inrepresentative government, but equalitarian." 13
this was not in his opinion fatal to
The principle that all men are
the leadership of the upper clas~es . born equal and should remain so
The knights and burgesses in me- he characterized as "this bastard
dieval England "did not eat up" theorem," a viewpoint which con·
the earls and barons, the middle trasted sharply with that of Amerclass did not consume the gentry ica's liberals. No broad political
and aristocracy, nor had the arti- idea had entered less into the for·
sans eaten up all three, he said in mation of England's political sys1884.11
tem than the love of equality,
A primary factor which Gladstone maintained. The love
strengthened the social state was of justice was stronger; the love of
9. W. E. Gladstone, " Mr. Ca rnegie's 'Gospel of
equality . was not behind the reWealt h :' A Review and a Recommendation," 1'he N ine teenth Century, XXVIII (1890), 678.
10. W. E . Gladstone, Speeches of 1865 (London,
1865), 33-5.
11. W. E . Gladstone, Gleanings of Past Y ears, 184878 (7 vols. New York, 1878), I, 145-6.

1 2 . T he Times, Septemb er 1, 1884. '
,
13. R a msey Muir, " M r. W. E. G ladst on e,", in The
Political Principles of S ome Notable Prim e 111tmster• o/ 1
the N inet eenth Century, edited by F. J . C . H carnshn•
(London, 1926), 254.
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form acts of 1832 and 1867. The
love of freedom is hardly stronger
in England than the love of aristocracy, he wrote.14
ATTITUDE TOWARD SOCIAL
INSTITUTIONS

The proof of England's adherence to inequality could be seen
by watching English attitudes toward social institutions, he asserted. The English people had
never been enamored of naked political equality, and, other factors
being equal, would elect a lord
over a commoner. This viewpoint
was advanced by Gladstone as an
argument for extension of the
franchise in 1866 and 1867 when
the safety of such extension was
questioned. 15 In 1884, he averred
that if England had only one
House the people would elect more
of the lords to it than their ratio
indicated as their proportionate
number- upon their worth and
personal merits.16
Gladstone advanced the premise
that if the franchise were extended, each class could participate advantageously within its
own sphere; he was not alarmed
by that kind of "democracy." The
extension of the right to vote
should be upon the basis of fitness
of the class, not upon the basis of
an arbitrary age for individuals.
"If all are not to be enfranchised,
the proper division of the popula14. Hansard, series 3, CLXXXVII, 299.
15. The Times, October 30 , 1871 .
16. Hansard, ser ies 3, CCXCIV, 101. CF, Walter
Bogchot, The Enolish Constitution and other Political
EBSays (2nd ed. N ew York, 1877 ), 6- 7.
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tion into electors and nonelectors
is between class and class," he said
in 1867.17
He did not believe that one man
in a hundred would disturb the arrangement of society inherited
from England's past if he could.
The only thing which could make
England democratic instead of
aristocratic, he declared, would be
for the aristocracy to forget to
trust and confide in the people, to
cease to be mild and forbearing in
the use of privilege, and to fail to
provide leaders. 18
THE ELECTIONS

The two elections which followed the Reform Act of 1867
showed that the working class
would not combine to return their
own kind of Parliament or make
class war, he pointed out a decade
later. The working class was like
the middle class, conservative in
the best sense and lovers of inequality. It was this fact which
made past changes safe, which
would also make future ones safe,
and which would add to the quality of England's strength.19 Confident in this belief, he advocated
universal manhood suffrage in
1884. His ideal was that of equality within classes; the government
must deal equally with men who
are in equal circumstances.
Equality within the limits of the
old Constitution was the safe and
wise principle.20
17. Hansard, series 3, CLXXXVI, 487.
1 8. The Times, April 7, 1 866.

19. Gleanings of Past Years, I , 154.
20. Hansard, series 3, CLXXXVI, 501.
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It was his opinion that the leisure classes had vast advantages in .
education, tradition, wealth, hereditary aptitude, and every kind
of opportunity. The larger num-:
ber of the aristocracy "as was natural and their right" had the dou-·
ble title to office of inherited
station and high personal distinction.25 The people on the other
hand were unfitted for administrative activity, unfurnished with
knowledge of governmental tasks,
unacquainted with the world as
public servants must be. No people ever governed itself but merely
chose its governors and sometimes
exerted direct pressure on them.
He believed that an intrinsic
right to govern, as Burke had said,
belongs alone to virtue and knowledge. The upper orders had demonstrated the former and had advantages in securing the latter~
25. Ibid.
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The people of England recognized
this fact, he said, and he did not
anticipate any great changes in the
system of government. For the
most part there have not been.
The present Labor party in England has existed a mere half century, although England was the
first great nation to become industrialized. Its tenure in office in
the twentieth century has been
brief and its conduct in office has
been in line with the ideals and
practices of an ancient Constitution. A political "revolution" may
be evolving in typical British fashion, but that social revolution
which Gladstone feared has not
yet occurred. Americans can learn
much from a close study of the career of this great conservative Liberal, for with the perspective of
time he is seen to be "contemporary history," and his character is
typically English.
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share in the family economic and
social life. The Commission recommended that some attention be
given to exploring new opportunities available for creative action in
the home, in which children might
share.
FEELING OF INSTABILITY

3. The migration and shifting
of families, which is so common
today, tends to create feelings of
instability on the part of the child,
makes it difficult for him to put
down roots, and frequently leads
to delinquency.
4. Children frequently provide
a medium through which family
difficulties can be resolved. It is
difficult to make direct impressions upon adults, especially where
their culture patterns are strong,
and methods in changing social
life can frequently be promoted by
educating the family through the
children.
5. The scope of marriage guidance opportunities needs to be enlarged and expanded, both in extent and content. A beginning has
been made in this area, but a great
deal more needs to be done.
The third meeting, at which
there was a considerably reduced
attendance, because of adverse
weather conditions, was devoted to
viewing a film on "Social Climates
in Relation to Behavior of Youngsters." A second film depicting
the reactions of high-school students to different methods of classroom control was also reviewed.
Both films have a direct bearing on
the topic selected for discussion,
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and both brought out rather
clearly the superiority of more
democratic as compared to totalitarian methods of control.
With the materials of the two
previous meetings as a background, the fourth and last meeting was devoted to a specific attack on the theme selected for
study, and its outcomes may be
summarized as follows :
1. The films used at the third
meeting brought out clearly that
authoritarian methods of handling
children lead to the development
of aggressive patterns of behavior
on the one hand and submissive
patterns on the other. Some of
the more undesirable characteristics demonstrated by children subjected to authoritarian methods
are aggressiveness, lack of initiative, scapegoating, and belligerence in the group when the leader's back is turned. Laissez-faire
or purely passive methods of control tend to produce aggression,
confusion, and aimlessness on the
part of youngsters. Democratic
procedures are judged to be more
desirable from a mental hygiene
point of view, because they seem
to lead to the development of initiative, cooperation, high morale,
and to reduce aggressiveness in
children.
COMBINATION OF TECHNIQUES

It is recognized, of course, that
many situations demand a combination of various techniques and
that the use of democratic procedures does not preclude the use of
expert guidance. Too, there is some
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danger in our developing a "too
psychiatric" or "too psychological"
approach in our dealings with children. There was considerable
debate on this conclusion and the
group was not in general agreement on it. The discussion revolved, for the most part, around
the question as to just what is
meant by the terms "too psychiatric" and "too psychological."
2. There was general agreem·ent on the fact that too much
concern for the socialization of
children in early life may give rise
to feelings of frustration which
may have undesirable consequences later on.
SIGNIFICANCE OF MATURITY

3. The process of natural maturity must be considered in guiding a child's development . Forcing the acquisition of any behavior
patterns ahead of the child's readiness for such development will
lead to difficulties.
4. Some members of the Committee were inclined to believe
that the rural environment presents the best and most opportunities for normal development because it provides an intimate view
of and contact with natural processes, such as birth, life, and death,
and provides a cooperative working environment for the members
of the family. Here again there
was no general agreement among
the members of the group on this
point; however, it was believed
that inso.far as this is true, an urban equivalent needs to be found
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for the socializing agencies found
on the farm.
5. In the small family, too
much attention is focused on a
few children, and opportunities for
the socialization of children are
also reduced. This latter fact has
placed an added burden for the socialization of children on other
agencies, such as . the school and
young people's organizations.
6. A question was raised as to
whether being humans and constituted as we are, we can accept the
"world family relationship." The
inclination was to answer the
question in the affirmative. If nations are composed of individuals,
then their behavior is controlled
by the same motives and forces as
the behavior of individuals. Some
countries probably suffer from
feelings of insecurity just as do
some individuals.
PROMOTING UNDERSTANDING

7. It was proposed that vocational categories might provide
common denominators for bringing together the people of the
world. It was the consensus that
while there might be something in
this idea, political and geographical factors would have to be kept
in mind, and allowances made for
them. However, any basis on
which it is possible for people to
come together and communicate
with each other tends to help them
acquire an appreciation of other
people, which is a prerequisite for
participation in other people's
living.
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8. The life of the international
family is subject to all the fears,
frustrations, vacillations, insecurities, belligerences, which beset a
family unit, and in turn the member nations tend to conduct themselves in much the same fashion as
members of the family. The lack
of a definite foreign policy in this
country is somewhat akin to the
lack of planned policies and constant discipline in home and family life, and leads to fears, confusion, and frustration on the part
of people in this country.
GENERAL SUMMARY AND
CONCLUSIONS

1. The atomic age did not begin
with Hiroshima. For many years
adults, for various reasons, have
suffered from a sense of insecurity,
which has probably conveyed itself to their · growing children.
This is demonstrated by the fact
that college students exhibit many
psychological problems today
which have undoubtedly grown
out of too much parental domination, too much love transference,
too much inconsistency in discipline, and too much confusion in
the thinking of adults. All these
problems have a bearing on the development of attitudes of world
citizenship.

79

2. In order to insure the development of the proper attitudes
and beliefs in later life, the child
must have an opportunity to grow
up in a secure atmosphere with
inner security, love, and the esteem of parents. This must be
undergirded with a reasonable degree of economic security, for economic insecurity is soon sensed by
the child and compensation must
be made for it. The child must
feel that the family, as a unit, :will
"plug right along." Other agencies such as the school, y oung people's organizations, and the like,
also have a contribution to make
to such feelings of insecurity.
3. Any method of child-rearing
expected to contribute positively
to the development of attitudes of
world citizenship must make possible for the individual more success than failure, have a high
degree of absence of fears or elements which produce fears, and
provide a bas i s out of which
healthy attitudes can be expected
to grow. The possibilities for implanting such attitudes in the
minds of young people with the
proper procedures are practically
unlimited, because cultural patterns are learned rather than inherited.

i.

The Religious Implications of Jung's
Psychology
EuGENE ELLSWORTH DAwsoN

Dr. Carl Jung, with Dr. Alfred
Adler, was a distinguished pupil
and devotee of Dr. Sigmund
Freud. After playing a leading
role in the psychoanalytical movement for several years, this eminent Swiss P sychiatrist withdrew
froiu the Freudian group and
founded his own school. known
subsequently as the school of Analytical Psychology. The reasons
back of this dramatic departure,
while given no particular emphasis in this paper, will nevertheless
be somewhat apparent. Our particular concern at this time is with
the religious implications of
Jung's psychology.
That religion occupies a paramount position in the psychology
of Jung is evidenced from only a
cursory reading of the literature.
Indeed, as Dr. James D. Page of
Temple University puts it: 1

unconscious, the soul-concept, and
psychotherapy. This may serve
to point the way to a necessarily
limited but critical evaluation of
such thinking.
In his book, Psychology andReligion, Jung endeavors to make
clear from the start what he means
by religion. 2 To quote him:
Religion, as the Latin word denotes, i'
a careful and scrupulous observation of
what Rudolf Otto aptly termed the "numinosum," that is, a dynamic existence
or effect not caused by an arbitrary act
of will. On the contrary, it seizes and
controls the human subject, which is
always rather its victim than its creator.
The numinosum is an involuntary condition of the subject, whatever its cause
may be.3

The Analytical Psychology of Jung is
a mixture of keen empirical observation,
mysticism, and religion.
CONCEPT OF RELIGION

In this very brief consideration,
it is of interest and value to focus
attention on Jung's concept of religion and its significance in connection with such Jungian emphases as mythology, the collective
1. James D. Page : Abnarmal Psychology (New
York and London: M cGraw-H ill Book Company, 1947 ).

Religion, Jung would go on to
say, is the term that designates the
attitude peculiar to a consciousness which has been altered by the
experience of the numinosum. It
should be emphasized that Jung
does not attempt to prove the existence of a supernatural agent.
He confesses that he cannot take
this step psychologically. At the
same time, J ung is concerned with
the fact that men do hold to such
beliefs, and he is interested in why
they believe and the consequences
that ensue.
2. Carl G. Jung: Psychology and R eligion (New
Haven: Yale University Press, 1940).
3. Loc. cit.
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According to Jung, spiritual
concepts are indispensable constituents of the psychic life. The
spiritual aspect of the psyche is at
present known to us only in a fragmentary way. Jung would say
that what is significant in psychic
life is always below the horizon of
consciousness and when we speak
of the spiritual aspects of the psyche we are dealing with things that
are barely visible.
INNATE SPIRITUAL TENDENCIES
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myths, myths of gods, and their
deaths and resurrection, themes
found everywhere among all people. These imprints Jung calls
archetypes. Jung believes that
these formations cannot be called
subjective psychic material, but
they are an objective psychic real ity. These deepest images have a
tempting force and are containers
of dangerous energies.
These images are to be treated
with the utmost care for they are
a nucleus for religious orientation.
A positive value would be attributed to all religions, their symbolism, moral teachings, and ritualism, being of strategic importance
in relating the individual to inner
psychic forces. In this respect,
Jung would say that religious
dogma represents the soul more
completely than a scientific theory,
the latter expressing and formulating the conscious mind alone and
being primarily rational; while
the dogma expresses an irrational
fact such as the psyche.
In speaking of modern man's
predicament in this connection,
Jung emphasizes the loss of carefully erected ecclesiastical walls,
and contends that, due to this loss,
man projects his own uncertainties
upon his neighbor and, hence, the
confusion and strife of the present
time.

Jung emphasizes the point that
contemporary man has spiritual
tendencies engrained within his
very mental structure because he
has inherited such tendencies from
the collective unconscious. It will
be recalled that the collective unconscious is one of Jung's cardinal
emphases. Man is the heir of all
the ages by virtue of the collective
unconscious. As Joan Corrie, one
of Jung's students, has put it, "It
is the soil formed by age-long deposits of mental processes in which
the roots of the psyche are deeply
embedded." 4
Primeval man, confronted by
stupendous forces of na.ture
, against which his puny strength
was useless and surrounded by objects full of awe and mystery, apprehended his world in terms of
spirit, energy, gods, demons,
ghosts, dragons, and the like.
PSYCHOTHERAPEUTIC VALUE
Such images imprinted in the
The psychotherapeutic value
brain substance evolved into sun which Jung attributes to religion
and moon myths, vegetation must be already evident . People
4. J oan Corrie, ABC of l ung's Psychology (London:
have deep spiritual needs and asKegnn Paul, Trench, Trubner, a nd Co., Ltd., l 027),
pirations. When those needs are
p, 18.
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not properly met, their lives ap- proval from British religious
pear empty and senseless. Jung leaders. His deemphasizing of sex
would stress the importance of the his stress of the psyche, and hi~
directed life and urge that it is re- convictions concerning the role of
ligion which contributes to the religion in the life of the individdiscovery of life's meaning. To ual, would obviously win for him
quote one of his classic state- many devotees. Die-hard theoments: 5
logians and those who harbor rigid
During the past thirty years, people sectarian views might not always
from all the civilized countries of the find solace in what he has to say.
earth have consulted me. Among all my
On the other hand, the rather
patients in the second half of life- that
strong
mystical flavor of Jung's
is to say, over thirty -five-there has not
psychology
has frequently brought
been one whose problem in the last recriticism
from
psychoanalysts and
sort was not that of finding a religious
outlook on life, It is safe to say that psychologists who have charged
every one of them felt ill because he had · that Jung offers a challenging acalost that which the living religions of demic tutorship rather than an
every age have given to their followers,
and none of them has been really healed etiological therapy, "providing the
who did not regain his religious outlook. neurotic individual," as Dr. Henrick puts it, "with a new philosoRELIGIOUS IMPLICATIONS
phy with which to cloak his sufferTime does not permit a careful ing rather than a dynamic
evaluation of the religious impli- personality change and capacity
cations of Jung's psychology. for more mature development." 6
However, it stands to reason that
Thus, contrasting appraisals
J ung would find wider acceptance
continue
to be made with perhaps
on the part of contemporary reno
one
speaking
the final word.
ligionists than either of his former
colleagues, Freud or Adler. Ac- Meanwhile, Jung remains as one
cording to reports, Jung is the re- - of the greatest names in the field
cipient of particularly strong ap- of psychology.
5. Carl G. Jung, Modern Man In Search Of A Soul
(New York: Harcourt, Brace and Co., 1933) .

6. I ves Hendrick, M.D., Facts and Theories of
Psychoanalysis (New York: Alfred A. Knopf, 1934 ).

The Place of the Future Homemakers of
America in Secondary Education
ESTHER LEE BROWN

Regardless of which phase of it
you think should be emphasized,
all education is preparation for
something. In its broader and
more general aspects, secondary
education is essentially preparation for living. We want to turn
boys and girls into useful and cooperative citizens. In so doing it
is difficult to circumscribe and delimit the exact duties of secondary
education, for its effects should be
felt throughout the life of the
high-school student and graduate.
We constantly hope and pray that
these effects will be beneficial both
to the individual and to society.

4. To teach social cooperation.
5. To increase t he interest of the
student in the school.
6. To develop school morale.
7. To foster sentiments of law and
order.
8. To discover and develop special
qualities and abilities.

Th ese objectives are educational, but they are also sociological, psychological, and ethical, if
they are carried to their ultimate
goals, as · ed ucational concepts
should be.
RELATION TO SECONDARY EDUCATION

EIGHT OBJECTIVES OF EXTRACURRICULAR ACTIVITIES

The place, then, that any organization holds within the secondary
school organization should depend
on its ability to aid this beneficence. Th ese organizations,
wheels within wheels, are nearly
always extracurricular. McKown 1
points out that there are eight
main objectives of extracurricular
activities :
1. To capitalize for educational profit,
important fundamental drives.
2. To prepare the st udent for active
life in a democracy.
3. To make him increasingly selfdirective.
1. McKown Harry C.: E xtra -Curricular Activities,
New York, Th~ M acmillan Co., 1947.

It is very natural, then, that the
Future Homemakers of America
should fit into the activity of secondary schools, for the purposes of
FHA are in accord with the sound
objectives listed above. It is no
wonder, either, that since its inception in December, 1943, by the
American Home Economics Association, and its final organization
as Future Homemakers of America in June, 1945, that it has grown
to embrace a membership of 237,000 in 45 states, Puerto Rico, and
Hawaii. Of course, much of this
growth and rapid development is
due to excellent leadership, but
such spectacular growth would not
have been probable had there not
been a foundation of definite purposes underlying the organization.
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These purposes are listed in the
"Official Guide" for Future Homemakers of America, and are as follows:

"'

1. To promote a growing appreciation
of the joys and satisfactions of homemaking.
2. To emphasize the importance of
worthy home membership.
3. To encourage democracy in home
and community life.
4. To work for good home and family
,
life for all.
5. To promote international good will.
6. To foster the development of creative leadership in home and community
life.
7. To provide wholesome individual
and group recreation.
8. To further interest in .home economics.
CARDINAL PRINCIPLES OF SECONDARY EDUCATION
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and does not hope to fill alone.
However, with the mcreasing
changes in home life a larger share
of the burden has been thrown on
the schools, and it is a share which
they must accept." 2 There is a
very definite relationship between
the cardinal principles, the pur.
poses of FHA, and the objectives
of Dr. McKown. The Garrisons
report a study of the interests of
the "High School Girls in Home
Activities" carried on by Mary
Beeman: "This study confirms
the opinion that the adolescent girl
longs for recognition, desires to
take responsibility and to organize
her world differently as well as efficiently, is anxious to improve social conditions, and look forward
to a definite career." 3
It is interesting to note that the
program of work of th e Kansas Association of the Future Homemakers of America, entitled "Building
Today for Tomorrow," was prepared by the girls who attended
the leadership training camp at
Cawker City, July 6-9, 1947. It is
more interesting to note how they
planned to go about carrying out
the program of work, and how they
have gone about it all over the
state.

There is not space to analyze
each of these purposes separately
and fully, but their application to
the principles of secondary school
objectives should be pointed out,
and a few of the many, many ways
that FHA is actually getting the
'
job done should be noted.
"The cardinal principles of education state that in the school we
are striving to inculcate in the
child sound health habits, to give
him command of fundamental
"BUILDING OURSELVES"
processes, to prepare him for
worthy home membership, to eduThe first heading on the 1947cate him to be a good citizen, to ,48 program of work was "Buildhelp him to choose and prepare ing Ourselves," and was subdihimself for a vocation, to teach vided into five topics or items of
him to use his leisure time wisely,
l{arl C. : The P sychology of Adoles·
and to build in him ethical charac- cenc.e2.... Garrison,
Tlllrd Ed1t10n, N ew York, Prent.ice-Hall, Inc.,
1947. p. 282.
ter. This is indeed a large order
3. Garrison, S. C. and K. C.: Fundamentals oj
Psychology in Secondary Education.. New York, Prentice~
and one which the school cannot Hall,
Inc., 1937.
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endeavor. The first subtopic was
"Grooming." This they promoted
by posture contests and programs,
talks and movies on cleanliness,
talks and demonstrations of appropriate dress, and a style show for
the public. They actually did
these things, not just talked about
them, and thereby did something
that principals and superintendents and teachers want to do but
usually cannot, because of limiting
factors by the score; making the
school more than "a supplemental
agency." 4
"GIRL-BOY RELATIONSHIPS"

The second subtopic was:
"Girl-Boy Relationships." The
FHA girls wanted to handle it this
way: by discussions, by talks by
parents and teachers, by debates,
and panel discussion by boys about
their "ideal girl." So they handled
it that way and learned from it.
The third, fourth, and fifth subtopics were "Tolerance," "Traits
of Character," and "Hobbies," respectively. They did all of this by
study and discussions, shows and
crafts classes, and even wrote each
other notes reminding the other
girl of her less desirable qualities.
Bossing says, "it (the school)
will be derelict of duty if the character of the home, community, and
such environmental factors are not
permeated with the spirit, and to
some extent the method of the
school, so that there will be a unifying influence at work throughout
the twenty-four living hours of the
4. Bossing,

Nelson L.:

Progressive Methods

of

Teaching in Secondary Schools, New York, Houghton
Mifflin Company, 1942.
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child." If the only heading on the
program of work for FHA were
this "Building Ourselves," it
would go a long way toward helping the Secondary School fulfill its
function.
But it wasn't the only heading!
The next one was "Building our
Homes." The girls set up eighteen ways in which this was to be
handled, running from an interesting report on the development of
homes from the time of the Pilgrims to the present day, to putting up cartoons that depict good
family life. Far from being only
theoretical in their activities, they
also visit homes before and after
improvements are made, adopt
aged families or families of another race, set up a placement bureau for girls who are qualified to
be baby-sitters, check their own
families and make suggestions for
improvement. In other words,
they are thinking about homes,
and doing something about homes,
and there is no substitute for
thoughtful action. The result of
this heading must be an improvement in the mental hygiene of the
child, for the girl cannot help but
understand, at least vicariously,
the problems of the home, when
looked at from the point of view
of the FHA girl, and see, as objectively as possible, her relationship
to it, and its relationship to her
personality.
It does not make much difference, as we know, whether the girl
understands about personality and
attitudes as such; if she develops
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a desire to create a healthful home and as an individual student":
in the future, a physically, men- "Cooperate in promoting better
tally and spiritually healthful citizenship."
Other headings on the program
home in the future, the FHA has
helped Secondary Education im- were "Building our Organization,"
"Building our Community, State,
measurably.
and Nation," and "Building for
THE FHA PROGRAM
Fun."
Limitations of space must
The Future Homemakers probe
respected,
however, and their
gram does not stop with the buildimportance
cannot
be discussed
ing of the girls themselves, and
here.
It
seems
almost
necessary,
building their homes, but it innevertheless,
to
point
to
the last
cludes (the third heading in their
heading,
"Building
for
Fun."
Un.'47-'48 program) "Building for
der
this,
the
girls
listed
ten
differSchool Betterment." There are
eight subdivisions to this heading, ent types of entertainment that
five of which seem outstandingly are interesting to them as adolessignificant to secondary education. cents, all of which are wholesome.
The first is, "Encourage a spirit of Much has been written, and many
good sportsmanship toward rival discussions have been held regardschools." Note that the girls con- ing the problem of entertaining
sider them rival, so that none of teen-agers; the part the schools
', the namby-pamby, Pollyanna, should play in it, and the part the
,' hypocritical attitude has been community should play, yet here
written in, but only good sports- in Kansas the FHA girls went
manship and a recognition that ahead and made a program for
competition is still the life of themselves that fits in with the
trade. As educators we are trad- highest ideals that adults try to
ing in the future of Americ.a and promote.
A NATIONAL ORGANIZATION
democracy. If the girls can inculIt is significant to remember
cate this sort of sportsmanship in..
themselves, it will most likely that each state association of Fucarry over into their adulthood, ture Homemakers of America is a
and have a tremendous influence part of a great national organizaon the longevity of our country.
tion. Through the national office
Another subdivision is, "Coop- and especially through the naerate with custodian and other or- tional magazine, T een-Times, the
ganizations in keeping the school girls share their state programs of
buildings and grounds neat and at- work, and share in the national
tractive." The other three that projects. They learn to work to- ·
seem significant are: "Sponsor an gether and to play together toward
all-school courtesy week"; "Be a common goals.
.
good advertisement for the school
The high -school girls are runboth as an FHA chapter member ning this organization, national,
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state, and local. They are running
it for themselves, for their homes,
for their schools, for their communities, and for their states, and finally for their country. Wherein,
then, do adults figure in this wide
and widening program ? In an advisory capacity only. It is a girl
organization, not an adult organization. Its success lies in this fact.
Not only is there no autocracy in
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it, but care is exercised to keep it
out.
There is no panacea for all the
ills incident to adolescence, and
the FHA does not claim to be one.
The Future Homemakers of
America organization is striving to
do jobs that have to be done, do
them pleasantly and eagerly; jobs
listed and discussed above. In so
doing it has a definite and helpful
place in secondary education.

Occupational Information and the
Guidance Process
EMERY GILBERT KENNEDY

.

'\,_

For several years the U.S. Office
of Education has been surveying
the summer session offerings of
colleges and universities in the
field of guidance and personnel
work. Results of these surveys are
published. According to the publication listing the offerings for the
summer of 1948; fewer than ~0
courses were offered in the nation
dealing with the problem of occupational information. This tends
to substantiate the contention
made by many that we have been
, giving lip service to this problem.

ysis aspect of vocational guidance, has
appeared to stagnate.

This condition is unfortunate.
Such an attitude tends to retard
the development of a systematic
attack on the problems of selecting, securing, filing, and using occupational information by competent counselors. It also tends to
limit the effectiveness of the counseling process. No matter how
well done is the job of helping the
counselee learn to know himself
in connection with interests, aptitudes, achievement, and personality development, the ultimate obEXTENT OF OFFERINGS
jective of helping a counselee
The evidence is rather startling make
worthwhile decisions in conwhen you consider that a total of nection
the evaluation of his
750 to 1,000 courses in the field of present with
their projection
plans
guidance is offered each summer, into the futureand
impossiis
almost
with fewer than three percent of ble without reliable occupational
these courses dealing with the information.
problem of occupational informaLACK OF INFORMATION
tion. In 1944, F. A. Fredenburgh
For example, consider the diffisummarized what appears to be
the existing attitude toward this culties faced by a counselee in deimportant phase of guidance serv- ciding to become a teacher of social science without knowing the
ices when he said: 1
Although it is quite true that indi- requirements of certification, the
vidual analysis and diagnosis has not possible opportunities for profesreached a point of proficiency approach- sional advancement, the personaling satisfaction even to the most skillful ity requirements for success in this
clinician, it has nevertheless won a place
in the sun which it is not likely to lose. area, and the possible stabilizing
Yet the concomitant phase, the job anal- or upsetting effects that such work
might have on his personality over
1. F . A. Fredenburg: The Gordian Knot of Voca tional Guidance, Journal of Applied Psychology, Unia period of years. Likewise, conversity of Minnesota, February, 1944, p. 53.
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sider the problems involved in
helping a counselee make decisions
relative to the selection of social
science as the major aspect of his
educational program without considering the changes such action
may bring about in his future activities. Last but not least, consider the problems involved in
helping any counselee evaluate existing personal problems or personality deficiencies and develop
plans for their alleviation without
considering his present vocational
status and the possible needs for
adjusting it in terms of his particular problem.
IMPORTANCE RECOGNIZED

The importance of occupational
information in the guidance process has been recognized for years.
In fact, Frank Parsons, generally
considered as the father of vocational guidance, emphasized it in
his first report on the work of the
Vocational Bureau of Boston in
1908. 2 Since that time, textb'ook
writers in the guidance field have
emphasized its importance but until recently little has been done in
d~veloping and systematizing techmques.
At the present time there are
many encouraging evidences of
progress. The Occupational Information and Guidance Services
of the Vocational Education Division of the Office of Education
constantly emphasize the need for
more work in this area and have

-

2. John M . Brewer: History of Vowtional Guidance. Appendix, Frank Parsons' First and Oniy Report.
New York, Harper & Brothers Publishers, 1942, p. 303.

89

held several state and national ·
conferences dealing specifically
with this problem. Today one of
the b.est sources of help in any
state 1s the State Supervisor of Occupational Information and Guidance.
TRAINING PROGRAMS

As a result of conferences on
counselor training sponsored by
the Occupational Information and
Guidance Services, suggestions
have been made for the inclusion
of well organized occupational information training programs in
the preparation of counselors. In
1944, the Bureau of Training of
the War Manpower Commission
published a bulletin entitled: The
Training of Vocational Counselors.3 This bulletin included the
reports of committees made up of
some of the best trained men in
the guidance and personnel fields
in the nation. Its purpose was to
provide a guide for institutions of
h.igher learning in setting up curncula for the training of counselors. One entire division of the
report was given over to occupational information.
One cannot consider indications
of progress in this area without
giving due credit to the Advisement Division of the U. S. Veterans Administration. Since 1943
this agency has undoubtedly developed one of the largest guidance
programs in existence. This program has been developed in connection with Veteran Training
_3. War Manpower Commission, The Training of Vocattonal Counselors . Washington, D. c_ 1944.
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programs. These programs originated in the approximately fifty
regional offices of the Veterans Administration and have since
branched out into many parts of
each state. In some places they
are operated on a cooperative
basis with institutions of higher
learning. In all these locations,
the Veterans Administration personnel has emphasized the impor.tance of occupational information.
INTEREST IN DEVELOPMENTS

..

As a result of these "straws· in
the wind," institutions of higher
learning are beginning to take
more interest in the development
of training programs in occupational information. Although
fewer than three percent of the
college offerings in 1948 in the field
of guidance and personnel work
dealt with occupational information, this is undoubtedly an improvement over the situation that
existed five years ago. At least
there is a growing awareness of the
need for developing more adequate
training programs in occupational
information in our institutions of
higher learning. . This will not be
accomplished easily since no adequate training programs exist for
the preparation of college instructors in this field. Occupational
information is, at present, an educational stepchild.
To appreciate this situation it
is necessary to understand what
constitutes a course in occupational information. A simple definition of occupational information
might be-facts about jobs, indus-
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tries, training facilities, and pertinent public agencies that will be
of particular value to the counselee in making decisions about his
life plans. Back of this simple
definition must be a great deal of
work. The problem must be attacked systematically. The following excerpts from an editorial
entitled, "Occupationology- A
New Science," in the April, 1944,
issue of Occupations Magazine,
implies that this study may well
become a science in its own right.
Whatever term be used, the fact is that
the study of man's occupations is now
proceeding along the lines followed in the
study of rocks (petrology), plants (botany), animals (zoology). Each of these
fields became marked off as a distinct
scientific discipline when it became systematized as follows: First came collection of data. In bontany, lists were
made of all forms of plant life. Then
came classifications. Plants with similar
characteristics (for example, veined
leaves) were grouped in one class; plants
that flowered were placed in another
group, and so on. A third stage common
to all sciences is the accurate definition
of each unit. Once these three steps have
been taken, investigators in a scientific
field can proceed to carry on advanced
types of investigation. 4
U. S. EMPLOYMENT SERVICE

In the classification and description of the world of work, much
progress has been made by the U.
S. Employment Service and other
agencies. This progress is based
upon the techniques of job :;malysis. Although the Employment
Service has developed techniques
4. qccupations., The Voc~tional Guidance Magazine.
Occupatwnology-A N ew Science. National Vocational
Guidance Association, I nc., April, 1944, p. 447.
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ure. At present, this is an undertan~able condition, regardless of
the Importance of the area as part
of ~he counselor training program.
It ~ _only a part of the counselor
tram~g program and does not
len~ It ~If to being a "helping"
ubject In Inany other areas.
GENERAL EDUCATION VALUES

On _the ?asis of my experience,

ther~ I e 1dence that it might well

have general education values.
orne educators indicate a desire
to ee some training in occupational information required of all
econdary school librarians. Regardles of these possibilities, proJe ional training for instructors of
occupational information on the
college level seems far in the future. That leaves self training,
through work experience, study,
and re earch as the source of college i..Tl tructors in occupational information for many years.
How competent will these selftrained instructors be? That remain to be seen, but undoubtedly
they will range from bad to good.
That need not be discouraging becau e the same situation exists in
every teaching :=:trea.. One e~cour
a ing elernen t In this questiOn of
in tructional competency on the
college level in the area of occupational information is the fact that
uden ts taking such courses are
expecting practical help in l:neeting their own needs as c~unselors.
tudents will not accept mcompetency very long in any area, and
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are probably less likely to accept
it in the area of occupational information because in many cases
workers out of the field will be
taking such courses. The big
problem will be to find college instructors trained academically in
guidance work or related areas
who will give the necessary time
to become self trained.
If an individual has not been
fortunate or unfortunate enough
to have had considerable work experience and training in some of
"the areas listed earlier in this discussion prior to his advent as a
college instructor, it would take
him a minimum of four years to
achieve reasonable competency in
the area of occupational information. Undoubtedly the single
courses that are now being offered
in a few of our colleges and universities would shorten this period
considerably-not because of the
facts learned but because a good
course in occupational information
can outline rather clearly the
problems involved in securing
competency in the area. In fact,
that is probably one of the most
valuable outcomes that may be expected from the present-day offermgs.
NEED OF COUNSELOR TRAINING

At first glance it would seem
that there is little that workers in
the field can do until professional
counselor training catches up with
the need. Actually there are many
things that counselors in the field
can do to become more competent
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in the
. area of occupational informatwn.
If a counselor is in the field,
plans might be made to attend the
nearest college or university offering a course in occupational information during a summer session,
or try to arrange with one of these
institutions to offer a workshop
course. For individuals planning
to enter counselor-training institutions, consideration might be
given to the availability of occupational information courses before
selecting the training institution.
Although the courses now available in the field will not produce
competency by themselves, they
are very important. They will aid
greatly in the production of competency and should outline clearly
the problems involved in becoming competent.
If a counselor in the field does
not have an opportunity to take
advantage of course offerings in
this area or if he wants supplementary aid following course
work, he should get in touch with
the State Supervisor of Occupational Information and Guidance.
The State Supervisor has access to
the best sources. In a few states,
the ·State Supervisor of Occupational Information and Guidance,
in conjunction with certain colleges and universities, has worked
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out cooperatively in-service training programs on the secondary
level. Such a program is now being conducted from Kansas State
Teachers College.
CONSULT AVAILABLE SOURCES

This type of program functions
simply. Any counselor or school
administrator interested may apply to the State Supervisor of
Occupational Information and
Guidance or to the cooperating institution and secure assistance at
no cost to him. Arrangements will
be made for the counselor-trainer
of the cooperating institution to
communicate with the secondary
school making the request. The
counselor-trainer then assumes responsibility for helping the institution improve not only its occupational information but all its
guidance services.
Obviously, such a program must
develop slowly because of the limited personnel available. One of
the brightest aspects of this recent
trend is the fact that it will give
secondary school guidance workers
the advantage of the counselortrainer's experience and training in
the improvement of their pro
grams, and incidentally will en·
courage college personnel to face
more realistically the practical
problems in the field.

I

Exceptional Child? Which One?
RAY Ross LAMOREAux

'··
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School teachers are interested in
children. If they were not, they
would not work for the pay they
get, the hours they do. Every
psychiatrist, psychologist or social
worker will testify that teachers
are helpful with, and concerned
about, any individual child they
bring to the attention of the
teacher. Further, many of the
problems these people see are
brought to them by the teacher.
The interest of teachers in individual children is the result of increasing knowledge of individual
differences in ability, motivation,
maturation, and personality. We
_have begun to learn that teaching
methods must be varied to fit these
variations in the students who are
to do the learning. These things
no one denies but, doing anything
about individual problems is very
difficult in the usual classroom.
HANDICAPS

However willing to help individual children, teachers are extremely handicapped.
Today
classrooms are crowded, equipment is lacking, funds for books
are scant, libraries are impoverished, supervision tends to be
poor or absent entirely, state curricula set standards which must
be adhered to, and finally many
teachers are lacking in training
and experience. These things
make it difficult for teachers to do

all they would like to do. Liking
children, eager to do what they can
for those who need it, teachers
need the techniques which will
help them recognize the problems
of the child and identify the
causes of the behavior which they
see in the classroom.
The real sixty-four dollar question for the teacher is not whether
she should help the child, but is:
"Which child needs help?" This
would be no problem if we were
interested only in the poorest students and all we wanted from anyone was passing work. But we
want rather that each student
work to the limits of his ability
and become an acceptable, useful,
normal member of society able to
live and work in peace with his
fellows. When this is our goal the
possibility of problems increases.
The exceptional child who
should have the attention and help
of the teacher is not necessarily
the poorest student in the room,
but maybe the girl on the front
row who feels badly when she gets
a grade as low as an "A-," or the
boy in the back of the room who
maddeningly refuses to pay attention and yet does good work of "C"
grade. We know the poor student
may be working up to the limits
of his mental capacity and thus is
a poor prospect for further help.
Or he may have the capacity mentally, but be handicapped physi-
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cally or emotionally. If it is either
of these, help with school work is
not the entire answer and will do
little good unless the other problems are remedied.
WHAT WE NEED TO KNOW

That quiet little girl in the first
row, who thinks she has failed
with an "A-," may lack security
with children her own age and be
trying to compensate through
school work; in any case, we must
somehow discover why grades
should be so unduly important.
That annoying boy who doesn't
pay attention and yet knows the
answers-Is it that we don't give
him enough to do? Do we have
' here a youngster of outstanding
ability who hasn't yet been recognized because we've never challenged him? These are but a few
of the things we need to know to
do a good job, to answer the question, "Which child needs help?"
In view of the present conditions in our schools, it would seem
that the most practical first step,
and the one most saving of teacher
time and effort, is an adequate
testing program along the lines to
be outlined.
First, an intelligence test.
Group tests are available which
give scores on both language and
nonlanguage items. True, there
are objections to "I. Q." tests, but
these need not be serious and are
usually objections to the people
who use them, not the test . Machine-scored tests are available in
the upper grades which will save
time and reduce costs.
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An intelligence test is fallible
like all human machines, but in
terms of mental age will give an
estimate of the work an individual
ought to be doing in school and
may explain some of our failures
in school. Differences between
language and nonlanguage ability
will help our understanding of
some of our poor readers, help us
with pupil guidance, and help our
evaluation of students who have a
foreign language background or,
through some unfortunate circumstance, hav~ not had normal language experiences.
Because one test score is never
conclusive with any test, where
scores seem extremely low or out
of line with what might be expected, other tests should be given
and individual tests should be used
when possible.
ACHIEVEMENT TEST

Second, an achievement test
should be given to all students.
Where possible, local norms should
be established. The purpose here
is the evaluation, on an objective
basis, of a pupil's performance
against that of his fellows and
against the expectation of performance in terms of his own mental age. Variations in performance from one subject to another
or from one student to another
may be due to differences in capacity (intelligence test performance may indicate variations
·w ithin the individual as well as
differences between individuals,
and both are useful here), differences in motivation (what are
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your students' expressed interests?), differences in family background and environment. (What
do you know about your students'
families and homes?)
It can be seen already that the
achievement and intelligence tests
can be used together because there
is an interaction between them.
Each will often help explain the
other. For example, a child who
cannot read according to an
achievement test cannot do normal
work on an intelligence test when
it demands reading as a part of the
test-just as a child of low intelligence cannot be expected to be
able to read.
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quate for most purposes. For
hearing, the whisper test used by
the army is satisfactory. For vision, the ordinary Snellen Chart
will do if a pair of one diopter
lenses is added to pick up those
who are farsighted. There is no
need to spend money for complicated gadgets.
Last, it should be remembered
that teachers can always make use
of the facilities of the state colleges and universities as well as
the various agencies of the state.
Most colleges are quite willing
or even eager to give advice on test
selection and help with the interpretation of results. Facilities
will be made available for further
CARIDFUL SELECTION OF TESTS
testing of individuals who present
Third. The third step, then, is problems which do not seem to be
the selection, on an individual answered by tests available to the
basis, of tests which may help teacher.
with the understanding of those
TESTS SAVE TIME
children who -have been called to
The use of tests of varied types
our attention by their performance
on the tests we have already given. has been suggested because they
Diagnostic tests in reading will will help us find those who need
help us discover just what, if any- our h elp. Tests, though, will never
thing, is wrong with a pupil's read- tell the whole story. Teacher obing and may tell us what to do servation, case histories, anecdotal
records, will often tell as much, or
about it.
Diagnostic tests in arithmetic more, and are equally valuable.
will tell us whether or not a pupil These are two different methods
has the ability to reason arithmet- of approach to the same problem
ically and tell us which number and should be used together. Tests
combinations he is unable to han- do, however, save time for the
dle.
teacher and they do insure our
Fourth, tests of hearing and vi- paying some attention to every
sion should be readministered to child.
those who need them or if none
Frequently, tests are used to
have been given at all they should pick out the children who will be
be given to all children. Rough studied with these other techtests are simple and perfectly ade- niques where time is not available
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for a thorough knowledge of all
children.
Tests share the one great disadvantage of all diagnostic techniques. A testing program is not
enough in itself. The results must
be put to use. Test results belong
in the classroom. In the central
office, they may gather dust, but in
the classroom they may, they can,
be used to get better educational
results. When we know who needs
help and the kind of help needed,
we must somehow provide such
help. Without this there is no
point to the whole thing-teachers
might as well be mechanics on an
assembly line.
THE TEACHER INDISPENSABLE

Teachers will use their ingenuity to provide the help needed.
When they run out of ideas,
though, they have people to fall
back on as they did with the problem posed by the selection of tests.
Any of the institutions that are
willing to help with test selection
and interpretation will consider
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their job half done unless they
help set up the steps that are to be
taken to do something about the
children's problems that are uncovered. In addition there are
usually state agencies that can be
called on for help. Here in Kansas
we have agencies for vocational
training for those over sixteen if
there is some vocational handicap,
crippled children under sixteen can
obtain special help, those with
speech defects or poor eyesight are
also eligible for help. So we have
here a wide range of facilities that
can be used. They are flexible
enough so that one can usually be
found to fit almost any problem.
In view of these things, while
we are justified in complaining of
the handicaps under which we
work, it is, in most cases, possible
for us to do more than we are doing. The best way to get help is
always to start something and
show its worth; then it is easy to
show how it can be improved and
expanded if support is obtained.
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relation to their environment they
become frustrated, thwarted, emotionally disturbed, and fall into
deviant behavior as a way out.
(2) Because their immediate environment presents predominantly
deviant behavior patterns, as in
slums, or an area with delinquency
traditions." 4 It should be fully
understood that delinquency is a
mode of behavior, a way of adjusting, and therefore has as much
meaning in the total life activities
of the delinquent as the socially
accepted behavior. Generally
speaking the roots of delinquency
are to be found in desires and urges
that have not been satisfied. It is
a symptom of some personal or social maladjustment which requires
careful diagnosis.
It should be further noted that
in only a part of their activities are
the delinquents antisocial. They
steal, are truants, and the like, but,
whatever caused them to swerve
from the path of socially approved
conduct, it is certain to a large degree that such behavior stems from
desires, urges and wishes fundamental in human nature.
HUMAN FACTORS

The usually considered fundamental human factors are such as
desire for affection or response, desire for security, desire for new experiences, desire for recognition,
along with such as outlets for
physical and mental urges, and for
ownership.
Interference with a reasonable
attainment of these fundamental
4. Ibid., p. 69.

wishes is felt by the young person
as thwartings and deprivations,
often causing great dissatisfaction.
To many children some substitute
satisfaction or activity is necessary
to offset the dissatisfaction felt it
is then that delinquency offers 'itself as a substitute. 5 For ages it
has been the responsibility of
the primary groups- the home,
the play group and the community
-to provide wholesome surroundings and activities so as to prevent
as many thwarted wishes as possible.
SHAPING LIFE PATTERNS

In early life the parents form
the constant environment of the
child, hence a monopoly on the
forces that shape its life patterns.
The phrase "bringing up the child"
implies above all else the shaping
of behavior patterns by the parents. The child-parent relations
should be the most important contacts the child will ever make. To
a large degree the reason why of a
good boy or bad boy is no mystery,
they are homemade. Wherever
parents and child meet- before
the fire, around the table, in the
playroom, yard, field, or workshop -there character is formed.
There is no substitute for a good
home, but the odds are heavy
against the child unfortunate
enough to live in a maladjusted
home.
N OTE.-I do not discuss here heredity as a cause of delinquency.
Except in such instances as where
5. Wood and Waite:
1941, pp. 298, 299.
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gitimate homes. This is probably
due to the fact that a large portion
of the illegitimate children are
born to mothers of low mentality
with previous records of delinquency. This is also a handicap
to the mother in her struggle to
provide for herself and child. 7
There are other homes where
the children are from infancy constantly exposed to a degenerate
environment with low ideals, and
where vice and crime are approved
standards of conduct. The wonder is, not that twelve percent of
the children who live under such
conditions become delinquent, but
rather that any of them escape delinquency.8 Investigation has also
shown that in seven percent of
these degenerate homes at least one
parent is mentally abnormal-insane, feebleminded, or epileptic.9
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Next in importance to the home
in influencing the personality of
the child is the community. The
shifting of population from the
rural and small-town communities to cities with the craze to
squeeze as many houses as possible
on thirty-foot lots, and with the
advent of the apartment and its
restricted area for the child, tends
to center more and more the
child's activities about the street
and community. Here the child
has ready access to the sensational
press, all forms of commercialized

recreation, and gang life, over
which the individual parent has no
control. Under this situation the
community must assume a larger
share of responsibility than heretofore in training the child. We
have seen that the home which
cannot satisfy most of the child's
reasonable needs is a factor in
causing delinquency. The same
is true for the community that
fails to provide suitable activities
to absorb the child's leisure time.10
It is in the community that the
child first comes in contact with
the play group. This group exerts
a tremendous influence on the individual-determines what he
plays, much of his language, and
greatest of all his attitude toward
others. "His playmates often surpass his parents in furnishing influential social controls." 11 Very
frequently the boy's contact with
the play group or gang marks the
beginning of his career in delinquency.
Play is one of the most important spiritual forces in the world.
"Suppress the play life of the boy
and girl, or let it be perverted to
evil ends, and we have hurt their
characters beyond any power of
preaching to undo the wrong." 12
This naturally calls for some form
of supervised recreation to prevent
unwise use of leisure time, and to
provide wholesome charac·t er
forming activities. A study made
by the Cleveland Foundation

7. Gillin: Criminology and Penology, 1945, pp. 168172.
.
8. Sullenger: Social D eterminants in Juvenile Delinquency, 1936, pp. 18, 19.
9. Ibid., p. 173

10. The Delinquent Child, White H ouse Conference
R eports, Vol. 4, (C2), p. •167.
11. Sullenger : Social D eterminants in Juve11ile Delinquency, 1936, pp. 43, 44.
12. Ibid., p . 44.

INFLUENCE OF THE COMMUNITY

Pertinent Implications of The Veterans
Administration Guidance Program
WILBUR SuMNER DAVISON

Today, schools and other agencies are more concerned than ever
before about h elping youth find
their way to genuine occupational
success and happiness. Two factors entering into this concern are:
(1) the complicated social and economic situation faced by American youth; (2) the experience and
results of the huge Veterans Administration program of counseling and guidance, the influence of
which is felt in every nook and
corner of our country.
NEED FOR COUNSELING

It was my experience to participate in the Veterans Administration program of rehabilitation and
education in the capacity of vocational adviser. I am returning to
public school work, after two and
one-half years, with the conviction
that the youth of our land urgently
need the guidance ap.d counseling
which this program provided to
ex-service men and women. It
should be the heritage and birthright of youth in a democracy
where the success of our "way of
life" depends upon each individual's finding a suitable vocation
and realizing his fullest development, adjustment, and happiness
therein. It is my further conviction that the Veterans Administration program proved that such

guidance can be given. This program carried on by ex-school people provided proof and pattern
that this need for guidance can be
met.
PERTINENT DATA

The following are some of the
situations which m ake counseling
and guidance urgent:
1. The birth rate of farm youth
is twice as great as in urban areas.
More than one-half of the youth
of today are farm born. It is no
longer a problem of "how we
gonna keep them down on the
farm"-but how are we going to
assist one-half of the rural youth,
for whom there are no farm jobs
to select and train for appropriate
vocations elsewhere?
2. The period of schooling for
youth is being lengthened. Witness the recommendation of the
President's Commission on Education that two additional years be
added to the conventional high
school at public expense.
3. Youth's entrance into industry is deferred. The teen-ager is
not now needed there.
4. The time needed for training
in many vocations and professions
has been increased. Note optometry courses and others.
5. There are fewer opportuni-
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ties in industry for youth to try
various jobs.
6. The expensiveness of education today precludes the trial-anderror method as a means of selecting one's course or vocation.
World War II, with its hasty demobilization of fifteen million
service men and women, forced
upon the government the greatest
experiment in human reclamation
in history. · These millions of
youth, most of whom were in their
early twenties, had known little in
their lifetime except depression
and war. But few had occupational training or experience.
More than thirty percent were
married and needed employability
and employment.
A GREAT EXPERIMENT

The government's answer was
the Veterans Administration program of rehabilitation and education. This program called into its
service thousands of teachers and
administrators, many of whom
have returned to school eager to_
help provide
school youth with
appropriate counseling and guidance service. Not only was this
program carried out by personnel
trained as teachers and administrators, but techniques, methods,
and tests developed in colleges and
universities were the tools used in
the guidance program.
A large portion of the several
million GI's who availed themselves of the opportunity for guidance were counseled by the college
guidance bureaus where Veterans
Administration guidance centers

all
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were located. These guidance centers were strengthened and improved by the Veterans Administration financial help and the
experience obtained. These Bureaus are now prepared to train
more guidance personnel and to
render a much improved service to
their students and to the surrounding communities.
THE ACID TEST

Thus this huge experiment in
counseling and guidance has put
to test the predications, postulates,
techniques, and materials already
developed by school personnel and
has proved what can be done.
Much valid data has been produced thereby.
A large number guided in this
manner have completed training
and have entered into employment, with satisfaction to themselves and their employers. This
is sufficient to provide a measure
of the success obtainable, when
vocations are selected on the basis
of interests, aptitudes, abilities,
personality traits, and appropriate
counseling. •
Throughout the United States
an impetus has been given to guidance programs. Universities, colleges, junior colleges, high schools
(large and small), were touched by
the program by reason of the part
which it played in the lives of the
veterans in their communities.
Veterans from every nook and
cranny in the country participated
in the program and were assisted
in the selection of substantial vocations. All schools were alerted

1
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by lessons in guidance with their
own youth.
Avery marked change in college
catalogues of the last two years is
the increased number of courses
for personnel and guidance workers. Forty-five state departments
of education now provide occupational information and guidance.
Placement bureaus are swamped
by calls for teachers trained for
counseling service. Civic clubs
are eager to cooperate in providing
guidance services.
Out of the experiences of personal counselors, who were called
· upon to assist the thousands of perplexed veterans in adjustment to
civilian life (school-wives-parents-in-laws-employment, and
so on) has come the conviction
that storm-tossed adolescent
school youth can also be given the
rich helpful personal guidance
whereby they may, with confidence, abandon, and release of
feeling, be led from their perplexities and failures to new attitudes,
insights, and purposes.
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CONCLUSIONS

No longer can schools be content topermit racketeering astrologers, phrenologists, graphologists
and physiognomists to advise our
youth.
The difficult vocational choices
and the complicated situations
under which adolescents must
make life adjustments places
squarely upon the shoulders of
teacher-training institutions the
challenge to train and send forth
teachers and administrators disposed to help and capable of providing the counseling and guidance services so urgently needed.
The government Veterans Administration counseling and guidance program, staffed by school
men, using school-formulated
techniques and test materials,
gives proof and pattern, and has
alerted schools of the land to the
possibilities of an appropriate program for school youth.
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must know children, how they
6. Malnutrites.
grow, and why they behave as
7. Others.
C. Deaf and hard-of-hearing. they do. She must know the purD. Blind and partially seeing. poses of education, the history of
education, the interrelationships
E. Speech defectives.
of school programs with other
F. Epileptics.
community efforts. It is desirII. Intellectual deviates.
able for teachers of exceptional
A. Intellectually retarded.
children to have experienced teach1. Morons.
ing so-called "normal children"
2. Others who are educable.
B. Intellectually defective. Non- before they undertake to teach
educable imbeciles, idiots-usually children who deviate. The area
of exceptional education is broad
institutionalized.
·
and varied and the preparation of
C. Intellectually gifted.
III. Emotionally unstable (in- its teachers will depend on
whether they become generalists
stability).
IV. Socially maladjusted. Behav- or specialists. Each will need
ior maladjustments, includ- overview courses in orientation,
ing: Delinquency; destitu- psychology, physical education,
mental hygiene, and others. Certion; dependency; crime.
tification requirements will vary
FACILITIES NEEDED
according to standards set up by
The seriousness and type of individual states; however, these
defect determine the facilities requirements should be flexible in
needed: public or private resi- accordance with continual evaluadential institution, day school, tion of the program and its
special class, special instruction revision.
(such as speech correction or bedTHE CLASSROOM PROBLEM
side instruction), and whether
there should be segregation or not.
When we consider the large
It is recognized that successful number of children who can be
educational efforts depend upon cared for in no other way than in
the ·ability of teachers. Schools the regular classroom it is imporof higher learning, in general, ad- tant that the teacher have son1e
mit for study in the department knowledge of the abilities, disabilof exceptional education only ities, and needs of children who
highly qualified persons with deviate, and make the proper
good cultural background, supe- adaptation of the regular program
rior personality, professional in- for them in so far as it is possible.
terest, specific preparation, and a Possibly there should be predesire to continue professional service preparation through overstudy. The teacher should first view courses required by teacher
of all be a good teacher. She training centers, in both under-

Are Student-Veterans Nervous?
JOHN ARTHUR GLAZE

During the regular school year
of 194 7 -' 48 we administered the
Bernreuter Personality Inventory
to all the men students enrolled in
our general psychology classes at
Kansas State Teachers College,
Pittsburg. This inventory measures one aspect of personality,
namely, neuroticism, in which we
were particularly interested for
the following reasons: It is wellknown that there are a very few
badly disturbed men on almost every college campus. Also, a few of
the veterans on our campus had
mentioned their jumpiness shortly
after the close of World War II,
and we were particularly interested in discovering whether this
test would indicate its frequency
and persistence. Of course, many
men found it somewhat difficult to
; "settle down" to the conditions,
new and old, that they found after
returning home for good.
Of the men tested, 217 were veterans and 69 nonveterans. All
were of Caucasian strain. The
veterans ranged in age from 19 to
38, with a median age of 22, while,
' with one exception, the nonveterans ranged in age from 17 to 20,
with a median age of 19. Of the
veterans, 83 were married and 134
were classified as nonmarried. We
took the marriage factor into consideration, because a few expressed the belief that marriage
helped them. Only two of the
nonveterans were married.

In reporting our results. below
we use the term "percentile rank"
frequently, as the author of the
test uses this device for comparative purposes. As is well known,
scores are related to a scale ranging from 0 to 100 on the percentile
distribution. If we speak also of
"quartile," this will be understood
to mean one-fourth. The "upper
quartile" ranges from 76 to 100,
and the "lower quartile" extends
from 25 down to 0.
Most people would prefer to be
in the upper quartile in intelligence, but the upper quartile in
n euroticism, the only factor we
are considering in our test, is a
most undesirable position. A person is quite nervous if his score is
in the upper quartile, and rather
seriously so if his score is in the
upper 10 percent--from 91 to 100.
In a normal distribution, 50 percent of the group will rank between the 25 percentile and the 75
percentile.
Instead of an average percentile
rank of 50, the average for the 127
veterans was 38. The averages for
the 69 nonveterans by comparison
was at exactly 50. In other words,
the average score of veterans was
12 percentile points better than
the average for the nonveterans.
This was one of our most striking
discoveries.
Let us see next who rated worse
or better at the extremes. In the
upper quartile we do have a few
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this age-group reading. But the
core of the Sevens program was
the building of a play city. This
play city furnished much of the
material for the reading.
Each age-group had its "Job"the school store, a post office, a
printing shop, a toy making shop,
or carpentry. Each Job had its
attendant learning of skills necessary for that Job. Each Job offered opportunities to seek information. This information was
sought at first hand as much as
possible. But by the time the
children b ecame the Tens or the
Elevens, books had their place too
in furnishing needed information.
From each Job the individual
could realize his worth-his responsib ility to his group and to
the other groups.
In attempting to tell others of a
book such as I Learn From Children, m u ch of the color, the vividness, and the gripping sincerity of
the author is lost. It is in many
, of the explanatory comments, and
in aside remarks, that the real
philosophy, the aims, and the
hopes of the founders of the City
and Country School are expressed.
While the traditional school differs widely from this private
school, still many teachers in the
public schools have also "learned
from children," and have evolved
and are using a philosophy similar, in many respects, to that expressed and practiced by Miss
Pratt. That so far no one knows
all that there is to know about
children, teachers are willing to
concede. Will anyone ever know
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it all? Wouldn't teaching lose
much of its challenge and be less
intriguin g if this were so ?DAPHNE VAUGHAN CRoss .

Your School District
By Dawson, Reeves, and Others
. Department of Rural Education, NatiOnal Education Association, 1201 Sixteenth Street, N. W., Washington (6),
D . C. 1948. $2.

This is a real contribution to the
literature on school district reorganization. It is timely and, for
the most part, quite up to date.
The cochairmen of the commission responsible for the study and
report, Howard A. Dawson and
Floyd W. Reeves, as well as the
other contributors, are all nationally known for their work in school
district reorganization.
The book deals with the need
for school district reorganization,
types of school districts, conditions and problems in the various
states, and related subjects. The
statistical tables provide additional and supporting data.
The book is well written and
should be very valuable to students of education in colleges,
school administrators, board
members, teachers, and members
of legislative commissions. The
evidence in favor of school district
reorganization should be fairly
conclusive to the unbiased reader.
There are too many school districts. Many of them are too
small and represent unnecessary
units. Small and unnecessary
school districts often place the pu-
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grade 12 is no longer considered
adequate preparation for citizenship. Such preparation should
include at least two additional
years of well organized work. The
demand for such work is indicated
in the capacity enrollments of
schools that are offering it."
There will be considerable di,..
versity in the organizational patterns of the institutions provided
in the various states to meet posthigh-school educational needs.
The bulletin points out some elements common to all proposals:
1. These institutions are likely
to be supported jointly by funds
from local and state sources.
2. They will serve areas much
larger than most rural high school
a ttendance areas.
3. The policy-forming and control bodies will be boards of education representing local districts
or areas.
4. The schools will be so located that most of the students
can return to their homes each
night.
5. There will be greater cooperation between the people in
rural areas and in smaller urban
centers in the support of these
schools than now exists in the support of rural high schools.
. 6. There will be great diversity
In educational offerings with much
attention
. given to evening classes '
extenswn work, and other types of
part-time school and work programs.
Adult education should be considered. An educational program
which meets community life needs
n1ust serve higher age groups.

ll'i

Liberal aid for adult education is
provided in New York and MichIgan.
Wherever school district reorganization has been thorough and
adequate it has been preceded by
s~udies, plans, and recommendatiOns of deliberative bodies of
some kind. Several studies have
preceded legislative action.
Types of studies and recommendations that have resulted in
reorganization have been made by
state . departments
of education '
.
assoCiatiOns of district superintendents, councils on rural education, state planning councils legislative councils of the 'state
legislatures, out-of-state consultants, and survey committees.
It is customary to hold public
hearings and discussions on reorganization.
In Washrngton
county committees were required
to hold public hearings on recommendations about to be proposed.
These hearings were held at several points in the county. In Kansas a written statement was required presenting tentative plans.
These plans were then discussed
at public hearings. In Illinois,
Iowa, Arkansas, and New York
public hearings are required.
The cochairmen of the committee say, "This report is intended
to be used by laymen, by officials
having responsibility for planning
the reorganization of school districts, and by professors of school
administration and their students." It should be helpful to all
of these and others.-WILLIAM A.
BLACK.

THE EDUCATIONAL LEADER

119

perience in the Field Artillery,
1917-1919, leaving the service
with rank of Second Lieutenant.
His teaching experience before
coming to the College included
eight years as teacher in Kansas
high schools, three years as principal, six years as principal of high
school and dean of junior college,
and two years as superintendent
of schools. He is a member of the
National Education Association,
Kansas State Teachers Association, Kansas Council of Education, Kansas Schoolmasters Club.
He served four terms as a member
of the executive council of the Kansas State High School Activities
Association; as president, one
term, Southeast Kansas section of
the Kansas State Teachers AssociWilbur S. Davison (M.A., ation; and is past president of the
Teachers College, Columbia Uni- Kansas State Association of Junversity, New York) became a ior Colleges.
member of the staff of the Wichita
office of the U. S. Veterans AdminEugene E. Dawson (S. T. B.
istration in March, 1946. On June
1 of that year he came to Kansas Harvard University) is a native
State Teachers College, Pittsburg, of Kansas and came to Kansas
as chief of the Veterans Adminis- State Teachers College, Pittsburg,
tration Guidance Clinic. On Sep- October 1, 1946, as assistant protember 1, 1948, he resigned this fessor of psychology, director of
position and was appointed assist- religious activities, and counselor
ant professor of Education. He is for men. He is a graduate of the
a graduate of Kansas State Col- College, degree A. B., 1940; and of
lege, Manhattan, B. S.; of Baker Harvard University, Cambr:idge,
University, Baldwin, Kansas, A. Mass., degree S. T. B., 1944. In
B.; and of Teachers College, Co- 1943, Harvard University awarded
lumbia University, New York, M. him the Billings Prize for preachA. He also completed one summer ing. He has completed the resisession of graduate study at Colo- dence requirements for the Ph. D.
rado State College of Education, degree, with major i:q. psychology,
Greeley, Colorado. He is a veteran at Boston University, where he
, ofWorld War I, with two years' ex- held a graduate assistantship in
tate College. She is a member
of Phi Kappa Phi, national honorary society in Education, and of
Phi Upsilon Omicron and Omicron Nu, national honorary societies in Home Economics. While
employed at Kansas State Teachers College she served as State Adviser of the Kansas Association of
Future Homemakers of America,
a national organization for highchool girls. She was a member of
the National Education Association, American Home Economics
Association, American Vocational
Association, Kansas State Teachers Association, Kansas Vocational Association, and Kansas
Home Economics Association.
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1945. From 1938 to 1940 he was
student pastor of the South
Broadway Baptist Church, Pittsburg, and from 1942 to 1946 he
was pastor of the First Baptist
Church, Lynn, Mass. He is a
member of Psi Chi, national honorary fraternity in Psychology; of
Pi Kappa Delta, national honorary fraternity in Forensics; and of
Alpha Phi Omega, national service
fraternity. He i$ a member of the
National Education Association,
the Kansas State Teachers Association, the National Association'
of Deans and Advisers of Men,
and the Kansas Psychological Association.
Ruth Regina Fleischaker (M.
Teachers College, Columbia
University) was appointed assistant professor of Education and supervising teacher of the sixth
grade, Horace Mann Elementary
Laboratory School, September 1,
1948. She is a native of Missouri,
a graduate of Kansas State Teachers College, Pittsburg, B.S., 1934;
and of Teachers College, Columbia University, New York, M.A.,
1938. Her major field in the
Graduate School was the study of
exceptional children. She has
taught in the public schools of
Kansas and Missouri; the State
School for the Deaf, Fulton, Missouri; and was director of the
sight conservation program in
Kansas City, Missouri. She has
contributed a number of articles to
professional educational journals.
She is a member of the American
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Association of University WomenDelta Kappa Gamma, national
honorary fraternity for women in
Education; the National Education Association, the Kansas State
Teachers Association, and the International Council for Exceptional Children.
· E . Louise Gibson (A.M., Columbia University) was appointed
assistant professor of home economics, September 1, 1923; in
1928 she was promoted to the rank
of associate professor, and in September, 1947, she was appointed
professor and head of the department. She is a native of Kansas,
and a graduate of Kansas State
Teachers College, Pittsburg, B. S.,
1918; and of T eachers College,
Columbia University, New York,
B.S., 1922, and A.M., 1925. She
completed additional graduate
study at the State University of
Iowa, University of Minnesota,
University of Kansas, George Peabody College, Nashville, Tenn.,
and Columbia University. Her
teaching experience before appointment at Kansas State Teachers College included two years in
Kansas high schools. She has
contributed articles to the Kansas
Teacher, the N ews Letter of the
Kansas State ·Home Economics
Association, the Hom emaking
Bulletin of the Kansas State
Board for Vocational Education,
The Educational Leader, and The
Alumnian. She is a member of
the American Association of University Professors, American As-
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sociation of University Women,
National Education Association,
Kansas State Teachers Association, American Home Economics
Association, American Vocational
Association, Kansas Vocational
Association, and Kansas State
Home Economics Association
(president, 1948-1949) .
John Arthur Glaze (Ph. D .,
University of Michigan) came to
Kansas State Teachers College in
September, 1931, as associate professor of psychology and philosophy, and was promoted to the rank
of professor in 1932. He is a graduate of Kansas State College,
Manhattan, Kansas, B. S. 1 1923,
and M. S., 1924; also of the Unimsity of Michigan, Ph. D., 1928.
After five years of experience as
instructor in Kansas high schools,
he served as assistant professor of
psychology, Colorado College,
1926-1927; as instructor of psychology, University of Michigan,
1927-1928; professor and head of
the Department of Psychology,
Texas Christian University, Fort
Worth, Tex., 1928-1931. He is a
member of Sigma Xi, national research fraternity, and has been a
contributor to the American Journal of Psychology, Jo'urnal of Genetic Psychology, and Journal of
Comparative Psychology. He is a
member of the National Education Association, American Psychological Association, Kan sas
State Teachers Association, Kansas Academy of Science, and the
Kansas P sychological Association.
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Emery Gilbert Kennedy (Ed.
D., University of Missouri) came
to Kansas State Teachers College,
Pittsburg, in August, 1948, as associate professor of Education and
Psychology and Director of Guidance Services. H e is a graduate of
Northeast Missouri State T eachers College; Kirksville, B. S., 1930,
and of the University of Missouri,
Columbia, Mo., A.M., 1932, and
Ed. D., 1939. His educational experience includes rural and highschool teaching; school administration; prison psychology work;
State Department of Education
experience; public agency administrative work; and college university teaching. H e is a member of
Phi Delta Kappa, national honorary graduate fraternity in Education; Kappa Delta Pi, international honor ary soc i ety in
Education. H e is a member of the
National Education Association,
National Vocational Guidance Association, Kansas Society for Exceptional Children, and the Kansas State T eachers Association.
R. Ross Lamoreaux (Ed. M.,
University of Southern California) came to Kansas State Teachers College, Pittsburg, September
1, 1947, as instructor of Psychology. He is a native of Nebraska,
and a graduate of Santa Barbara
State College of the University of
California, A. B., 1937, and of the
University of Southern California,
Los Angeles, Ed. M., 1940. H e
has completed two additional
years of graduate study at Har-
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yard University, 1941-1943, durIng which period he was for one
year holder of the Bigelow Grad. uat~ Fellowship. His teaching expene~ce before coming to Pitts~urg Included one year as assistant
In the Psycho-Educational Clinic
at. Harvard University; one year
as Instructor of Psychology, Wheelock College, Boston, Mass.; and
one year as instructor of Psychology in the Norfolk Division of
the College of William and Mary,
Norfolk, Va. His World War II
service included two years . with
the U . S . Air forces in Greenland
and Iceland. He is coauthor of a
monograph, "Avoidance Conditioning and Signal Duration"; and
contributed to the Journal of
C o?nparative Psychology an article on "Fear as an Intervening
Variable in Avoidance Conditioning." He is a member of Psi Chi,
national honorary fraternity in
Psychology; Alpha Pi Omega, social fraternity; American Psychological Association, Kansas Psychological Association, National
Education Association, and Kansas State Teachers Association.
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On June 1, 1945, he was appointed
Dean of Administration and Pro.
fessor of Psychology. He is anative of Kansas; and a graduate of ,
the College of Emporia, A. B.,
1929, and of the State University
of Iowa, Iowa City, M . A., 1930,
and Ph. D., 1932. He was also
enrolled for one semester of postdoctoral study at Teachers College, Columbia University, New
York. He held a graduate scholarship at the State University of
Iowa, 1929-1930, and a graduate
assistantship, same, 1930-1932.
His World War II service included
one summer, 1944, as research assistant on an OSRD research project .for the Signal Corps, USA,
statiOned at Camp Crowder, Mo.
He is a member of Psi Chi, national honorary fraternity in Psychology, and of Sigma Xi, national
honorary scientific fraternity. He
has contributed numerous articles
to Psychological Monograph, Science, The Kansas Teacher, Mental Hygiene, The Educational
Leader, Educational Forum, and
Safety Education. He is a member of the National Education Association, Kansas State Teachers
Association, Kansas Academy of
Paul G. Murphy (Ph. D., State Science, American Psychological
University of Iowa) came to Kan- Association, Kansas Association
sas State Teachers College, Pitts- of Consulting Psychologists.
burg, in September, 1932, as assis tant professor of Psychology
and Philosophy, and was proAlvin Horace Proctor (Ph. D.,
moted to the rank of professor and University of Wisconsin) came to
head of the Department of Psy- Kansas State Teachers College at
chology and Philosophy in 1942. the opening of the summer ses-
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sion, June, 1948, as associate professor of History. He is a graduate of Kansas State Teachers
College, degree B.S., 1935, and
M.S., 1936, with major in History.
From 1943 to 1947 he was assistant professor of History, Fort
Hays Kansas State College, with
]eave of absence from 1944 to 1946
during service with rank of lieutenant in the U. S. Navy in the
Pacific theater of operations. He
was appointed graduate· assistant
in the Graduate School, University of Wisconsin, where he received the Ph. D. degree, June,
1948. He is a member of Kappa
Delta Pi, international honorary
society in Education; Phi Alpha
Theta, national honorary fraternity in History, also of the N ational Education Association and
the Kansas State Teachers Association.
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James Claudius Straley (M.A.,
University of Wisconsin) came to
Kansas State Teachers College,
Pittsburg, as assistant professor of
Social Science in September, 1927,
and was promoted to his present
position, associate professor, in
July, 1936. He is a graduate of
Kansas State Teachers College,
Emporia, degree A. B., 1911; and
of tne Unive•r sity of Wisconsin,
Madison, M . A., 1912. H e served
six years as principal of the Crawford County Community High
School, Cherokee, and twelve
years as superintendent of schools
in Kansas and Minnesota. He is
a member of Phi Alpha Theta, national honorary fraternity in History, and of the American Sociological Society. He is a member
of the National Education Association and the Kansas State
T eachers Association.
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