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ABSTRACTS

This study was conducted to determine whether or not
special needs instructeors in public schools and penal in-
stitutions had common stressors which contribute to job
dissatisfaction and burn out.

Special needs educators in three public schools and
three correctional facilities were administered a Likert-
type Teacher Attitude Survey. Two hundred and three survey
forms were sent out with one~hundred and thirty four being
completed and returned.

The survey contained f£ifty questions dealing with five
areas of concern which include; (1) Staff Relationships,
(2) Discipline, Safety and Security, (3} Teacher work load,
(4) Administration, and (5) Salaries, Contracts and Fringe
Benefits.

Responses from the two groups of educators were
compiled and an average level of response was calculated by
weighting the possible responses. An "SA" response
received five points, an "A" response received four points,
a "U". response received three points, a "D" response
received two points and one point was given to a "sSD"
response. When the total points per question was divided
by the total number of responses, the average level of
reponse resulted. These results are graphed to show a
comparison in levels of response between educators in

public schools and educators in correctional facilities.
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CHAPTER I
INTRODUCTION

When the much publicized report "Nation at Risk"
became a common topic of discussion among educators, many
people, both experts and laymen, began to take a serious
look at the problems within the educational system. Many
people in the public sector placed the blame for the less
than adequate educational system con the teachers. Teachers
threw the blame back and said society, parents, and the
public in general were at fault. It is not surprising that
such verbiage and conflict added to the already existing
occupational stress felt by a large percentage of educators
in America's school systems.

Occupational stress is a commconality of educators that
is growing at an alarming rate. In every school system in
America today, there is an educator or two who is suffering
from cccupational stress. From the smallest school in
rural Kansas to the largest learning institution in the
country, the number of teachers feeling occupational stress
is undergoing a snowballing effect.

Stress is unavoidable, Michael Skinner defines stress
as the friction that results when an individual interacts
with his envircnment. (16,p.12) It doesn't seem tc matter
that the friction is only slight or of great propeortions,

the important point is, that it is nearly always present.



When stress occurs, each individual will attempt to deal
with it in his/her own way through psychological or
physical coping techniques. If an individual can cope with
the stress factors, then their functionary behavior will
not be severly impaired; however, if the attempts to cope
are unsuccessful, emotional distress, illness, or even
death c¢an result. In Table I, Becker (3,p. 37-43) shows
the effects of General Behavior Reactions to Stress. If an
individual copes poorly with stress, the progression will
be downwards from number one towards the number eight. If
an individual copes well with stress, the progression will
be upwards from number eight towards the number one. It
must be pointed out that everyone will f£ind themselves at
the number eight spot at some stage in their attempts to
cope with stress. Withdrawal is a natural tendency and for
many it is only a temporary way to cope.

Table I is shown in its entirety on the following
page. The arrows iﬁdicate an individuals progression

either up or down the list of coping strategies.



GENERAL BEHAVIOR REACTIONS TO STRESS

TABLE I

Towards dlsorgani- |1. Creativity Towards
zation and the _ problem
destruction of self |2. Integration and solving
conceptualization
3. Competency A
4, Internalization
5. Rigidity
a. emtional survival
b. social survival
¢. passive behavior
6. Agression
\V4 a. verbal
b. physical
C. passive
7. Negativism
8. Withdrawal

Becker (3,p.37-43)




As people differ in their attempts to cope with
stress, the effects and cost of stress will differ in
individuals. These effects may be subjective and cause a
change in the way a person feels about himself. Stress may
cause a person to react differently than they normally
would. Some people may become agressive or easily
frustrated. They may suffer emotional outbursts or be
highly sensitive to criticism. They may be affected with
various health problems such as difficult breathing,
insomnia or loss of sexual interest. In many cases,
absenteeism from work increases and family harmony is
disrupted. There are many ways that the danger signs of
stress can manifest themselves. The effects and cost of
stress are shown in Table II as stated by Cox. (5,p. 37)
The Table is divided into six blocks showing the various
areas of hqman life that are affected by excess stress.
They included: (1) Subjective effects, (2) Behavioral
effects, (3) Cognitive effects, (4) Physiological effects,

(5) Health effects, and (6) Organizational effects.



TABLE I1II

THE EFFECTS AND COST OF STRESS

1. Subjective Effectss:

anxiety, aggression,
apathy, boredom,
depression, fatigue,
frustration, low
self-esteem, guilt,
shame, tension,
irritability, bad
temper, loneliness,
nervousness

4, Physiological Effects:

increased blood and
urine catecholamines

and corticostercids,
increased blcod glucose
levels, increased heart
rate and blood pressure,
dryness of mouth,
sweating, dilation of
pupils, difficult breath-
ing, hot and cold spells,
numbness and tingling in
parts of the limbs

2. Behavioral Effects: 5. Health Effects:
accident proneness, asthma, amenorrhea,
drug taking, emotion- chest and back pains,
al outburst, exces-— coronary heart disease,
sive drinking and diarrhea, faintness,
smoking, excitabil- dizziness, dyspepsia,
ity, impulsive be- frequent urination,
havior, restless-— insomnia, psychosis,
ness, and tremb- skin rash, ulcers, and
ling loss of sexual interest

3. Cognitive Effects: 6. Organizational Effects:

inability of make
decisions and to con-
centrate, frequent
forgetfulness, hyper-
sensitivity to crit-
icism, and mental
blocks

absenteeism, poor indus-
trial relations, poor
productivity, high

labor turnover, poor
organizational skills,
antagonism at work and
job dissatisfaction

Cox (5,p.37)




The degree of occupational stress varies from teacher
to teacher and from institution to institution. For many
educators the stress is such a burden that they "drop-out”
of the profession. For those who are still in the
profession but who's work is affected by varying degrees of
stress, they are referred to as "The Walking Wounded."

For the walking wounded, low moral, high stress, and burn-
out have become a part of everyday activity. Many
educators, however, are able to sustain themselves in their
profession and maintain excellent teaching practices. For
these educators, the benefits and rewards of teaching far

out-weigh the problems which cause stress.



Need for the Study

Occupational stress among educateors is not something
that has Jjust come about recently. ZEducators have been
dealing with stress from the very inception of formalized
education., Occupational stress is not limited to one type
of instituticn or to any one level of education being
taught. Occupational stress exists for educators in all
sectors of public education and for educators in
correctional institutions as well. It is vital to the goal
of improving the educational system that studies like this
be completed. It is through such research and studies that
the problems causing stress among educators can be
identified., Only through problem identification can
socluticns be formulated and instituted to produce a much
improved system. Occupational stress is one such problem.
Much research has already been dcne but much more must be
done with the results being used as a tool to combat
occupational stress, burn-out and other problems

confronting educators.

Purpose of the Study

The overall purpcse bf this research study is to
identify, describe, and compare factors in occupatiocnal
areas that could cause stress for teachers of special
education in public school systems with teachers in maximum

security prisons.



Statement of the Problem and Related Questions

It is the intent of this study to examine five
occupational areas that could cause stress for educators
and to see if there is a noticable difference in the
factors that cause stress among educators in the public
schocl as compared to those factors that cause stress among
teachers in correctional institutions.

This study will also examine i1f evidence exists which
points to the fact that occupational stress experienced by
educators, affects teaching performance and the guality cf
education as a whole.

The following questions will be addressed in this
study:

1. Do teachers of special education students in the
public schools experience the same levels of stress as do
teachers ¢f special need students in c¢orrectional
facilities in specific occupational areas?

2. Does the occupational stress that is experienced
by educatecrs affect their performance as teachers?

3. Does teacher burn-out exist and is it a problem in
education today?

4, 1Is there any one identifiable area of the

occupation that causes more stress than others?



Delimitations

This research study will include those teachers who
are employed at three Kansas correctional institutions, and
teachers of special education at three public school
systems in Kansas. The three correctional facilities
involved in this study are Kansas State Industrial
Reformatory in Hutchinson, Kansas; Kansas State
Penitentiary in Lansing, Kansas; and Kansas Correctional
Vocational Training Center in Topeka, Kansas. The three
public school systems involved include: McPherson County
Special Education Cooperative 1in McPherson, Kansas, Harvey
County Special Bducation Cooperative in Newton, Kansas; and
Allen, Anderson, Necsho, Woodson, and Wilson Special

Education Cooperative in Bumbolt, Kansas.

Limitations

This research study will be limited to the ccoperation
of the administrative staffs involved and the response of
the teachers who will be surveyed. Due to the nature of
the topic surveyed, the openness and honesty of the

respondents will play a significant roll in the cutcome of

the study.

Assumptions

It is assumed that the correctional educators who will

be surveyed in this study will be a representative sample
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of the correctional educators throughout the United States.
The correctional facilites in Kansas are considered to be
representative in nature and conditions with others
throughout the United States. It i1s also assumed that‘the
special education teachers surveyed in this study will be a
representative sample of special education teachers

throughout the United States.
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DEFINITIONS
Administration—=——=—==—ew- a body of persons who administers
policy
Aggressionesw-—m——c—mm—a——= a reaction to a real or imagined

physical or psychological attack
on the self

Budget cutg—-=-————————=—- reduction in funds for programs,
salaries, etc.

Burn-gut==—=————————————— a point or condition at which
constructive activity ceases

Cooperativeg-~—===—=—==== a system of education that works
with special need students in
cooperation with regular
education

Correctional facility—---a facility for the incarceration
of felons

Dissatisfaction-————=——- the quality or state of being
dissatisfied

Discipling======———=c=== control gained by enforcing order

Frustration-————————=——- a deep chronic sense or state of
insecurity

GOVErNANCE = === i i e leadership

INCATrCerall o~ — to put in prison and keep
confined

Inmate——=—=rmr——wmrm——————— a person held in confinement in
prison

KSIR-—=——— e Kansas State Industrial
Reformatory

KSP-=—— e e e Kansas State Penitentiary

KCVTCrm s — e et e — Kansas Corrections Vocational

Training Center

Negativism-—-—-—————cwr—w- a major weapon in the behavior
stress arsenal against the
stresses of failure and
helplessness
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Occupational Stress—---- job related stress

Profilg—==——————me———m e a representation of something
such as a set of data

Rehabilitation=—=———————- to restore to original capacity

Rigidity——=—=——cmm——a—aaa implies uncompromising
inflexibility

Satisfaction==—rmer—rer=- a state of being satisfied or
happy

Security———=——wewvwenecar- measures taken to guard against

crime and escape
Social organization—---- clubs and social groups

Special education=~=—=-=-- education for students with
special needs

Staff relations—-—-—=—=—== relationships between staff
members
Stressors =wermewersomen— factors which cause stress
Stresg-~————————————————— physical or mental tension
Turnkey=———=—==w=mmoeeme——— a jailer or correctional officer
" Value system——~—=———————- a set of values placed on people
by society

Vocational education----education designed to teach
employability skills

Withdrawal~=====—wrm—————- an attempt tc manage the stress
of reality by retreating physic-
ally and phychologically from that
reality

Walking wounded—--—--—=--- teachers suffering from occupa-
tional stress
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Significance of Study

This research study is needed to determine what
stressors are present in both correctional facilities and
in the public schools. Once these stressors are identified
it can be determined i1f there are some stressors that are
more predoninant than others and if stressors in
correctional institutions are similar to those experienced
by special education teachers in public schools.

When occupational areas which cause stress are
identified, they can be dealt with in constructive ways.
Cocperation between the administration and the teaching
staff to identify these stress factors was necessary 50
that solutions can be formulated to produce adegquate coping
techniques. Through the use of adequate coping technigues,
teachers can become more effective and the overall quality

of education may be improved.



CHAPTER II
REVIEW OF LITERATURE

In reviewing literature, the author cof this study
found an abundance of information that would indicate that
occupational stress is not new to educators. Frances
Banks, in his article "Teach them to Live", wrote,

"Sarah Martin, The Prisoner's Friend, taught at

England's Yarmouth jail during the 1830's and
1840's. Her records have been preserved and

they reveal remarkable similarities to modern
school methods. Martin documented each student's
name, reading ability, education level, crime,
sentence, disposition, and general cbservations.
One day she was distressed at, the depravity of
one of the turnkeys and she wrote, even he could
not deprive me of respect from the prisoners, nor
destroy my influence over them... (it) was simply
supported by what I had taught them of truth.”

(l,p.11-16)

Today, many correctional educators often feel distress
at the attitudes of the turnkeys. Many correctional
officers feel that inmates deserve absclutely no respect,
or general courtesies; however, if an educator is to be
successful, he/she must show and expect in return, some

degree of respect from the inmate students.

14
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After completing his first night class at a maximum
security prison, Vonne Meussling wrote,
"The orientaticn officer cautioned me against
leaving a briefcase, book, or anything, not
even a pencil in the classroom. His greatest
admonishment was never to trust. Furthermore,
he emphasized that I should never touch an
inmate or disclose anything personal. The
officer made me aware that the prison envir-
onment was not a warm, trusting interpersonal
world. I felt I had accepted an instructional
assignment where it was impossible to

succeed." {(12,p.16)

In some instances, the incidence of handicapping
conditions within the correcticnal setting is laxger than
those of the general populations of the public institu-
tions. Correctional schools deal with adolescents and
older pecople, many, who have never had an appropriate
education or what they did have, failed them. In her
article,

"The American Prison as an Educational Institute™,
Ose Coffey stated that, "“correctional educators
are traditionally isclated from their educational
colleagues in free society, often looked upon with
suspicion by the corrections administrative staff

because of their lack of specialized training for
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their job settings and they are physically isclat-
ed from the community, having only recently, and
with great struggle, begun to emerge as a cohesive
and identifiable profession, with its own goals,

principles, and agendas." (4,p.28)

The most pressing problems for teachers within the
correctional school environment is a lack of commumication
with institutional administrators and the difficulty of
either overcoming or reconciling with the administrations
over-emphasis on security. Additionally, many educators
in the correctional setting are very concermned with their
personal safety while on the job. Many educational
facilities within a prison wall have less security than
does some public school systems. It is difficult for a
teacher in such a setting to function in their roles as
educators because a correctional facility is designed and
built for custody and control of the individual while the
purpose of education is that of freedom, growth, and the
fulfillment of self-actualization.

To remain effective, a correctional educator must at
least maintain an island of hope and sanity in a situation
of hopelessness. A correctional educator’'s steadfast goal
must be to bring about change in the entire system.

Unlike public schools, the prison school is a program
without a clarified supportive constituency. There are no

citizen support groups, no parent committees, no school
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board, no alumni association, and no PTA. The correctiocnal
educator is often stranded in a maze of basically
uneducated, unsympathetic correctional personnel and is
often denied access to public support. It is very common
in an institutional setting such as this where the
operational and security needs of the facility take
precedence over the basic human needs of the inmate, for
educators to find themselves at odds philesophically and
personnally with the so called "power structure® of those
who "run the joint".

Most prison superintendents permit the development of
an educational program only to the degree that they serxve
or compliment the managerial functions of security and
maintenance of order. Some superintendents feel that the
freedom of thought and intellectualization of issues
symbolized by higher education is contradictory to the
concept of control. (9,p.33)

Due to these philosophical and personal differences,
it is difficult for the correctional educator to maintain a
professional identity. "The teachers traditional place in
this confused environment is often only tolerated by the
custodial staff, ignored by the treatment staff, and under-
funded by management." (14,p.28) Compounding the problem of
underfunding, the correctional educator 1s confronted with
increased demands, over population, and tighter security.
(11,p.100)

As the population in prisons continues to increase,
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there is a growing necessity for the educators to maintain
and follow tight security regulations as they are required
to enforce more and more policies of the institutions.

I1f educators are to be lured into teaching in correc-
tional institutions under the persisting conditions and if
they are to be kept there, some degree of special education
expertise must be provided. Whether it is provided in pre-~
service or as in-service training, it must be multicategor-
ical.

Multicategorical training and expertise for special
educators, in both the correctional setting and the public
school, seems to be necessary in the face of the severe
attrition rate among conventionally trained teachers. The
attrition rate which is higher than replacement rates in
some states reaches as high as fifty percent within five
years of graduation. Educaticnal systems must supply the
necessary training and benefits if the attrition rate is
going to be curbed. Improved inservice and professicnal
development programs must also be instituted.

Teachers entering training to work with special ed-
ucation students in the public school are typically female,
caucasian, and middle class. They are assumed to have
resolved all of their own authority problems and know how
to interest, contreol, and teach adolescents, many, wWho are
minority males. Educators who desire to work with the

special education student should at least be taught
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adequate self-defense skills and vocational and physical
challenge training to help build their expertise and
confidence. (18}

Gehring and Clark found the critical point for
special education teachers to be about two years, more or
less, after initial employment. (8,p.10) At this point, the
special education teacher makes the important choice of
whether to continue working under such stressful conditions
(and to chance becoming one of the walking wounded}, or to
leave and seek more suitable employment.

Teachers who are burned-out or those approaching burn-
out are exhausted. They are at an emotional 1ow;{7,p.26)
The fun, excitement, enthusiasm, curicsity, and imagination
is gone from their teaching job. They have become
discouraged and feel trapped. Cynicism and sarcasm have
.taken the place of optimism. Instead of being a new
challenge, new problems become unbearable burdens. A
feeling of helplessness causes these teachers to feel like
victims and all they want is to get Qut of what seems to be
a hopeless situation. They are at the point where they
would give anything'to have a job with no responsibilities
or stress. Their strongest desire is to want to get out of
bed and go to a satisfying job on a daily basis.

In drawing from previous studies, Henrietta Schwartz
found that special education teachers, needed to have more
than Just their basic needs met. Once their basic needs

were met they would also seek security, status, and
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sociability in their personal lives. She also found in her
study that there are five basic categories of stressors
among spec¢ial education teachers. They include, status,
government, budgets cuts, staff relations, and student
issues. (15.p.6}

When Fimian and Santoro conducted a stress survey
of 365 special educators in Connecticut, their findings
were that the strongest and most frequent sources of stress
included inadequate salary, frustration over lack of time
for students, and frustrations because of poor attitudes
and behaviors of the administration. (6)

D'toole, in an article in the New York Times Magazine
noted that more than 60,900 teachers were assaulted by
students during the school year of 1977-1978. (13,p 59)
Student violence is increasing at a rapid rate. This is
one of the reasons why some schools have tighter security
than do some educational settings in state prisons. Also,
on the rise is the incidence of drug and alcohol abuse
among teenagers. With the incidence of violence and drug
and alcohol abuse on a steady increase, it is unlikely
that teacher stress will diminish. There is little
gquestion that these stressors have had a significant
bearing on the drop-out rate of teachers. 1In a recent
study, Lloyd found that the number of educators with twenty
years of experiehce, had been cut in half over the past
fifteen years.(10) Some teachers left the profession due

to the increased viclence, some left for better salaries
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and others left to escape the stress. These veteran
teachers need to be kept in the education system because a
loss of their experience is more than a loss of manpower,
it is a loss of knowledge, leadership, and strength in
education. It should be noted too that when education
suffers such losses, the results will indeed lead to a

"Nation at Risk."
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Summary of Literature

The literature suggests that both special education
teachers in public schools and correcticonal educators feel
that burn-cut is a problem and that discipline is a major
concern. Other factors considered to play a significant
role in causing stress was the red tape involved in working
with students in both settings. Special education teachers
in public schocls must meet requirements of Public Law 94-
142 while correctional educators must contend with
stringent contrel and security guidelines. Co-worker
support, supervisory support, discipline problems, Jjob
satisfaction, insufficient salaries, personal safety, and
budget cuts are among the causes of stress with the lack of
administrative support being the most criticized

item.{(2,p.37)



CHAPTER 111

RESEARCH DESIGN

The researcher identified and contacted three
correctional institutions and the three special education
cooperatives to be involved in the study via telephone.
Once confirmation of assistance was obtained from the
respective administrators, the researcher sent a letter of
appreciation, confirmation and explanation of the survey.

Included with each letter to the administrator were
encugh copies of the research instrument for each teacher
that would be involved. The teachers were asked to
complete the instrument and return it to the researcher in
a pre-addressed, stamped enveloped.

Bach copy of the instrument contained a cover letter
to the individual teacher explaining the purpose of the
study. It pointed ocut that completion of the instrument
would be on a voluntary basis and absolute confidentiality
would be guaranteed.

It was anticipated that the instrument would answer
the specific questions addressed in this study by
identifving stressors that are common to correctional
educators and special educators in public schools.

This study was also expected to provide sufficient
evidence which would indicate that stressors do affect
teacher effectiveness and the quality of education as a

whole.

23
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Collection and Processing of Data

To meet the criteria of the study, a Likert-tvpe
Teacher Attitude Questicnnaire was mailed to 203 educators.
As responses were returned, a separate tally was made for
each question in the survey. Responses from correctiocnal
educators were tallied separately from those received from
teachers in the public¢ schools.

The questionnaire dealt with five areas of concern in
the teaching profession. Results for each of these areas
were recorded ¢on bar graphs to compare the level of

response between the twoe groups of educators.



CHAPTER IV
RESULTS OF THE SURVEY

The Likert-type teacher attitude survey questionnaire
was mailed to 203 educators as a method of gathering
information necessary to the completion of this study.
Each educator was encouraged to complete the‘survey
honestly and return it within a thirty day time period.

Of the 203 questionnaires sent out, 141 were mailed
tc special educators in public schools, and sixty-two were
sent to educators in correctional facilities. Sixty-six
percent of the questionnaires were completed and returned.
This high percent of return might indicate that teachers
are concerned about the prcoblems in education and the
levels of stress they experience.

The questionnaire dealt with five areas of the teaching
profession which could cause an educator to experience
stress on the job. The five areas of concern include: (1)
Staff Relationships, (2) Discipline, Safety, and Security,
(3) Teacher work load, (4) Administration; and (5) Salary,
Contracts and Fringe Benefits.

The questionnaire contained ten questions for each of
the areas. The results of the survey have been tallied and
each total has been multiplied by a scoring factor. This
scoring factor is five for a "Stongly Agree" response down

to one for a "Strongly Disagree™ response. The total
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responses of these equations are then divided by the total
number of responses which is ninety responses for public
schools and forty-four responses for correctional
educators. The result of the computation is the average
response to the question and will appear on a bar graph.
This average is also shown in the right hand column of
Tables 111, IV, V, VI, and VII.

Each of the areas identified will be discussed in
detail separately with the responses and bar graphs
included. The first area to be discussed will be Staff
Relationships. Table III which follows, presents the

guestions that deal with staff relationships.
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TABLE III

Computed results for Questions Dealing with

Staff Relationships

Questions | SAx5 Ax4 | Ux3 DX 2 SDx1 |Avg. level
of response

l‘

PUB.SCH. 15 49 10 15 1 3.7
CORR. 2 25 7 7 3 3.4
6.

PUB.SCH. 7 53 9 14 7 3.4
CORR. 0 10 % 17 6 2.6
il.

PUB. SCH. 5 17 29 36 3 2.9
CORR. 9 15 7 17 6 3.3
16-

PUB.SCH. 11 35 17 24 3 3.3
CORR. 1 6 7 17 13 2.2
21s .

PUB.SCH. { 17 40 14 16 3 3.6
CORR. 1 5 3 18 14 2.2
26.

PUB.SCH. 2 15 32 38 3 2.7
CORR. 6 22 5 10 1 345
31.

PUB. SCH. 6 36 22 23 3 3.2
CORR. 3 9 9 14 9 2.6
36.

PUB. SCH. 2 27 24 31 6 2.9
CORR. 0 5 8 20 11 2.2
41.

PUB. SCH. 1 15 9 47 18 2.3
CORR. 6 24 7 6 1 3.6
46,

PUB.SCH. 2 17 25 40 6 2.7
CORR. 6 71 8 8 1 3.5
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In reviewing the response shown in Table III it appears
that most educators felt their work is acceptable and even
complimented by fellow teachers., Teachers in the public
school agreed with question one more strongly than did
correctional educators.

The second questicn in this set is question number six
on the survey. There is a noticable difference in the
responses here. It would apbear that teachers in the
public schools feel they can express themselves more openly
than the teachers in correctional facilities. This is due
in part to the tight control placed on educators by the
correctional administrative staff.

The next question in this series shows that educators
in correctional facilities are concerned that it is not so
much "what you know" but "who you know" that makes a
difference. Teachers in public schools have much more
external input into their jobs from PTA's, teacher
associations and other corganizations and are therefore in
the public eye. Correcticnal educators de not have any of
these organizations and in many cases, competency means
little and pull and personality means keeping a job and
moving up.

Question sixteen on the survey is listed forth
on the table. Correctional educators showed strong
disagreement to the question about being a part of a team.

Again, the lack of organizations and contituency groups may
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be a part of the reason for lack of team spirit. Public
school teachers seem to be involved in more extra
curricular activities while correctional educators work a
straight eight hour day with no evening activities to
attend to.

The next question in this set relates strongly with the
preceeding one. Public school teachers do seem to have
more group spirit and the results indicate that most of the
correctional educators felt it was non-existant.

Question number twenty-six on the survey directly
relates to gquestion number six. Indications were that
correctional educators do not openly express themselves
because criticism is taken personally. Responses from
public school teachers showed that most of them disagreed
with the statement.

Open mindedness is the point of question thirty-one.
Indications are that public school teachers feel their
administrative staffs and fellow teachers are more cpen
minded than those working in corrections. Administrators
in correctional education settings may strive for an
atmosphere of open mindedness but in many instances they
are existing under strict policies of the institution and
education takes second place.

The responses to question number thirty-six indicated
t+hat teachers in both settings feel that some staff members

are treated a little better that others. When this
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situation arises it causes hard feelings and is definitely
a stress builder.

Correctional educators indicate that there are more
quarrels among staff nmembers than there are in the public
school. This could be directly related to the fact that
there is a lack of group spirit and teamwork.

The last question in this series indicates that the.
correctional educators think that some staff members get
anything they want. Perhaps personality and pull are
important as indicated in question eleven. If this is
common practice then the idea of teamwork and group spirit
will suffer.

The graph in Figure I shows the average responses to
the ten questions dealing with Staff Relationships. This
graph shows a contrast between response of correctional and
public school educators. Some of the questions showed

definite disagreement between the two sets of responses.
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TABLE IV

Computed results for Questions Dealing with
Discipline, Safety, and Security

|

Questions |SAX5 Ax2 Ux3 Dx2 SDx1| Avg.level
of response

2-

PUB., SCH.!| 17 61 7 4 1 4.2
CORR. 13 19 1 8 3 3.7
7.

PUB. SCH.| 37 40 3 7 3 4.1
CORR. 2 11 2 21 8 2B
12

PUB. SCH. 5 46 19 b4 3 3.4
CORR. 0 14 6 16 8 2.6
17.

PUB. SCH. 12 31 12 26 9 3.1
CORR., 5 19 5 11 4 32
22.

PUB. SCH. 23 42 5 18 2 3.7
CORR. 11 25 2 ) 0 3.9
27.

PUB. SCH. 14 47 19 9 L 3.7
CORR. 3 19 13 5 4 3.3
32'

PUB. SCH.; 11 43 9 22 5 3.4
CORR. 2 15 8 15 4 2.9
37.

PUB. SCH. 3 29 23 3i5 0 3.0
CORR. 9 23 7 4 1 Rail
42.

PUB. SCH. 1 10 8 50 21 2.1
CORR. 3 19 6 12 4 Fil
47.

PURB. SCH. 3 6 3 56 198 2.1
CORR. 1 3 7 22 11 2al
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Question number twc on the survey is listed first in
this group area. Both groups of respondents showed strong
agreement with the question on discipline. 1In the public
schools, pelicy is enforced from the first day a student
enters school and a pattern of expected behavior is
established. 1In the correctional setting, inmate students
are controlled through a set of policies backed up by
severe punishment.

The responses concerning personal safety were not
surprising. The majority of the public school responses
indicated that worry about personal safety is not a
problem.

In contrast, the majority of correcticnal educators do
fear for their safety. These statistics may change in
large metropolitan schools but in c¢orrections, the
statistics are probably typical for most correctional
facilities.

Public schools tend to have more in-service for
teachers than correctional facilities. The in-~service
offered in public schools is normally education related and
is intended to help the teacher gain new ideas on how to
improve in the job. In-services offered by correctional
facilities may or may not deal with education and generally
will deal with institution policy and procedures. As a
result of these different approaches to in-service training

it is understandable that the responses from correctional
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educators indicated that their in-service training was not
adequate.

The response from both groups of educators concerning
the quality of their undergraduate training was mixed.
Many responses in both groups felt it was adequate but
several others in both groﬁps did not think it was
adeguate. Scme of the respondents indicated that subject
knowledge was adequate but knowledge and training about how
to work with specific types of students was lacking.

Those educators who responded in disagreement to
question number twenty-~two must feel that the training of
how to work with specific students was lacking. Many of
the correctional educators contacted stated that they never
dreamed they would be working with criminals in a priscn
setting.

Most of the educators who have continued their
education for advanced degrees felt that the training was
adequate.

The legal responsibilities seem to be more clearly
defined for public school educators. One reascn for this
is that the power structure is centered in education. In
the field of corrections, the power structure is two fold,
one faction is concerned with security and control while
the other faction focuses on education and rehabilitation.
Policies set by public school systems are centered on the

function of education. Policies in a correctional facility



35

centers on inmate contreol and security, as a result,
education is slighted. The problem that occurs here is
that correctional educators can not always do what they
have been trained to do because it may be against
institutional peolicy.

Question number thirty-seven indicates that the
correctional educators do follow system policy more closely
than do the teachers in public schools. The strict control
of the prison environment is responsible for this.

Very few teachers in the public schools responded that
they felt they needed to be trained in self-defense. At
least one half of the correctional educators responding
felt they needed such training. The basic difference for
the responses to this gquestion probably centers around the
facility and the type of students that are present.

Most of the responses from both groups of educators
showed that living in the same town where their students
were, would not present a problem.

Figure II represents the average responses to the ten
questions in this series. An overview indicates only two

or three questions drew major differences in responses.
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Most of the teachers in both groups disagreed with
question number three on the survey. Many inmate students
that the correctional educator works with have been low in
acedemic achievement. In most instances these students are
screened and through guidance, they enter programs in which
they should be able to achieve acceptable ratings.

Excessive paper work appears‘to be a concern to both
groups of educators. In an effort to meet state and local
requirements, educators in both public schools and
correctional facilities will continue to be inundated with
paper work.

Doing extra activities outside the teaching day does
not appear to be a problem with either group. The
correctional educators have no extra curricular activities,
nc clubs, organizations or PTA to attend. Their job for
the most part is strictly on eight hour a day routine. The
teachers in public schools do not see the extra activities
as a problem although some of them may not be involved at
all. This may be due to the fact they feel more group
spirit, +team work and a sense of professionalism .through
involvement in these activities.

Many, many people have made the statement that no
matter how much they do, it is never enough. Many
educators feel this way. More than half the responses to
-this guestion on the survey, indicated that they do all

they can and it is never enough. This feeling must be a
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cause of stress.

Question twenty-three supports question number eight
as the majority of responses indicate that paper work is
more important than what the student learns. Unfortunately,
educaticnal systems get caught in a paper mill trap. They
are required to keep and report mountains of statistics
each year in order to qualify for state and federal money.
Administrators are faced with keeping the facilities
equipped and staffed which means a lot of money must be
located ahd collected. Too often, the administration
looses track of the main goal of education and in requiring
the extra paper work from teachers, the students end up
paying the price.

Responsibility for security does nét seém to be a
concern for teachers in either group. Teachers in the
public school have, for the most part, adequate cooperation
from parents and school officials as well as public
officials that security is not a major concern. There are
isolated‘incidences in this area that causes concern. When
a fourteen year old boy can openly walk into a public
school with a fire arm and gun down three people (an
incident which occured in Goddard, Kansas in 1984) then
there should be some preventive measures taken to avoid a
repeat occurrence. Correctional educators have little to
do with security of a prison. Educators in this sétting
are required to follow security procedures but the facility

maintains its own security force,
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TABLE V

Computed results for Questions Dealing with
Teacher Work Load

Questions | SAx5 | Ax4 | UxX3 Dx2 | SDx1 | Avg.level
of response

3.

PUB. SCH. 3 10 5 51 21 2.2
CCRR. 4 9 5 21 5 2.7
8. :

PUB. SCH.| 24 34 16 17 0 3.7
CORR. 5 12 9 17 1 Fal
13.

PUB, SCH. 3 7 12 54 14 2.2
CORR. 1 7 5 22 9 2.3
18.

PUB. SCH. | 18 38 10 . 290 4 3.5
CORR. 0 19 13 i2 0 3.2
23.

PUB. SCH. 4 21 15 358 11 2.6
CORR. 3 < 9 18 5 2.7
28. _

PUB. SCH. 0 8 17 53 12 2w 2
CORR. 5 13 12 12 2 3.2
33 .

PUB. SCH.| 32 28 12 14 4 3.8
CORR. 1 10 5 24 4 2.5
38.

PUB. SCH., 12 29 11 34 4 3.1L
CORR. 5 19 7 13 0 3.4
43,

PUB. SCH. 3 26 11 42 8 247
CORR. 3 10 12 16 3 2.9
48.

PUB. SCH.| 16 53 2 13 6 3.7
CORR. 5 25 3 5 6 3% 5
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There is a strong desire that para-professionals be on
staff in public schools. This is understandable when some
classes have ten to twenty students in them. Most classes
taught by correctional educators are held to a maximum oOf
fifteen students with discipline problems handled sternly
by institutional policy? In the public schools, discipline
is conducted with continuance or education if at all
possible. In correctional institutions, discipline takes
precedence over education. In many instances, a student
will be dropped from an education class with little cause.
The difference is that public education wants for students
to fill classes while correctional education classes
usually have waiting list. The respcondents from
correctional educators indicated that they felt little need
for a paraprofessional in their classroom.

The public school teachers responded about equally on
the question about other educators understanding the
importance of their job. Correcticnal educators however
felt the others do not understand the importance of their
job. This feeling could come from the lack of teachers
organizations, lack of team spirit and having a close
working professional identity.

In responding to class load or class size, 1t was
interesting to see more teachers responding that their
class load was not too large. This could tend to let one

believe that present class size is okay if other stressors
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were taken care of.

The majority of responses indicated that teachers in
both groups felt that the classrooms and buildings were
adequate.

Figure three 6n the following page shows the levels of
response for questions in this series. Some of the
gquestions show very little difference in the levels of
response between the two groups. Other guestions in the

series show a wider range in the levels of response.
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Many people do not like to sit down with a supervisor
f£or an evaluation. In responding to question number four
on the survey, most of the teachers indicated that they are
not uncomfortable when being evaluated. If evaluations are
conducted in a professional manor between two professional
people, it should not be an uncomfortable situation.

In every group there are some people who are more out-
spoken than others. Teachers are no exception and. at
faculty meetings there will be those teachers who speak
openly while others do not. The reason for some to remain
cilent while others talk may be that they have something to
say that is a very important idea but he/she will remain
silent rather than risk any repercussions or embarrassment.
The responses to question nine shows that some educators do
fear repercussions if they talk openly.

1t was expected that the response to guestion fourteen
would be as was for the correctional educators. In the
correctional facilities, education is secondary to all
correctional policy and procedure. In the public schools,
education is the main emphasis which is Jjust opposite of
corrections.

The response to question nineteen was in strong
disagreement with the question. Most of the educators feel
like their superviscors respect them as professionals.

strong agreement to question number twenty-four would
indicate that most administrators ask for and respond

favorably to new ideas from staff members. However, there
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were thirty-six teachers who disagreed with the statement.
These may be the educators who keep silent in staff
meetings because their ideas are never received favorably.

Responses to question number twenty-nine showed that
most correctional educators feel their administration has
some staff members that are treated better than others.

The teachers in the public schools also agreed with that
question.

Teachers in both groups responded that they were
comfortable when their administrator was around. A few
teachers in both groups seem to be uncomfortable in the
same situation. Even though a few teachers indicated they
were uncomfortable around their administrator, or that some
teachers were treated better by their administrator very
few indicated their administrator demanded too much from
them, as a teacher. Several teachers did indicate that
they were not sure just what their administrator really
thought of their performance. More that half the teachers
in both groups agreed that their administrator was a strong
leader and always stood behind their staff.

The graph in Figure IV presents the average responses

by each group for the guestions in this series.
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TABLE VI

Computed results for Questions Dealing with

Administrators
Questions |SAxb Ax4 Ux3 Dx2 sDxl Avg.level
of response

4.

PUB. SCH. 2 1.3 9 54 12 2.3
CORR. 2 14 4 20 4 2.8
9.

PUB. SCH. 9 48 16 12 5 3B
CORR. 1 18 5 9 11 2.8
14.

PUB. SCH. 3 30 30 25 2 B
CORR. g8 25 4 7 0 3.0
19.

PUB. SCH.| 2 6 5 53 24 2.0
CORR. 4 10 & 19 5 2«5
24.

PUB. SCH.| 16 43 14 10 7 2.0
CCRR. 5 16 4 11 8 3.0
29,

PUB. SCH. 5 18 17 37 12 3.0
CORR. 10 14 8 9 3 3.4
34,

PUB. SCH.] 16 57 5 12 0 FaD
CORR. 3 20 5 i 5 Jak
39'

PURBR. SCH. 1 ] 7 68 8 2.2
CORR. 2 8 7 22 3 2.5
44,

PUB. SCH. 4 26 6 46 8 2.7
CORR. 5 12 4 20 3 2 9
49‘

PUB. SCH.| 17 446 11 8 7 3.9
CORR. 10 9 8 8 g 3.1
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The first two questions in this series drew a mixed
response. Many of the respondents indicated that they
could live comfortably on their salary and even purchasing
a new home would not be a problem. This response could
result from these teachers being in two income households.
There were several responses in both groups that did not
agree with these questions.

Question number fifteen asked if the teachers thought
they were receiving adequate incremental ralses., Most of
the teachers responded that they thought their raises were
adequate, but over all, thirty indicated they were not
satisfied. Even though there are several responses to
various questions in this study that would indicate
dissatisfaction with the Jjob, relatively few teachers
responded that they would leave the teaching field if they
could find another job. A large percentage of both groups
did indicate that salary was important to them.

When reviewing the responses to guestion thirty, it
appeared that many teachers wére not satisfied with their
present contract. This dissatisfaction could be in many
areas such as salary, fringe beneifts, time off, vacation,
sick leave, extra pay for extra duties or incentive pay for
additional education. When looking at the responses to
gquestion thirty-five, fringe benefits could be an item of
concern. Several teachers indicated that fringe benefits
do not keep them in the teaching field.

A look at guestions forty and forty-five shows that
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some educators feel that salary negotiations benefit the
admninistration more than the teaching staffs. Some
responses showed that teachers feel administrators are
overpaid and they as teachers are underpaid.

Salary schedules vary among education systems. The
responses to question fifty indicate that some teachers are
satisfied with salary increases related to educational
advancements and some teachers are not satisfied. This
will depend largely on how salary schedules are set.

The bar graph in Figure V indicates fewer differences

in average responses than other areas dicussed.
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TABLE VII

Computed results for the Questions Dealing with
Salary, Contracts and Fringe Benefits

Questions SAx5 Ax4 Ux3 Dx2 SDx1 |Avg.level
of response

5.

PUB. SCH. 22 22 | 18 19 9 33
CORR. 6 15 5 13 5 351
10.

PUB. SCH. i6 41 16 15 2 B
CORR. 3 17 3 16 5 2.9
15

PUB. S5CH. 18 33 22 17 0 3.6
CORR. 8 13 10 13 0 3.4
20.

PUB. SCH. 2 3 18 37 28 2.1
CORR. 7 6 11 16 4 2.9
25.

PUB. SCH. 0 11 21 43 15 2.3
CCRR. 0 5 10 22 7 2 .8
30.

PUB. SCH. 1 45 22 21 1 B3
CORR. 2 18 6 12 6 2.5
35,

PUB. SCH. 3 29 14 28 16 Zoal
CORR. 1 6 4 27 6 23
40.

PUB. SCH. 3 15 34 32 6 2.7
CORR. 6 16 10 12 0 3.4
45.

PUB. SCH. 6 14 25 35 10 2.7
CORR. 5 14 12 12 1 3.2
50.

PUB. SCH. 1 26 13 38 12 2.6
CORR. 0 16 13, 9 g 2.8

|
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CHAPTER V
SUMMARY AND CONCLUSIONS

Results appearing in the various tables and charted on
the bar graphs show a very distinct difference of opinion
in many areas of education among the educators who
responded. By separaéing the results into two separate
groups and going through the questionnaire one question at
a time, the areas creating the greatest difference of
opinion can be identified. Any question that is slanted
strongly towards one side or the other would indicate that
the majority of teachers were in agreement. If the results
were divided rather evenly between agree and disagree then
one might assume that this is a stress building area. An
example of a stress builder might be gquestion number
thirty-eight in which forty-one teachers agreed with the
question and thirty-eight disagreed with the gquestion.

By comparing the results between the two groups, any
noticable difference between levels of responses can
readily be seen. This comparison will help answer the
first question addressed in this study.

1. Do teachers of special education students in the
public schools experience the same levels of stress as do
teachers of special need students in correctional
facilities?

A review of the bar graphs would indicate that there

are differences in the level of response for nearly every

51
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question in each series of questions. As shown in the
graphs, these differences vary but none of them are so
great that it could be concluded that one group experiences
greater levels of stress than the other group. Each group
is subject to different types of stressors but they appear
to cope with them at similar levels. Although many of the
stressors are indentical for both groups, there are
stressors which are unique to each group. If there are any
wide spread differences in responding it would show up in
these areas which are unique to the group.

The second and third questions addressed in this study
were responded to in a separate set of questions at the end
of the questionnaire.

The second question addressed asked: "Does the
occupational stress that is experienced by educators affect
the performance of teachers?" Seventy-three percent of the
teachers in public school indicated that occupational
stress did not affect their performance as teachers. Only
forty-eight percent of the correctiocnal educators stated
that occupational stress did not affect their performance
as teachers.

In response to the third guestion addressed in this
study. "Does teacher burn~out exist and is it a problem in
education today?" Ninety-three percent of the public
school respondents stated that yes, there is a problem with
burn-out in education today. Eighty-six percent of the

correctional educators stated that burn-out is a problem in



53

education.

The fourth question addressed in this study asked, "Is
there any one identifible area of the occupation that
causes more stress than others?” A close review of each of
the five areas of concern does not indicate that any one
area causes more stress than do the others. There are
individual questions within each series which indicate that
various levels of stress exist. These stressors vary from
school to school and from correctional facility to
correctional facility. Individual institution policy.
whether its a public school or correctional facility, may
be a reason for the varying levels of responses. A
difference in management styles of the individual

administrators will also have an affect on the type of

responses.



CHAPTER 6
RECOMMENDATIONS

There can be no one right answer in the process of
eliminating or reducing stress in an occupation. As the
results of this study are reviewed, it becomes evident that
each educational system, each administrator and each
teacher is unique and the process for dealing with
stressors on the job will have to be designed to allow alil
involved to benefit to the fullest.

More studies like this cne needs to be done. Some may
need to be more specific to identify individual stressors
in each area of concern and in each system. If education
as a whole is to be improved, the improvement will need to
come from within. This means that each system needs to
conduct its own survey to identify problem areas. Once
problem areas are identified, the administrative staff
should set forth to conduct inservice training and
professional development for all staff members.

There are literally thousands of inservice toplcs
which would benefit staff members and administrators
equally. Listed oﬁ Table VIII are thirty possible

inservices topics which would help educators develop

professionally.
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10.

11.

12.
13.

14.

15.
16.
17.
18.
19.
20.
2li
22.

23.

55
Recommended In-Service Topics

Stress Management/ Avoiding Burnout

Decision Making Skills

Personal Management

Teacher Effectiveness Training

Developing a Positive Self Image as a Teacher
Assertiveness Training

Special Education Financing

School Laws and Legal Rights

Improving IEP's

Writing Better Goals and Objectives

Improving Communication Between Student, Parent &
Teacher -

Maintaining Administrative & Staff Communication
Developing & Maintaining Group Spirit

Using Effective Evaluations to Improve Staff
Competencies

Improving Communication Between Reg. Ed. & Sp.'Ed.
Time Management

Improving School Climate

Improving Discipline

Materials and Services Available

Counseling Skills for the Sp. Ed. Teacher
Recertification Procedures

Planning & Developing Curriculum Guides

Promoting Student Motivation and Responsibility



24.

25

26.
27.

28.

29.
30.

56

Promoting Student Self-Esteem

Recognizing and Teaching the Effects of Verbal and Non-
Verbal Language

Teaching Students from Multicultural Backgrounds
Working with Disruptive Students

Incorporating IEP Goals into Classroom Activities
(individual and group)

Maintaining Good Mental Health as a Teacher

Prerequisits for Mainstreaming
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Appendix A

SAMPLE OF LETTER TO ADMINISTRATORS

Date:

Prcgram Director
Institution
Address

city, State Zip

Dear g

In reference to our telephone conversation on
y I am enclosing enough survey gquestionaires for
each member of your teaching staff.

All information in this questionnaire is guaranteed to
be kept strictly confidential. The information will be
used as part of a larger research project. Information
compiled from this survey questionnaire that your statf
members complete will be combined with similar information
from teachers in several institutions.

Results of the total survey will be made available to
administrators upon request. It is anticipated that all
progressive administrators will request a copy to use as an
instrument for selecting in-service topics that will
enhance the teaching staffs and improve education as a
whole. It is also the goal of this survey to identify
stressors affecting teachers of special need students.

Thank you for your cooperation in the distribution and
completion of this survey.

Fach survey questionnaire should have a letter i
explanation and a self-addressed, stamped envelope
attached.

Sincerely,

Researcher's name.
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Appendix B
SAMPLE LETTER TC TEACHERS

Date:
Dear Educator:

Attached to this letter, you will find a survey
gquestionnaire that is being used as an instrument to gather
information about stress and the affects it has on teachers
of special need students.

This survey questionnaire is part of a larger research
project which is intended to identify common stress factors
of teachers who work in special education settings.

A1l information you supply is guaranteed to remain
totally confidential. Your information will be combined
with information from other special education teachers in
several institutions. Compiled results will be available
to you upon request.

I would appreciate it if you would complete the
questionnaire and return it to me as soon as possible, hut
no later than November 5, 1985.

I have enclosed a stamped, self-addressed envelope for
your convenience.

Thank you very much for you help.

For Better Educaticn
Sincerely,

Researcher's name.
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APPENDIX C
TEACHER QPINION QUESTIONNAIRE

The questions in the attached questionnaire may or
may not be characteristic of your teaching situation
because schools differ from one another in many ways.
Do not evaluate the items in terms of "good or bad" but
read them carefully and respond in terms of how well
the statement decscibes your current teaching

situation.

INSTRUCTIONS

The statements on the following pages concern your
current employment situaticon in education. Please
indicate your personal opinion about each statement by
circling the appropriate response at the right of the

statement.

Circle "SA™ if you strongly agree.
Circle "A" if you agree.

Ccircle "U" if you are undecided.
Circle "D" if you disagree.

Circle "sD" if you strongly disagree.
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My fellow teachers of-
ten compliment me on
my work.

There is adequate dis-
cipline in this instit-
ution.

My program is a dumping
ground for students with
academic problems.

As a professional, I am
not comfortable when
being evaluated by my
administrator.

Due to my present in~
come, I could not get
a new home meortgage
if I wanted to.

People here express
their feelings
openly and enthus-
iastically.

I do not have to
worry about my pexr-
sonal safety while
on the job.

The paperwork in-
volved in my job
is far too ex-
cessive.

At faculty meetings,
I can express my
ideas without worry-
ing about repercus-
sions.

My teaching income is
not sufficient to
live comfortably.

Strongly
Agree
SA A
SA A
SA A
SA A
SA A
SA y:§
SA A
SA A
SA A
SA A

Strongly
Disagree
D sD
D SD
D sD
Iy SD
D SD
D SD
D 8D
D sSD
D sk
D Ssh
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12,

13,

14.

15.

l6.

17.

18.

19.

20.

21.

22
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Persconality and pull
are more important
than competence in
getting ahead around
here.

T would rate the in-
service in this
system as adequate.

I am required to do
too many extra
activities outside
my teaching.

Official policy takes
precedence over edu-
cation in this system.

The salary schedule of
this system does not
provide adequate incre-
mental raises.

Everyone here has a
strong sense of being
part of a team.

I would rate my under-
graduate pre-service
training as adequate.

Regardless of how much
I do in my classroom,
it is never enough.

My superiors do not
think of me as a
professional.

I would leave the
teaching field if I
could f£ind another job.

There is a lot of
group spirit among
staff members here.

I feel qualified in
every respect to
work with the
students that I have.

SA

SA

SA

Sa

SA

SA

SA

SA

SA

SA

SA

S5A

sp

&D

8D

sD

SR

SD

sh

5D

SD

sSD

5D

sSD
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24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

Teaching is secondary
to the importance
placed on paperwork.

My administrator is re-
ceptive to any new
ideas from staff mem-
bers.

Salary is not important
and I plan to teach
until I retire.

Criticism is taken as a

personal affront in this

organization.

I would rate my gradu-
ate teacher education
program as adegquate.

The teacher has too
much responsibility
for security in this
system.

My administrator has
favorite staff mem-
bers who are treated
just a little better
than cother staff
members.

My teaching contract
is adequate,

One of the values
stressed here is
open—-mindedness.

My legal responsibil-
ities are clearly out-
lined and have been
made clear to me.

A para-professiocnal
is needed in my class-
room.

I am comfortable when
my administrator is
around.
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SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

8D

SD

gD

D

sD

8D

SD

sD

SD

sD

SD

SD



35.

36.

k4

38.

39.

40.

41‘

42.

43.

44,

45.

46.

Fringe benefits and
time off keeps me in
the teaching field.

There are no favorites
in this place, every-
one is treated alike.

I follow the rules very
carefully because there
is little allowance for
deviation from official
policy.

Other educators do not
understand the import-
ance of my Job.

My administrator demands

too much of me as a
teacher.

Salary negotiations
benefit the administra-

64

+ion more than the staff.

There always seems to
be a lot of little
quarrels going on here,

I should receive train-~
ing in self~defense and
combat tactics.

My class load is too
large to provide in-
dividualized help
like I need to.

I never know what my
administrator really
thinks of my perform-
ance.

Administrators are
over-paid and teachers
are under-paid.

Some staff members
receive special
privileges.

SA

g2

SA

SA

SA

SA

5A

SA

SA

SA

SA

SA

5D

sD

SD

SD

SD

SD

5D

sD

SD

SD

5D

5D



47.

48.

49.

50.
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I would never live in
the same town where I
teach because of con-
flicts with students

and their parents.

My facilities are ade-
quate for me to do a
professional job.

My administrator always
stands behind his staff
and is a strong leader.

Additional education on
my part is rewarded with
significant salary in-
creases.

SA A U

SA A U

SA -4 8;

SA A 8

Please answer the following questions as they

pertain to you.

1. Do you experience headaches because of you work
environment?

7.

Please indicate if you work in public education or

correctional education.

‘yes__ no

Have you experienced stomach problems related to
your work?

Do you feel frustrated about your work? yes

Do you feel there is high stress on your
Jjob?

Does occupational stess affect your ability to
perform your duties as a teacher?

Do you believe in teacher burn~cut, and is it
a problem in education today?

Does your administrator cause you more stress
than your work?

gD

SD

SD

SD

yes  no__
~_no
yes _ no
yes _ no_
yes  no
yes _ no_

public education

correctional education
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