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CEAPTER X
INTRCDUC PICON

Statement of the Problem

This problem iz an attempt to conatruct and present an
instrument that will motivate and direct adolescents in self-
analysis, A series of questionnaires designed to provoke
systematic reflective thinking relative to arses considered
partinent to life ad justment ars presented. The areaz covered
by the respective questlonnaire~units are: emotional ad juste
ment, soclal adjustment, home ad justment, school ad justment,
and vocetional adjustment. Easch unit is composed of a series
of questions designed to lead the student progressively from
simple recognition of values to useful generslizations snd a

¢lear recognition of needs in that specific ares,
Resd

Experience and research im testing, group therapy, and
guldance techniques subsequent teo brpad study in the tieida
of soclioclogy, education, and bsychology have convinced the
writer that the primary keys to satisfactory adjustment #re
seif-understanding and insight. Listening to adolascent cone
versations and questioning many young people of high school
age make the writer feel that the majority of these people
have emotlonal, socilal, home, sechool, and voocational adjust-

ment problems, Persistently sseking effestive means of

1
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belping youth to solve thess Preblems, the writer has noted

a defensive attitude toward oriticiem and a skeptical astti-
tuds toward all types of measurement devices, The adolescent
i1s fearful that evaluative ratings will in some way bs used
as & basis for further criticism, He suspects the teacher of
seeking this intimate knowledge of him for the purposs of
forcing him to conform to her steandards.t He fears tbhat this
intimate rating will become known not only to his peers but
also to his competitors and companions and consequsntly break
dows the reputation that he so earnestly desires te¢ build up.
The need for some technique fres from this stigma of fear to
motivate and guids 8elf~analysis is apparent.,2 The adolescent
1s seeking independence from "oritical® authority, and he is
seeking approval, recognition, and respect. He needs confi=
dence in himself to attaia s feeling of securlity., He is bee
coming vaguely aware of the porteading sepsration from hame,
and senses that he must learn to rely upon himself instead of
his perents, He is veguely aware of obanging desires and
growing smbitions but he does not know how to attain these
amdltions and satisfy these desires without bringing upon hime
self the disapproval and condemnation of soclety. The pmatursi
result is frustration.3 OCur modern political and technologicel

culture is very ocomplex., Tha unserupialous economic graaping,

iRuth Sunningham, "Toward Maturity--We Grow in Self Under-~
standing " Childheood Educstion, XXVII (November, 1950}, 103,

gM. Roockowitz, "Know Thyself: Techniques in Pupil Selfe
Evaluation,” High Points, XXXIII {October, 1951), 50,

3a, s, Tﬁttle, Dynamic Psychology and Conduct, (New York:
Harper and Brothers, %549], P. 377
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the political graft, the conflicting ldeologies, the threats
of war, the talk of super-weapons, and the shadow of compule
sory military service present a confusing pieturs to the
youth who .has been taught the ideal of "peace on earth, good
will toward men."” Youth is confused. He does not understand
the world. He cannot understanad the world until he undere
stands himself.* It 1g the writer's conviction that adoles-
cents need skillful assistance and that the Preservation of
thlis nation's democratic freedom, seeial culture, and human

sanity is at stake,

Purgose

Current limitations of finaneismil suppert for the schools
prohibit the employment of s sufficlent number of qualiried
counselors to assist all youngsters with their many problems,
There is a movement toward the utilization of group activi-
ties to faocilitste pupil edjustment and reduce the needs for
individual counaeling.5 The purpose of this research is to
devise and propocse the use of an inatrument that may be admine-
istered to large numbers of pupils (1) to motivate and gulde
self-analysis, (2) to Tacilitate insight and adjustment, (3)

to resolve emotional confliets, (4) to provoke reflective

hcunningham, 1oc. otit.
S. Hiltner, Selr-Understandin , (New York: cCharles
Seribner's Sons, 1951), p. 1I.

K. C. Garrisen, Psyehology of Adolescence, (New York:
Prentice-Hall, Inc., 1 , D» 193.

53, L. Harden, How to Organize Your Guidanee Program
(Chicago: Soience Researoh 4ssociates, Inc., 19507, p. 38.
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thinking, {5) to develop a tolerance of others, (6} to promote
a fseling of responsibllity for self and others, (7} to improve
attitudes, (8) to reduss the need for individual assistance
and conserve counseling time;, (9]} te promete an awareness of
the need for vocational planning, and (10) to Buggest sources

of occupational information,

Method of Progcedure

In attempting to attain this burpose the writer has drswn
upon the followlng experiencss:

1. Five years of service im three churches whsre he had
the privilege of teaching and counsellng young people,

2o One semester observing three classes of senior high
sshool pupils under the instruotion of three different teach-
ers in the public schools of Brownwood, Texas.

3. One semestsr’'s work as = supervised student-teacher
1n the seventh grade core of the leboratory high school of
RKansas State Teachers College, Pittsburg, Kansas,

Le Brosd study in the fields of education, sceiology,
and psychology,

5. Intensive studiss of testing, group therapy, and
guidance tschniques.

6. Investigation of all available library material on
Self-analysis, and self-rating techniques.

An attempt has been made to apply the psychological in-
sight thus attained to the construction of an lnstrument

designed to motivate and guide self-analysis, Research has
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consistaq entirely of an investigation of rslated guidance
techniques and relsted studies. As should be 8xpeoted, the
authors of thess various techniques werse found to have defi-
nite convictions of the need for and wvalus of self-analysig,
These principles QQVancéd by specialists in thelir fi1elds havs
been carefully studied ang documented for this problem,

Limitetions

Much material has been found on seif-rating instruments
deviced primarily to assist the teacher or counseler in svale
vation of the pupil and sscondarily for éncouraging the pupil
te analyze himself in order 60 make adjustments, Repressnta-
tive of such instruments are ths Bernreuter Personality Invene
tory; the Bell Adjustment Inventory, The Thurstone Personality
Schedule, the Allport A-S Resection Study, the Allport Vernon
Study of Values, the Strong Vecational Interest Elank; the
Jum-Wadsworth Temperament Scale, the Brown Persenality Inven-
tory for Children, the Heston Personal AdJustment Inventory,
the Minnesota Personality Seals, The Fersonality Inventory,
the Rogers Test of Fersonality Adjustment, the Washburne
Spcoial-Ad justment Invantory, the Mooney Problem Chegk Ligt,
the Kuder Preference, Personal, and the Knder Preference,
Vocational, Ths writer wishes to point out that these Heche-
nigues are definitely different from the instrument set Torth
in this study both in purpose and in the degree of results
likely to be attained. Several studles indicate that many

of these instruments lack validity for Securing sccurate
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personality measuremants.6 Such instruments, because they are
to be signed and returned to the examiner, disturb the adoles.
oent, reduoce rapport; and result in lack of honest, sincers
self-analysis as well as questionable ratings, Furthermore,
the wording and grouping of questions for the purpose of
sscuring personality ratings destroy to a large degree the
effectiveness of sueh questions for guiding Self-analysis,

The continuity so necessary for holding the &dolaacenﬁls
éttentian until he has formulated a logical eonclusion or
generalization is obviously lacking in these instruments,
Consequently, the writer has limited the use of this research
to verification of the need and value of self-analyeis, and

to the establishment of a souna Psychologlesl basis for the

éF. L. Ruch, Psychology and Iife, {New York: Scott,
19335

Foresman and Company, s, PP. 5LL and 646, _ _
Anna Y. Reed, Guidance and Personnel Services in Eduoa-
tion, {New York: CoTne niversity Press, s Pe 200,

Lillian G, Portenier, "Personality Tests in a University
Guidance Program,” Jeournal of Edueational Psychology, XXXIX
(December, 1948), 4B3-%. :

W. J. Lodge, ™a Validity Study of Personality Question-
naires At The Upper Elementary Grades Level,"™ The Journal et
Educational Psyschology, XXKATT (January, 19517, 28-0.

Gabrle as, "Self-Svaluative Questionnaires 4B Pro-
Jective Measures of Personalit{," Journal of Consulting

» 490,

Pszcholggz, XV {December, 1951 956
rgaret G, Powell, "Comparisons of Self-Rating, Peer-
Ratings, and Expertis-Ratings of Persomality Adjustment "

Eduoca tional and Paychological Measuremants, VIIT (Summer,
- 'K.”C. Garrison, Psyehology of Adolescence, (New York:
Prentice~Hall, Inc., 1§5‘ﬁ"‘ﬂ, Pp. 297-8.,
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construction of the instrument; he has limited the purpose of
the instrument to guidance of self-analysis and Syétematic

thinking in specific problem areas.



CHAPTER II
METHOD OF PROCEDURE

The method of procsdure used in this study might be class-
itied as a survey of related techniques, documentation of thse
values of self-analysis, experimental aspplication of psycho-
logical principles, and phllosophical analysis of the proposed

instrument,

Yalues of Self-4nslysis

Desire. In the process of growing up children compare
themselves with others., There seems to bs a desire to know
where one stands in relation to others as wsll as ir relation
to the environment. The resultant evaluation and comparison
usually constitutes en incentive to medificationg hawever;
unplessant associasted feelings often cause the individual to
repress certaln disagreeabls conceptions, Consequentiy, the
individual fails to recogniie 8 need for adjusting his atti-
tudes or behavieor, MhKinneyl explains this process of
developmsnt using a slightly different presantation that may
clarify the writer®s explenation,

The human desire for analysis. Even in grade
school we become conscious of the ways in which we
differ from other childrea. At that time we ime~
pulsively and sometimes blindly attempt to over-

cocme our defsocts; we retire to the bench 1s the
building when comments are made on the playground

1pred MoKinney, Psychology of Personal Ad ustwent, (New
York: Jchn Wiley and Sons, Tgc.:"1§ﬁf), DPes 16

8
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about our slightness of stature. We may. on the
other hand, plunge feverishly into athletic pur=
suits when we bsoome sensitive regarding our par
ents, our grades, or our stature, facid features,
or physiqus, _

In the late high school and college period,
reflestion on our problems begins to assume the
Torm of anslysis., Even &t this time, however, the
apalysis is not systematie but highly superricial,
We worry or become irritable over our problems but
do not analyze them. Our emotional reaction to
personal problems greatly coiors our thinking,

We usually merely brood over our differencss and
believed shortcomings. Rarely do we gain s clear
understanding of the flaws in our personality,

The problems are usually too unpleasant and too
complex to dissect ¢colly, and in our great desirs
to adjust we deal with them quite irrationelly,

Guidance Requiremants._ It 18 apparent that salf-snalysis

1s necessary to gain ingight into emotional and seocial prﬁb;
lems, A few words from Laird2 makes clear the supplemental
fact that guidance in seif-analysis is needed in many ceses
to aveid furthsr sonfusion and meladjustment,
Between the ages of fifteen and twenty-five
we all pass through a period of Self-analysis,
Some come put of it Tinding fault with the world.
Others esmerge as conceited Jackssses., A few
Lever emerge because they have not made searching
self-analysis; they bump headlong into 1ife with
thelr syes shut and mey blunder along without sver
Tinding themselves, .
Garrison3 says, "Devieated personalities begin to be observed
to a large degree as the individual makes wider social cope-
tacts; the adolescent's physiological development, new cone

tacts, heightened emotions, and enlerged mental life create

ZD. A, Laird, and Eleanor C, Laird, The Technique of Per-
sonal-Analgsis, (Rew York: McGraw-Hill Book Company, Ine,,
5,P¢ L A .

3Garrison, op. cit., p. 321,



io

& now self, and this new self seeks an expression that needs
sympathetic guildance if 1% is to develop aleng desirable
lines.® It 1s necessary to keep in mind the whole rersonality
and all the potential problems of life in thinking through
the values of self-aralysis and guidance. Rngarsh says, "The
gim 1s not to solve one rartieular problem, but to assist the
individusl to 5593? So that he can cope with the present probe
lem and with later problems 1ian a better-integrated fashion.®
Self-Direction. Guidance in sélf-analysis leads to self=-

direction and the ability to study self more adequately and
make more satisfactory ad justments thereafter. Reinoehl5 says

Intelligent guidance requires that available
information be used to the best advantage. Sehool
records and close observation inform the tescher
and help her to know how to assist a pupil, TUnder
her direction the pupil learas how to meet diffi-
culties, develop his abilities, and satisfy his
needs. ge is active with his own guidance,

Burton Canrreyé in an article ealled "Student Self-Analysist
sets forth some ideas worthy of consideration, |

Resourcefulness or adaptability or the ability
to adJust oneself to circumstances will always
- characterize the intelligent person. Twp other
conponents are the ability to keep at a task
until finished, which characterizes the inven=
tor, for-instance, and the ability to stand off
and see oneself as others gee him, Everyone finds

4g, g, Rogers, Counsel ng and Ps§cothara2[, (Chicago:
Houghton Mifflin Cempany, 1942), D. 28.

G, M. Relnoehl, and Frsd C, Ayer, Classroom Administra-
tion and Pupil Adjustment, (New Yerk: D. Appleton~-CTentury
Eompany, I?Eﬁi,.p. o

6Burton Confrey, "Student Self-Analysis,” Edueation, LIX
{Cotober, 1938}, 115, T e
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that taking stock of himself in the light of these
three criteria is profitabls,

Insight. We find in Karen's' book, Ssif-Analysis, the
question: "Would it not be possible to encourage ths patient
net only to make deliberate and accurate self-obsarvetions but
also to arrive at some insight by using his powar pf reasone
ing?® Bautmana tells us, "Success in the field of guidance
depsnds primerily upon insight. It 1s a dependent upon the
abllity of the worker to sense the significance of facts and
the interrelationships of pertinent data.® Wallin,9 in spesk=
ing of autoblozraphies, explains apd stresses the valus of
self=-study.

One of the values of these autobiographies

of maladjustment is the demonstration that normal ,

intelligent adolescents and adults often are abls,

after they have reached the stage of ingight and

diseretion, to reinvisage, describe, and interpret

the adjustment problems of their ch{ldhood, and

that resulits of unique value can frequeatly be

obtained by this method of gelf=-study,
Liewellyn Grosgi® glves us a pertinent discussion of selif-
insight whioh is one 0f the primery objectives of self-analysis.

The concept of self-insight was found %o
inciuds {a) objestivity toward the self or true

7Raren Horney, Selif

and Company, Ine., 19L2) {

T s

8a, 1. hautmen, "Guidance Is A Way of Life," The Journal
of Education, CXXXV (January, 1952), 13-15,

(New York: W. W. Norton

%1, E. W, Wallin, Minor Mentel Maledjustments In Normal
Peesla, (Durham, North Carolina: Duke University Press,
391, pPs 13. ;

loLlawallyn Gross, "The Construction and Partial Standard-
ization of A Scals for Measuring Self-Insight,™ The Journal
of Social Psychology, XXVIII (November, 1948), 215; 735,
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judgments about oneself, (b} understanding of the
origin and development of one's motives and ceonduet
or of one's abnormal symptoms or the discovery that
certain seemingly unconnected factors or impulses
are actually interrelated, (c) amcceptance of seif
including unpleasant and repressed aspects of the
unconscious or admittance of errors and failures
or emoticnal reccnciliation of one's inadequacies,
{d) positive choice of more satisfying goals or
liberation of energies for aastion or awareness of
the place of sccisl adjustment in personality
adequasy, and (o) social cooperation and inter-
national peacse.

Tension Release angd improved Health, The publie has been

repeatedly informed of the 11l effeats of upset emotions and
fervous tension on physical and mental health, Psople should
8low down and teke time off from the complex sultural inter-
actions %o do some refiective thinking and analyze their feele
ings. Dollard'sll remarxs taken from Persopality and

Psxehother&px verify this point.

Quite apart from the metter of revoking repres- .
sion and resolving conflicts, self-study is inde-
bendently valuabls as "a chance to thiok", For
mest people, life goes by too fast. They find it
hard to evaluate all the information that comss
to them and assembie it into a ugeful plan of life,
They find their security threatened in some obligues
way; they forget the facts, but the event has
registered and continues to bother them, 4 little
reflectlon may enable them to recall the threat
and estimats it st its proper value, Though "the
mind™ is highly honered and ldeslized in the ab-
stract, it is surprising how little use most
psople make of it,

Waillinl? says, "This clarified reinterpretation of the dynamic
factors 1inm his experience ang deeper insight inte the charactasr

and motivations of his mental mechanisms will, in many cases,

13 yonn Dellard, and N, E, Miller, Personality and Psyoho-
therapy, {New York: MoGraw-Hill Book Compahy, Inc., 1935{

12@hllin,‘gg. oit., p. 15,

b P' J"'A'li
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result in valuable amotional release, resynthesis of his
energles, and improved health and secial adaptation.” A guo=-
tation from Farrow'sld book, Analyze Yourseif, presents his
opinion of the value of psycho-analytical research., ™In the
author's opinion the great lmprovement in a person's health
and mental livelineas which is produced by deep analysis indi-
cates that careful and eritical psycho-analytical researches
are very lmportant from the point of view of increasing human
happinsss and mental heelth in the future.”

Seocial Attitudes and Demooratic Citizenship, The writer

would like to remain in the background as much as possible
during this presentation and psrmit ths reader to ¢onsider what
others have sald about self-analysis., Paul R. Griml# makes

the following statements:

Such a learning skill as self-sppraisal is
valuabis in every facet of well-adjusted personale
social living. Henoe the school is serving &
vital functlon when it ensbles the pupil to learn
better how to judge and place values upon his
daily contributions to lifs, Successful socilal
living and responsible citizenship require the
ability to evaluate regularly one's sontributions
to his family and to the soclal institutions,

x5

Molnar,™” presenting an article, "Self-Evaluation by Students,"

ir the Muslc Educators Journal writes:

One of the valuable results apparent from the
use of this type of evaluation 18 that it relievass
the teacher, to same extent, in ths difficult task

13E. P. Farrow, Apalyze Yoursslf {(New York: Inter-
national Universities Press, 15457, p: XII,

1£'*P. R, Grim, "Youngsters Take a Hand,” Bducational
Leadership, IV (April, 1947), 44O.

157, W. Molnar, "Self-Evaluation by Students,” Musioc
Educators Journal, XXXIV (February, 1948), 52,
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of marking, More important by far, it improves
student attitude toward self improvement and more
Tirmly flxes aims and objectives. It trains in
the highly important ocbjective of education of
taking stoek of one's self and his success in
reaching clearly defined goals,

Two quotations from Rockowitzl® shoula be especially
significant for teachers evearywhere,

If it is granted that a major aim of education
is pupil self-understanding, then methods by whieh
it can be more fully achieved should assume a ma jor
part in cleassroom methodology. Too long have pupils
looked to others for evaluation of their learning.
Too rarely have opportunities for self-gnalysis
been suecessfully realized in the classroom,

In all these teschniques, the emphesis 18 on
pupil seif-evaluation. In every case, the student
shares 1ln setting up oriteria for judging a class-
room learaing situation. Understanding thesse
fully, he is then in a position through any of the
devices listed above to make judgments on his
experiences in class. By 80 doing, the student
is living his learning, since life iz a continuous
evaluation of one's own experisnce. The bless-
ings of these self-evaluation techniques are many,
but the most important one of all iz that the
student tecomes a self-reliant citizen of our
democracy, one who looks to himself rather than
to external authority for Jjudgment.

Pnillipsl? reporting a study published in the Journal of Con-
sulting Psycholegy makes the following assertions:.

Many cliniclans and counselors have noted the
apparent relationship between attitudes towsrd
one's self and attitudes toward others, as these
attitudes have been expressed by clients during
counseling and psychotherapeutic intervisws,

Many of oixr casual, everyday observations of
people have led us to suspect that the individuals

byyrray Rockowitz, "Know Thyself: Techniques in Pupil
Self-Evaluation,” High Points, XXXIII (October, 1951}, 50,

17§, L. Phillips, "Attitudes Toward Self and Others: A
Brief Questiannaire?li;port ," Journal of Consulting Peychology,
XV (February, 1951), 79.
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who are prone to express negative attitudes toward
othera, to be constant feult-finders, also harbour
negative self attitudes. Conversely, those who seem
to like and respect themselves are ineclined to be
positive, at least, in thelr attitudes toward others
and to be generally less oritical of those around them.

Grace Rawlingsl® and Helen Hermen report, "Practise in demo-
cratio living in the school and at home, with continuous self-
evaluation, has done much in our community to remove class,
group; and individual antegonisme and to cultivate, on the
part of both children and adults, the attitudes, habits, and
skills that are essentlal to democcracy." Two quotations from
Hiltnerl? should awaken all people who have aspirations for
liberty.

The need for self~reflsction has been made more
urgent by the appalling soeial conseguences produced
by those who heve scted without such reflection,
Fascism and Nazism were not impositions by Musseplini
and Hitler upon wholly unwilling peoples. They
ware desperate and opportunistic social programs
whioh many seized upon in their own desperation,
anxlety and isplation,

While Communliem has been imposed on scme nations
ir a way in whioh Fascism was not, yet the same Tact
is again spparent. Some peopls despeir and ars
promised bread. Others lust and are promised power.,
Still others, in cynieism, exploit all sush feelings,
Only in the case of the cynic® has there been any
self-reflection, and that is without value becsuse
they discard all the humanistic principles of west-
ern civilization before they start,

Only through responsible persons moving toward
illuminating self-knowledge can we have either a
communion of saints or a fellowship of world
citizens, _ _

lsGrace Rawlings, and Helen Hermon, "“Self-Evaluation
Promotes Democratic Living," National Elementary Principal,
IXII (July, 1943), 497. |

' 19Hiltnar, ope cit,, pp. 4 and 10,
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Philosophy of Life. There is muoh evidencs to show that
self-apalysis iz requisite to the formulation of an enduring
philosophy of life. A olear out statement by Ruth Cunningham?0
is worth considerable reflection. "These are times when men
and women, and children, too, need to know where they stand.

A supreme test of sslf-understanding is whether, im these days
of confiicting values, one can take stock and decids what is
worth ilving for, and what is worth dyimg for." In concl uding
this treatment of the values of self-analysis the writer
thought it appropriate to reproduce the following bits of wis-
dem which were discovered in Sadler's®l book, Mental Mischief

and Emotional Confllets:

In attempting the real gszahia reconstruction
of mental, nervous, and emotional patlentis, ons's
basic purpose must be to help them acquire an
effective and consistent philosophy of life,

An adeguate philosophy of life should inelude:
1. Ability $o adgust to t%a disagresabls and
horrific experiences of life. 2. Sslf-realization
of one’s personality on high cosmis levels of spirit-
ual reality.

The master technic of personality adjustment
{on the higher levels of self-realization} is

worship,

The physician, more fully than anyone else,
can appreciaste the smazingly large percemtage of
human disease and suffering that is directly
traceabls to worry, fear, confliot, immoraiity,
dissipation, and ignorance--to unwholesome think-
ing and unciean_liviﬂg. The sincere acceptance

2OCunningha,m, log. sit.

2ly, s. Sadler, Mental Misshief and Emotional Confliets,
(8t. Louis: The C. V, Mosby Company, 1947], DDe 36L~9,
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of ths principles and teschings of Christ with
respect to the life of mental peace and 40¥, the
Iife of unseIfish thought and clean living, would
at once wipe out more than one-half the %%rerEIu
Ties, diSesses, and SOrrows of Lhe human race,

Advantages of Questioning Methods

Paycholagical Principle. The writer by alternating leectur=-

ing methods with questicanlng methods in teaching a class of
boys became convinced that a direct question or a statement or
| story that raised a guestien in the pupil’s mind was the most
.affective.means of preovoking thought and establishing real
learning., In Sunday school work the writer Raturally gave
earnest consideration to the methods whioh the Mastsr teacher,
founder of Christisnity, utilized in teaching groups and in
approaching individuamls. Extensive analysis of the words of
Jesus point gquite eanclusive;y to the faot that He usually ore-
ated a question pertinent to the problems and interssts of the
individual approached. The parables are sxcellent examples of
this prineipls in prastice, The direct questions which He
often utilized to answer those who questioned Him also illuse
trate this principle._ The wisdom of Soerates who went about
asking the young students guestions is recognized by mest of
us. A few modern educators are beginning to propose the use
of tests for instructional objectives instead of teating pur-

poses.22 In the writer's opinion this constitutes a great

%25, b, Allen, Self~Measurement Projects in Group Guid-
ance, (New York: 1Inbr Publishing Compan s 193L1, Ds 5
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improvement over the traditional practice of using testa 1n
such a way as to instigate fears of fallure ang negative atti~
tudes.23 Too much seffort, much of it futlle, has besn made to
evaluate the pupil?order that we might know how to guide himg
whereas, it appears that the.mora obviously direct method of
attaining our ends would be to teach %he pupil how to evaluate
himself and guide himself accordingly, As conditions stand,
we are always testing and eveluating and too seldom £ind time
to adequately apﬁiy the results to guiding the pupil,
Observing Differenses. In observing two English classem

during & course in observation-practice teaching for wnder-
graduate work the writer had the privilege of watching an
sxperienced teacher lead a class in what appeared to be very
- dsmooratloc discussicns, This tescher encouraged pupils to
expres2 themselves and to analyze thelr feslings, attitudes,
and opinions. The spirit in this ocless was something to be
admired; the puplls respected each other and cooperated with
enthusiasm, Seldom, if ever, did anyone oriticize in a der=-
rogative mannér. This teacher invariably utilized suzgestive
questions to provoke thought and stimulate active sesrching
for desirable information.? This fact verifled the writer's
Tajth in the questioning principle. In contrast with this
teacher, the other English teacher gave the Impression that

23Ibid., p, 6.

24p, M, Symonds, "Introduction to The Special Issue On
Classroom Dynamios,® Journal of Educational Research, LV
(October, 1951), 8i.
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she Xpew it all; Just ask her and she would give the authorie
tative answer. If pupils tried to volce their opinions or
attempted to explain anything learned from their study this
teacher invarisbly found something a little bit wrong with

the informetion or the pupll's manner of presenting it; she
never failed to criticize the pupil in & tone that sounded
sarcastic. The result was vsry few pupils responded in this
class, When they 4id respond they were so fearful of criticism
that they made many blunders purely because of this fear. It
12 and was at the tims the writer's opinion thet this teacher
was herselfl maladjusted, BShe apparently had personal problems
that made her irritably express herself with sharply negative
feslings., She needs helpful guidance, not criticism. The
writer i3 only describing this teacher's olassroom methods for
the purpsse of establishing a point, The point is this, soms=-
times the tescher constitutes sn additicpal problem for ths
pupil; therefore, the pupil needs guidance in evaluating
teacher-pupil relationships. Sametimas the parent constitutas
a problem for the pupil; therefore, the pupil needs guidance

in evaluating family ralationsnipa.gs The pupil needs guidance
in emotional and social analyses that will lead to the develop-
ment of tolerant and sympathetic attitudes toward others, The
units on scheol, home, emotionsl, and social sdjustment attempt

to provide guldasnce in this direction,

257, H, S, Bossard, and Winogene P, Sanger, "Children
Have Insight, Too," National Parent-Teacher, XLIII (January,
1949), po 27»
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Construction of Self-Analysis Units

Experiment., While taking the subjects of Adelescent
Psychology and Juvenile Delinguency during undergraduate study
the writer was inspired to undertske an sxperiment with two
Sunday sehool classes of boys from fourteen to fiftsen years
of age. First, a questionnaire was constructed and edministered
to determine the boys' interests and problem areas. Second,

a self-analysis guide similar to that proposed in this study
was constructed, administered, and collected after an intér-
vening wesk in which the boys were to re-examins and recocue
gider their responses. Then the boys were qusstioned to ascere
tain their attitudes toward the questlons, to determine to
what extent reflective thinking was stimulated, and to determine
to what extent generalized coneclusions were reached as a
result of this stimulation and dirsctiomn, The findings of

this experiment verified the writer's growing conviction that
youhg peopls can and will evaluate their feelings, medify their
attitudes, and solve many of their own problems when properly
metlivated and glven soms guidance,26 The findings further
indicated that this guidance can be offered effectively by
means of a written guide as well &s by oral counseling,

Composing Questions., In developing the instrument proposed

in this study the writer started with the questions used in
the Sunday school experiment and sxtendsd the list by analyzlng

26A. H. Freoemming, "Comparatlve Group Results in Self-
Analysis of Persopal Qualities,” VYocatiopal Guidance, X
{Maroch, 1932}, 272.
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the suggestinng sontributed by the Sunday school class, A
primary oconsideration was to select life situations common to
the understanding of most pupils and to formulate questions
uging words that the average pupll would understand, Further
useful suggestions were gleaned from an analysis of many self-
rating technigues and self-ad justment questionnsires. Imr no
cass were guestlons cepled from these instruments., 1In fact,
most questions as worded in these instruments for the exasmin~
er's uss in securing an evaluation of the pupil were considered
ineppropriate for guiding the pupil in self-analysis, The
distinguishing difference between these two types of questions
is that in the one case they are designed %o leave the pupil
Tres to select the answer most applicable to his feelings or
opinions while in the other ocase they are designed to suggest
and lead the thinking to same positive conclusion commonly
considered desirable. Although some questions in this instru-
ment properly require a negative answer, the thinking suggested
is positive,

Selecting and Grouping Questions gggg_gggggo Originally,

a totel of one hundred ssventy tentative questions were com-
pijed. After sslecting specific areas that would be of par=
ticular significance to the adolescent's life meny questions
were dlscarded and others were combined in fhs process of
arranging & progressive sequence for sach adjustmant‘areao
The areas of emoticnal adjustment, social adjustmant; school

ad justment, home adjustment, and vocational adjustment were
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finally setiled upcn &8 the most specifie and significant to
the pupll's interests and needs.2? The questions were selected,
sometimes reworded, and sometimes combined, and were grouped in
these areas, Some difficulty was mst 1n determining to which
area certaln guestions would be moal appropriate, Some dupli=~
cation was necessary in order to supply the sequential oontinu-
ity and completeness desmed necessary for each unit., Extensive
sfforts were made to place rsiﬂtively simple questions suscept-
ible to eesy comprehension at the beginning of each unit, and
to progressively draw together all related ocnsiderations
requisite to the formulation of logical oconclusions and useful
generalizations further along in the units, A4n exeception to
this policy is evident in questicns four and five of the unit
on emotional adjustment where there was & problem of leading
the pupil to comprehend some basic principles of smotional
response before proseeding to an apalysls of emoticnal feele
ings involved in inter-personal relationships., All unlits wers
planned teo stimulate thinking along avenues that would result
in a better understanding of self and others. The respectiive
anits were designed to lead pupils to formulate gsneralizations,
and to attaln insight into specific adjustment problems. With
some questlons it was thought necessary to provide adequsate
gpase for ths pupil to formulate and sstablish his thinking

by writing it down in his own selescted words, With other

2Te, W, Bovard, Jr.,'"The Paychelegy of Classroom Inter-~ -
action," Journal of Educational Research, XLV {November, 1951},
223, '
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questions it was gonsidered more Important to 1imit the gpace
in order to prevent unnecsssary gsearching for words and lesd
quickly to pertinent objectives without Interrupting the con-
tinuity of thought., Another copsideration was t0 conserve
time., Msny questions of doubtful value to the objectives
desired were weeded out to further conserve the pupil's time
for significant reflection. Every psychological prineiple
familar to the writer was utilized to conatrucf e zulde that
will assist young people to make worthwhile ad justments,



CHAPTER IIT
PRESENTATION OF SELF-ANALYSIS INSTRUMENT

ieneral Instructions

The writer offers = sesries of flve questionnaire-units
designed to promote self-study relative to the areas indicated
by the designation of the regpective unitsz, nemely: emoticnal
ad justment, soclal adjustment, home adjustment, schoocl adjust-
ment, and voecatlonal adjustment. DBecause most ssif-rating
instruments lack validity as has been polnted out imn the prev-
f{ous chapters no attempt should be made to rate or evaluaise
the pupil by his answers to thess quaations. The writer
cautions thst such an attempt would not only attaln doubtful
results, but 1% would destroy the purpose for which the instru-
ment is designed, ggggranalysisol Every effort should be made
by the examiner to securs the earnest cooperation of each pupil,
The examiner positively should not glve obvicus attentlion to
& pupill’s answer unless reguested to do so by the pupil. The
exaniner that car not respect the pupil and refrain from cur~
ious snooping should pot be administering this instrument,

The units are not to be collected or scored; they are to be
retained by the students and compared with another set of ans-

wers to the sams units at some future date,

lF. P. Robinscn, Principles and Procedures in Student
Counseling, (New York: Barper and Brothers, 1950), P. 6l

Ry
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Motivation., The pupils must be motiwted-~they must

recoghnize the need for self-analysis and reflective thinking

in problem araas;z They must be meds to see the potential
values that may be derived from sush self-ansiysis snd thought-
ful reflection. The examiner should carefully explain the
cbjectives of each unit and exhort its potential wvailus to the
pupil, The ﬁritar has attempted to set forth some ef the
general objectives of sach unit merely as a suggestive guide
for the examiner, Due to the abstract nature and overlapping
functions of these respective units 1t is considered unwise

to attempt to formulate any specific distinguishing oblestlves.
The dsepsr one delves into the potential values of these units,
the more overlapping and interdepeniencs of functions he per-
csives, The complete seriss of five units should contribute
to the rollowing broad gemeral objectives:

1. Stimulation of reflective thinking relstive to the
attitudes and feelings which accompany an individual's rela=-
tions with others,

2, Thoughtfulness and tolerance for cthers,

3. BSelf-understanding and confidence,

k. Reeognition of need for counseling.

5, Clarity of mind, _

6, Formulation of a better phllosophy of life.

7. Satisfactory life adjustment,

Although many values may be realized by some pupils ip all grades
on the junior and senier high schesl level it is the writer's

“Karen Horney, Salf-Anelysis, (New York: W, W. Norton
and Company, Inc., 194Z}, De. o
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opinion that this imstrument will be most effective ln grades
ten, eleven, and twelve. However, the dire needs of the
pupils should usually justify the administration of all units
except unit five on vocational adjusiment to grades seven,
slght, and nine slsp. The examiner will probably find it
necessary tc explein the meaning of certain words apd possibly
of certain questions to individual pupils that request such
informetion. In clarifying questions the examiner should
attempt to stimulate the puplli’s thinking and pe mit him to
formulate his own conclusions, He should limit his supsrvision
to the aim of encouraging all pupils 1o apply themselves.
Objectives of Unit One: Emotionel Adjustment., This wnlt

should provoke reflective thiaking relative to the attitudss
and feselings wnich accompany an indlividuasl’s relations with
others, promote self-understanding and canfiﬁence, develop
thoughtfulness and tolerance for others, and isad to mgre
glarity and sersnity of mind,

EMOTIONAL ADJUSTMENT

Dirsctions: This is a guide to self-siudy offered solely
for your benefit. It will not be scorsd., You need not sign
your name. The examiner will pot even ipok at it unless you
ask him to explein a word or a question. You will be sxpected
to apply yourself earnestly te thinking through easch guestion.
You should for your own welfare falthfully conailder all gues~
tions and write in your answers, It is suggested that you
keep this unit in & safe place and re-szxamine it from time to
time., You will be given other units releted to this ope. FKeep
them all; togsther they form a fair guids to selif-study for
1ife adjustment, happiness, and efficlency in all arsas of life.

1, Do boys or girls ory because jhsy're unhapp

or
because they can't get what they wani? o ’
2. Bo some peocple apparently ory for help? , for sorrow?

for joy? and to get thelr way or to get
what Eﬁey want? 4
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Do some people ¥ory™ at heart without showing it--without
tesrs Or nolise?

Wnen something prevenis @ persen from gatisfylng a desire
or frem solving a problem which he wanis 40 solve he is
spustrated ; some type of emotional fesling ususlly re-=
sults: some pecple express their feelings, some inhibit
or repress their feelings, and some try to control or guide
their feelings; what ds you think you do? :
what should you dGo?

¥

Do scme perscns getl angry because they're frustrated?
do soms persons use strong language because they're frus-
trated? : some persons fight in self-defense, &o
scme persons tight bescause they're frustrated?

-

Do T resent being ocriticized? , do I resent unjust
punishment? , 4o I resent being "bawled out"?,
dp I resent being imposed upon or taken advantage OL7

, @6 I resent pecple disagresing with me?
30 others resent me dlsagreeing with them?

2

2

Could this lead toc missunderstandlng and quarreling?

Do I like to have my word aceepted as right by the group?

Would it be better to compromise or say somethlng that
would peruit the other person to retreat gracefully with-
put sserificing the respeet of the group?

1¢ gscmecne dissgrees with me do I iike to prove him wrong
so that my word and my reputation will be upheld in the
group?

Others may feel the sameé wWay about this, should 1 be care-

- ful and diplomatic 1n disagreeing with them? ___, should

I remember the golden rule?

Is diplomsey usually the beat policy?

Have I ever been proved wrong? , 414 T belleve I was
wrong? , 4id I graclously apologize and admit 1 was
wrong? , may I be proved wrong again? , Should
1 then De careful, rsasosabls, diplomatic?

If I'm wrong but persuade the others that I'm right does
that make it right?

If someone at home makes me angry Ol resentful Just before
I start to school do I notice how pretty the flowers and
the trees are? , 40 I hear the birds sing? ; is
it possible I might sven fall to potice a car coming and
consequently get imjured because my mind is clouded with
repentment?
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14, With anger apnd resentment in my mind cen it function
properliy?

17, Can I efficientiy apply susch an upset mind %o school
work? , or to friendly diplomatic relations?

18, If I resent something the teacher eriticizes can I do it
petter with my mind ocoupied with resentment? § 3f
T resent something the teacher asks me to de c&n T do it
properly with my mind pccupied with resentment?

19, 1s it possible for resentment apl worry to rob me of an
effective education?

20, Is 1t possible for resentment and anxiety to deprive me
of psace of mind? of happiness? , of friends?
, of vocational effieciency?

21, Is it possible for such emotional tensions to make me
slek?

22, Can I eliminate a lot of worry and anxiety by applying
myself persistently to a sensible golution of problems?

23, Can I avold & lot of worry and anxiety by being well
prepared for assigments? , by belng sducationally
prepared for life's problems? ,

24, Will these preparations also sliminate much cause for
criticism and the resulting resentment?

25, Will proper compliance with parent's commands, and will
dipiomatic relations with friends and associates reduce
eriticism, dlsagreeable arguments, and resentment?

26, Can I avold getting emotlenally upset by seeking to
understand mysslf and others and developing tolerance for
others and confidence in myself?

27. Resentment is an enemy to happiness, Are a1l emotions
disagresable?

28, Are affection, joy, and love disagreeable?

29, Tdeas need to be selected, controlled, and cultivated.
Emotions 180 need to be selected, controlled, and culti-
vated. 3

30, Has this questionnaire helped me toO consider and under-
gtand some things which I would not have otherwise thought
of?
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31, List these things:

Objectives of Unit Two: Sooial Adjustment. This unit

sheuld encourage the da?BIOPEBﬂtlof social skills, more active
participation in social activities, and & more thoughtful con~
sideration of others.

SOCIAL ADJUSTMENT

Directions: This is a guide to self-study offered solely
for your benefit. It will not be scored. You need not sigh
your name, The sxaminer will notl sven look at it unless you
ask him to explain a word or a question. You wilil be gxpscted
tc apply yourself earmestly %o thinking through each question.
Yeu should for your own welfare faithfully conslder all ques-
tions and write in your snswers. It is suggested that you
kesp this unit in a sefe plece and re-examine it from time fto
time. You will be giver other units related to this ona,

Keep them all; together they form a fair guide to self-analysis
for better adjustment, heppiness, and efficiensy in all areas
of 1life,

1, Do I enjoy visitors? , parties? _  _, olubs? .
sports? , school assemblies? . Bundey school?

, church soeials?

2. Do I have good neighbor friends? o Do I like most
of my relatives?

3, Do I take an active part in clubs? , Sunday school?
, parties? , the ¢lagsSroom? ~ : sm I active

in sports?

L. Do I respond pleasantly to greetings? , to intro-
duetions?

5, Do I iike to make new acquaintances?

6. Do I try to help others reel at ease at soclal gather-
ings?

7. Do I like to eat with others? s would I rather eat
alone?
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Do I like most of my school teachers? ; do they liks
me?
Is it the teascher I dislike? , or the work she re=

quires of me?

Is the work for my benefit? , or just te fulfilil
tescher's requirements? :

Do I like 2ll my classmates? , do they &ll like me?
, do I know why?

Am T tolerant and considerate of them? , 8lmays?

TIs it likely that their friendship may be valuable scme
day?

Do I look for unhappy persons and try to help them?

Do I like people who think they are better than 1 am? 5
do I think I am better than some people? s am I &
snob?

Do I like fer people to criticize ma? s 4o I eriti-

clze anyone?

Dopes anxiety, insecurity, hate, jealousy, and resenitment
meke people nervous, irritable, and scmetimes inssne?

Does uphapplness sometimes make people sisgk?

Should I help all persons even 1f they are not my friends
to snjoy lirfs so they won't become burdens on soclety?
; do I know the golden rule?

Are friendly smliles, courteous words, and kind deeds some
of the easiest and most effective ways of helping people?

Do I look for "awkward™ or "backward™ persons and try to
help them feel at emse and take part in speial asctivitles?

Are there times when I would like for someone to help
me feel at ease and accepted as a worthy member of a
group?2

Is one of the most valuable things 1n life a gcad friend?

How many friends can I have?. : does it depend on
me? _
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25, A friend in need is a friend indeed; can I be a betier
friend to those in need?

26, It takes all kinds of people to make a worid aznd 1'm
one of them.

27. Has thls questionnaire helped me %o consider and nnder-
stand some other things which I would not have otherwise
thought of?

28, List these things:

Objectives of Unit Three: Home Adjustment, This unit

should aseist the pupil te re-evaluate ths oontributioas which
nis home makes to his 1ife; to analyze his position in the
home; %o appreeiate his home; to impréve himgelf; and to win
respect, approval, and recognition in the home.

BEOME ADJUSTMENT

Directions: Thie is a guide to sslf-study offered Bolely
for your bensfit. It will not bs scored. You need not sian
your neme, The examiner will net even loock at it unless you
ask him to explain a word or a questlon. TYou will be expectsd
to apply yoursgelf earnestly to thinking through each question.
You should for your own welfare faithfully consider ail quess
tions apd write in your answers. It 1s suggested that you
keep this unit in a safe place and re-examine it frem time teo
time, You will be given other units related to this one. Keep
them mll; together they form a falr gulde %o self-apalysis for
better adjustment, happibess, and efficiency in all areas of
lige. '

1, Does my father work to pay the family bills®

For house rent, payments, or repalrs?

For food, clothing, furniture, and utilities?

For the automobile and reorsatlon expenses?
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Does my mether work to keep the house clean, the floors
swept and cleaned, the beds made up, the clothes mended,
the food prepared, the dishes washed, and the clothes
launderead?

Do I help fether by obeying and not bothering him?
By carsful use of the car, furniture, snd house?
By conserwation of food, clothing and utilities?

By limiting reoreation expenses?

By working to earn part of my expense mopey?

Do I help mother by obeyling and net pestering her?

By helping look after the baby brothers and sistérs_
and not provoking them?

By helping with the house work?

By running errands without complaining?

By expressing appreclation of her cooking and hex
thoughtfulness?

Do I help my=elf as well as the family and friends?
By maintaining a good disposition? '

By being friendly, kind, ard nelpful?

By being considerats, reapectful, and qburteous?

By being tolerant, forgiving, and patient?

By being cooperative snd eathuslisstic?

By making the best of my opportunities?

Do I nead the consideration and help of others in these
game ways?

Am I satisfied with myself? , maybe I can do my part
bstter to improve home life? _

Can I help maintain emotional serenity {peace) in the
family?

By attempting to remain calm when others get upset?

By saying & kind word at the right time?
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By wvolunteering to do 1itile jobs when there's a dise
sgreement on who should do them?

By helping out when others are evidently tired or
irritabls?

9, Do I realize that asts like these are relatively easy,
cost me nothing, yet secure the sincere approval, appre-
ciation, snd cooperation of paremts, and siblings?

10, Do I get a deep satisfactlion out of helping others to
fesel better? ;

8

11, Does this partially explainm the seripture *It is better
to give than to receiven?

12. Dopes this posaibly explain why some people devote their
lives to helping others? :

13, List some vocatlons which'seem to require a willingnsss
to serve pthers?

Objsctives of Unit Four: School Adjustment. This unit

should facilitate self-anslysis of motives, ambitions, and
achisvements; stimulate a feeling of responsibility for ore's
own educetion; promotie pupll cooperation with each other and
with teachers; and stimulate projective planning for responsi-
ble eitizenship.

SCHOOL ADJUSTMENT

Directions: This is a guide to self-study offered solsly
for your benefit. It will not be scorsd. You need not sign
your name. The examiner will not even look at it unless you -
ask him to explsin a word or a question. You will be expectad
to apply yourself sarnsstly to thinking theough sach question,
You should for your own welfare faithfully eomsider all ques-
tions and write in your answers. It is suggested that you
keep this unit im a safe place and re-examine it from time Yo
time. You will be given other units related to this ons. EKeep
them all; together they form a fair guide %o self-analysis for
better adjustment, happiness, and efficiency in all areas of
life,

l. Do I have good reasons of my own for golng to school?

2, Is it sensible to go to schosl and not try to leara after
I get there?
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Are the teschers there to help me get an sducation?

Do teschers have difficulty helping =1l of us get the
the most out of school?

If I were & teacher and knew the requirements of life-=
the requirements of college, the reguirements of making
a home, and the requirements for filling e lifetime
oceupation would I try %o help students attaln these
requiremsnts? '

As a student am I trying for my own saks to attain these
requirements?

Do parents pay taxes for schools because they believe
all young people need a good education?

Do my parents trust me to take advantage of the educa-
tional opportunities thus provlded?

What snd how much can I de to justify the operatlon of
this institation?

Do I know how to study efficiently? » 4m I trylng
to learn? —

Do I help my teacher as well as my classmates?

By being cooperstive and snthusiastic?

By belng prompt in camplyihg witk reguests?

By being careful and thorough with written work?

By being respectful, courteous, and ccoperative with
the whole clasa?

Do I plan to graduste from high school with good enough
grades to gaim entrance into the college of my cholce?
« Do I plan to go to college? :

Do I hope to receive good recommendations from my high
school teachers when I start lgcking for a Jjob%?

will I know whet, where, and how to find any additional
information that I may need later in life?

Am T mastering the fundamentals that will enable me to
understand any information that I may seek later in
1irs? ; ;

Am T learning to express mysslf effectively both in
writing and speaking?
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17. Am I learning %o cooperatse with and get along with
people? '

18, Am I assuming responsibllity for my bshavior anid my
future welfars?

19, Am I willing and able to take my share of the responsi-
bility of adult citizenshlp, to make sensible decislonas,
and to vote intellligently?

20, Am I wiigling to help and lead others who nay not havs a8
much abillty or as good an educatlon as I have?

21, Has this guesticnnaire helped me $o considsr and under-

stand some things which I would not have otherwise
thought of?

22. List these things:

3

Objectives of Unit Five: Vooatiomal Adjustment. This

unit should stimulate intsrest in voeaticnal plamning; pro-
voke & systematic search for cecupaticonal information; develop
an awareness of tecnnological; economical, and social trends;
promcte self-evaluation of ability; and awaken a feeling of
need for counseling.

VOCATIONAL ADJUSTMENT

Directiocne: This is a guide %o gself-study offered solely
for your bemefit. It will not be scored, You need mot sign
your neme., The examiner will not even look at it unless you
ask him te explain a word or a guestion, You will be expected
to apply yoursell sarnestly te thinkiong through each guestion.
You should for your own welfarse faithfully conslder all gques-
tions and write in your anSweIS. It is sugegested that you
keap this unit ip a safe place and re-examine it from time te
time, You will be given other units related to this ons. Keep
them &ll; togsther they form & fair gulide to self-snalysis for
better adjustment, happiness, and efficiency in all areas of
life,

¢



1.

2,

3.

be
2
6.

7o

S.

10,
i1,

12,

13,

14.

15.

16,

17.

18,

36

Do I have average, below average, Or above average abil-
ity?

How d¢ I krnow this, what or who and how many asm I compar-

ing myself with? . What kind of
ability em I comparing?

Do T have any special ability? , do I have a hobby?

Have I had any specisl experience?’

Have I had a variety of experience®

Do I heve any speclisl interests? , Are they per-
manert or fleeting?

Do I have a pleasing persomality?

do I get along
well with people? ;

Can I take oriticism or does it upset me?
are my feelings easily hurt? , can I control my
temper? , always?

Are my desires and ambitions reasonable, sensible and
practical®?

Can I attain my desires without harm to others?

Do I have the ability to attain my ambitions? o
what additional training de 1 need? -

What kind of experience would help prepare me for the
work required?

Do I know much about the thousands of vocatlons in this
country?

Do I know what kinds of jobs are now available? ”
and what kinds of skills are required by those jobs? :

P S i

Do I have any idea of the kind of Job I'd like to have?

Would I be satisfied with the working conditions and the
pay?

Could I adjust and fit into the scolal relations--the
contacts with PTellow-workers, emplioysrs, foremen, super-
visors, etc.?

Do I know anything about economic trends? , techno=-
loglcal changes im msthods of preduction? , develop~
ment of new industries? , labor trends--fields in
which there is an oversupply or shortage?




19.

20,
21,

22,

23,

2L,

25.
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These things determine what Jobs will be available when
I get out of school, they will affect my life; 1'4 better
£ind out all I can about them; do I know where to start?

Should I ask my teacher some of these things?

Should I propose soms of these things for class projects
{units)?

Can the librarien help me locate scme of this informa-
tion?

Gan the guidanse director, counseloer, or adviser help
me?

How may I assimulate, organize and eslarify all this
jnformation for my personal use? ]

Can I compare my ablilities, traiaihg; and experiences with
the requirements of jobs that will be avallable when I'm
ready to go to work?




CHAPTER IV

SUMMARY

Procedure and Findings

Procedure, The procedure followed in developing this
instrument consisted of (1) an intensive study of psycholog-
ical principles, (2) determining the significant values to
be realized from gself-analysis, (3) considering the advan~-
tages of questioning to provoke thinking, and {4) utilizing
the findings of an experiment in compiling questions and
grouping them inte units significant to the lnterests and
needs of adclescents.

Findings. It has been found that self-analysis (i) is
generally beneficial, {2} 1s espeelally beneficial to adoles-
sents, {3} is instrumental in the release of tensions, (4)
faoilitates clear thinking, (5) sontributes significantly to
favoreble democratic sceial attitudes, and (6) 1s requisite
to the formulation of a satisfying philosephy of life. Evie
dence has been found to indicate (1) that young people can
and will undertake effective self-analysis when motivated and
guided, and (2) that written questions can be made sffective
in provoking and guiding self-snalysis.

Conclusions and Recommendations

The degree of effectiveness of this instrument wlll be

determined by the examiner's ingenuity in motivating earnest

38
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pupil applicatien., The writer has concluded that motivation
should be the primary concern in administering these units,
They are recommendsed for use in grades ten, eleven, and twelve.
It 18 further recommended that experiments be made to deter-
mine their value in .}unibr high schools and junlor eollegss,

It is recommended that experiments be planned to further deter=-
mine the effesctiveness of each quéstion and of each unit.
Questions have been included at the end of the units on emo-
tienal, social, and school adjustment to facilitats such
expsrimentation, It ié suggested that after these units have
been administered according to instructions the sxaminer
explained the need for checking the effectiveness of the unltis
and request volunteers to turn thelr oompleﬁe& units unsigned
in to the examiner after two or three days of reflection. Care
should be teken not to violate any agreements with the pupil,
Careful study of the pupils' responses to questions should
determine to some extent the effectiveness of those questions,
Another test of unit effectiveness could be carried out by con-
structing tests to measure the degree pf understanding of
concepts relative to the respective units and administering
thess tests both befors and after sdministration of the units.
Certain attitule tests such as Remmers' scales might be used

advahtageously to determine possible improvement in a.tti_tudes.l

1, =, Traxler, "The Use of Tests and Rating Devices ia
the Appraisal of Personality,"” Educational Records Bulletin
No. )2_}_ {Revised), (New York: Educatlonal Records Bursai,
G427, p. 25. -
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Finally, 1t is recommended that additional units oa morslity
and sex be developsed to provide youth with guldance in these

important areas,
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