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INTRODUCTION

Teachers, parents, and all those who care about children
are more concerned today than ever about the effect of comic
books on our youth., Comics are big business. In 1951, more
than 900,000,000 comic books with more than j00 differsni
titles were solid. Over 90 per cent ol the regular readers of
these books snd comic strips were boys and girls between & and
13 years of age. Many of these boys and girls read 5 and &
comics weekiy.l Children are going to read comics; therefors,
it is up to educators and perents to Improve the medium, The
teacher can and should aid children in learning to discriminate
among the comiecs as among other forms ol readling. Parents, Too,
musat be up and doiﬁg. The interest irn this problem is already
shown by the fact that thirty profegsional articles have bsen
vublished about it.2 The comlc situatlon is a problem which
must look for solubtion to all those who cherish the values of

childhood and youbth,

Statement of the Problem

The problem cof how the market 1ls beilng flecoded with comics

atruck the writer forecibly, while reviewlng a eourse iIn

lidgar Dele, Audic-Visual Methods in Tsaching, p. 31%9.

2plvert J. Harrls, How to Incresse Abiiity in Reading,
Pe 4324




Curriculum lsst summer., Immediately, she was determined to
become more informed. This problemAconcérns itgelf with
determining the educational values, if any, in comlcs and to
present this information in such a wey that it may be used to
help teachers and parents to bridge the gap from comles %o
stories agﬁ bocks that will zatisfy the same Interests at a

higher level.

Need for the Study

There ig no guestion about the popularity of the comies.
The comic book pfoducers aell over 15,000,000 a month. Thab
slone ghould irspire any teacher to reflect and ask: "why do
boys and girls read comies in preference to other literabure?™

There is need for teachers to ssarch literary sources
which sre rich in elements of sction, surprise, adveniture, and
excitement, g0 that they may be prepared to guide, direct, and
satisfy the imaginations of these loverg of comics into channels
of more wholesome, pleasuraﬁla entertainmenﬁ. There must be
dormant educational values to be developsd from the comle books
gince the appeal for this type of literature iz stupendous
smong our boys and girls. Recently in some ¢f our large cities
comuittees have bsen formed and legigliabion has been passsd e
raise the standards of comles and to prohibit Yerime" comices.
With thls forward step mads, all educators and parents should

join to save our youth from this communication of evil,?t

lJjessie L. Murrell, "Are Comlcs Better or Worse," p. k9.



Genersl Design for the Study

The docunentary and dquestilonnaire tjpes of the normative-
survey method were used in this research. The normative survey
research method was chosen because it ssemed to fit this par-
ticular problem. The word survey involves the gathering of
data in regard to current conditions. And the word normative
i8 ussd because the research was made for the purpose of
ascertaining the norm. It should be undsrstood that the writer
does not attempt to solve the problem. The solving of problems
of human bshavior 1s too complicated and is not attempted in
this problem, The documentary deals with records which already
exist., It is definitely quantitative; it is eoncerned with
certain characteristics which can be identified and counted.
One may find these data in books, pericdicals, encyclopedias,

especialiy in the Encyclopedia of Educatlonal Research, The

Journal of Educational Research, Review of Educational Research,

Bducational Indexes, Reader's Guide to Periodical Literaturs,

and pamphlets,

In using the questiomnaire, one should: (1) weed out any
trivial question, (2) make the responsss simple--possibly Involv-
ing only check marks, (3) study the questions to avoild unneces-
sary details, (4) not ask for information which is obtainable
from documentary scurces availﬁble, (5) not ask for information
of & respondent unless 1t fits his situation. The questionnaire
should have a clear purpose with definite limitations; sach

item of information should fit into a pattern of essential



knowlsdge about cne's preblem. Responses should be scought
that can be summarized In some form. Questions of opinion
should not pe used unless one 1s certaln that the opinlon 1is
what one iz seeking, and that it will be worth getting. Jrit-
iciam should be gought before the gquestionnaire 1s sent out,
Finally, one must not overloock the importance of selsciing
carefully the group to whom cne sends the questionnaira.l

The technigue of the guestiomnairs 1s very often lneffasctilve
for purpose of accurste investigation. Because guestions are
not formulated properly, returns are inadequate; often respond-
ents who are capable fall to cooperate, Objective tabulation
of results 1g Aifficult if a detailed verbal description has

besn reguired.Z

Specific Design for the Study

The writer, in eollecting data for this problem, wished
to azcertain the prevailing conditions on this particular
subject at hand; therefore, she used documentary and question-
naire types of research. These technigues seem to be the answar
for a course in summer school., She used the Porter Library
sxtensively. Keeping in mind primary sources were most important,

she began with the educational indexes for a workasble bibllog-

raphy, reviewed Monros'!s Encyelopedia of Educational Regearch,

lgood, Barr, Scates, The Methodolegy of Educatbional
Research, pp. 337~343.

" 2Barr, Davis, Johngon, Educabional Research and Appraisal,
pes 66, '
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checked on Ysar Books to see if any educators had recently
written on this gubject. She read (1) an unpublished graduate
theslisg, (2) skimmed through sn unpublished graduate problem
that treated on comlcs in a particular situatlon, (3) examined
the card eatalog, () made a 1list of the books on the subject
or what she thought were related subjects to the problem.

The wrlter wroite to the Association of Comics Magazine
Publighers, New York; to George A. Pflaum Publisher (Catholie],
Dayton, Ohloj; to Bob 0'Comnoer, who headed the Committee on
Cleaning Comlc Newsstands in Wichita, Kansas; to Rev. Philip

Dion, who wrote a recent article for the Catholic Hducator.

She follewed the information in The Methodology of Educationai

Research by Good, Barr, and Scabtes, and Hessarch Methods in

Social Relations, Parbt 2, by Jahoda, Deutsch, and Cook. A

guestionnaire was then formulated whilch was given to the pupils
in the fourth, fifth, snd sixth grades in Horace Mann School,

Pittsburg, Kansas.

Scope and Limitationg

This study is made in the interest of our modsrnm youth,
it iz a study to disecover ﬁhat our boys and girls in the eiemen-
tary schools are reading when they read the comlcs. It proposses
to find current issues on thls medium of communlcation, as well
a8 to sgtudy its historical background both as to 1ts educational
values and its effects on our boys and girls. The writer hopes,

after having finished this =study, to be better informed hersslf



g0 that she may acquaint the teachers and parents how they
may gulde and direct our boys and glrls into better channels
of resading,

The resder must recognize that this study was made while
attending a summer sesslon in KSTC; consequently, detailed
research was limited by time and resource materlals availables
the questionnaire might have been handled on 2 dif ferent basls
if time had permitted. Better sampling might have resulted
from a questicnnaire presented to a larger group of students

with greater variety of environments.

ANAIYSIS OF RESULTS

Historical Background

Comics have hed a loag history. One might trace them to
the time when the EZgyptians and Assyrisns recorded thelr
military triwuephs and domestlc discords in pictures. The first
comlc cartoons to appesar in sequence in the United States were
the Buster Brown, the Katzenjammer Kids, and Happy Holligan
in néwspaper strips in 1890.1

g modern comie book was launched in 1811 when Calvin

Herris, manager of American, psrsuaded The Ball Publishing of

Boston to produce the book as a circulation builder for the
ﬁewspaper. This comic book was a colleectlion of Bud Fisher's
Yyutt and JefT" newspaper strip.© TFrom 1900 to 1920, the comics

were largely humorous and entertaining.

lpavid H. Russell, Children Learn to Read, pp. 261-262.

ZHayden Weller, The Journal of Educational Sociology, p- 185,




The comics second period began about 1920 when a gradual
change of theme from humor te human interest and pathos was
teking place, and by 1930 leading comics stopped trying to be
fummy and became adventurous strips. With the appsarance of
the Superman in 1938, the comics shifted from dramatic adven-
ture to emotional appeal of a wish to be brave, Lo be right,
and for the individual to have a chance to identify himselfl
28 the hero of the comlics.rt

The publication of crime comle books may well be compared
with our jets in speed and growth. Im 1946-1947, one-tenth of
all comic books were crime; in 1948-1949, they lncreased to
one-third of the total; by 1949, the comic industry had reached
over one-half; and by 1954, the vast majority were crime,

vlolence, and sadism.z

Bduestors! Opinlons and Survey Heports

As the writer!s research became more involved in the big
issue of ecomic books, she was often frustrated‘between two
forces, one of which states comic books afé perfectly harmisss,
while the opposite shows clearly the waj in which ¢rimes are
commitited. One particular anti-comic writer, Dr. Prederic

Wertham, the author of the book, Seduction of the Innocent,

has inferred in his writings on thig subject that the pre-comie

lRussell, op. cit., pp. 263=267.

2Dpr., Frederic Wertham, Seduction of the Imnocent, p. 30.



experts have sometimes been found to have finencial interest
in the productions, while the anti-comic experts have invested
thelr interests in the well~being of children.?t

The book, Seduction of the Imnocent, is the result of

seven years of scientifie investigatien conducted by Dr. Frederic
Wertham. It gives his findings on the effects that comic books
nave on the minds and behavior of children who read them. The
bock was named the most important book of 1954 by the NEA
Journal.”

According to this author, ome finds Superman, Batman,

Wonder Woman, Jumbo, and Jungle not it comics to be in the

handsg of our boys and giris. The stories instill a wish zo
become superman and the advertisements supply the means for
becoming one; the stories display the wounds and the advertige-
ments supply the weapons; scantily clad girls are featured and
advertisements glorify the deeds .3

The harmfulness or harmlessness of the comic books should
not be accepted as a fact without evidence, Kessel and McIntire
have revealed beyond a doubt the cheap and false attitudes toward
life in numbers of the strlps they analyzed. Rowland, analyz-
ing radlo programs based on comlc book themes, revealed an

amazing emphasis upon erime, a disrespect for law and a

lpr, Frederic Wertham, "Are They Cleaning Up the Comlcs,”
Pe 224 ;

2Tb16., Pe 23s

3Dr. Wertham, op. ¢it., p. 217.




tendency for the hero to copmit as many crimes in the cause
of righteousness as the villain commits in the cause of evil,t

Paul Witty states that, 1f the comics which have proved
most popular in studies of children's interests repressnt ten
or fifteen per cent of a child's reading program and the rest
of it is wholesome books and magazines, there is no cause for
alarm.2

Paul W. Steward and Assoeclates, Inc., guesiioned the
entire population of Hudson, Hew Yorkjon thelyr reading of
comics and found slight variailons. "Comic book readers like
them in big doses. A regular reader among the boys and girls
reads an average of twelve to thirteen a month; among the
adults, six a month,"3

Josette Prank, director of the suryey of children's read-
ing of comic books, made by the Child Study Assoclation made
this comment: "The comlics appear to have almost universal
appeal to children . . . regardless of I. Q. or cultural back=-
ground., "4

The Cincinnstl Committee on Evaluaziticn of Comic Books made
a report alfter completing seven years of painstaking annual
review of comics. This group is composed of volunteer mewmbers.
It includes in its membership parents, teachers, and adminis-

trators for public and private schools, workers im juvenlle

lpors Smith, Forty Bight Year Book, pp. 226-230.

2hora Smith, "Reading in the Elementary Schocl," pp. 226-230.
3Harvey Zarbaugh, "The Comics--There They Standl” p. 196,
4ibid., p. 196.
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courts, men and women engaged profegsionally in work with youth,
clergymen, librarians, soclal workers, business men and women,
paychologists, and others. An attempt te c¢lean uvp the comics
wag made in the year 1955; hence, this committee assumed the
task of rating comics with extrsordinary interest, and they
announced their findingas. Of the 323 bocks reviewed, the
committee rated 121 no objection, which was 37 per ecent; L1

some objection, or 13 per cenb; while 161 or a little over

50 per cent were objectbiomable. Thege ratings applied to

children under sixteen.l

mven our culture has besn influenced by gsome of the herces
and heroines of the comies. In Crystal City, Texas, the heart
of the =zpinach country, the citizeng raisgsed a monument io
"Popeye." "Buster Brown" set a fashion in boys' clothes,
"Iittle Orphan Annie” and "Daddy Warbucks" have been among the
most voeal critics of the New Deal. "Private Pete" played a
major role in the educationel program of the armed forces.?

Is there any wonder that comles have become so popular?

It iz quite obvicus that comics in & social atmosphere
sllently grew to considerable dimensions before the guardlans
of our culture were aroused. It was alsc interesting to learn
that the originator of Superman, M. C. Galresa, was originally

a schoclmaster, He realized the effectiveness of the picturé

IMurrell, op. clbe, Do 49.
2Zarbaugh, op. cit., p. 196,
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continuity technigque and began his caresr by developing Pieture

tories from the Bible, He is now publishing serially Picture

Stories from Amerigan History, pointed both te popular and

school instruction.l

In tals comic movement, what do the people have? Some
educators might label it the folklore of our modern literaturs.
God Iorbidl!

All comics do not cater to the criminalil. There are the
humorcus productions by Walt Disnsy, whoe delights the chlld
with his slap-dash humor and his harmless antics. The True
Comics use picture technique to tell stories of heroes and

events Important in contemporary life. The Clasgssics are Ltry-

ing to reach the weak readers; whether they wlll lead to Ifubure
regding ¢f the books themselvss is yet to be answered,2

One high school Englishk teacher whom the wrlter lnter-
viewed on the comic subject, sald that she was amaged and it
was very gratifying to learm all that the ninth grade knsw of

the story of Ulysses! Wanderinga, befere they began it In thelir

course. OShe was very much in favor of those comlesg whiech pie-
ture classics such as Trojan War stories and Ivanhoe because
they arouse interest In very young children which later stim-

ulates a desire to learn more about the heroces they have metb.

1W.W.D. Sones, "fhe Comics and Instructional Method,"®
PPe 232=~230.

Esmith’ EE. Cit. ¥ pp. 226"230.
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Catholic publishers, guick to see the effectivensess of the
picture medium of communication, have made available reliligious
stories, lives of the =aints, and historiec heroes in the comic

format., The Treasurs Chest, a Catholic publication published

bi-weekly during the school year, brings to its subscribers
wholegome antertainment, valuable information in science, his-
tory, fiction, and tips on teenw~age manners and conduct. There
is also project material showing how ©o organize good citizen~
ship clubs with the understanding of Christian social principles.t

Good comics are food for thought. ey Introduce nsw ideas;
they stimulate minds and imaginations because they are rich in
meaning and true In ideas. Some comics are poritrayals of
exciting events in history or startling scilentific developments.
These are the kinds that furnish good reading for our siudents.
Perhaps it could be from Tarzamn to Kipling's Jungle boy,
Mowgll, who knows?

Some psychologists emphasize that even though hostility
and violence are ths ueat of many comics, they should not be
condemmsad in wholesale fashion. Ths chilld develops hostils
feelings and this may provide an outlet to express hostility.
However, comics that Inclte crime and appeal to ths most per=-
verted instincts should not be in the hands of our children.2

George Hill doubts that the reading of comic strips in

our daily papers would do say serious harm to a child's

lrev, Philip ®. Dioa, C.HM., "In Praiss of Religious
Comics," p. 1-6.

£Jegsie J, Murrell, "Are Comics Bebtsr or Worse," p. 48.
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vocabulary bul would tend to help him build vocabulary mean-
ing=. The manufactured words serve the purpose of adding
pleasure and enjoeyment., More coneern should be placed on
attltudes and ethnical concepts, and that is why a tsacher should
be alert to the studenta'® reading and know what comics they
read.t

The amount of disterted spelling and poor English i1s not
as great as most teachers believe. Hill found that only 5.)
per cent of the words in sixteen popular comic strips were
distorted, and he doubted 1f there ias eny harm to chlldrenis
vocabulary or spelling.2 Even those who are prone to take tThe
negative side have admitted the harm is not in the dally news-
PAPETS.

Children must be taught to discriminate between The better
and poorer types. Our youth could be encouraged to devslop a
group oplnlon in a bock club meeting.3 All of us are well
aware of the influence of one's peers, particularly in our ado-
lescent group.

fuella Colelt states, (1) that the vocabulary of the

comics is of @iffieulty of about Fifth, or sixth

grades; (2} that each comic book containg approxi-

mately 10,000 words of which about 1000 are beyond

the Thorndike Word Bookt!s first 1000 words; (3)
that the slang in them does no% exceed 5 per cent

lgeorge Hill, "Word Distortiom in Uomics Strips," pp. 523.-

525,
Z2pibert J. Harris, How fo Increage Reading Abiliity, Dp. h32.

3Ibid., p. L32.

Ilmella Cole, The Blementary School Subject, pp. 120-121.
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of the total reading content; (l) that most of the

cenversation is printed in capital letters, instead

of im type; {5) that children prebably learn many

new words through their comlcs' reading; and (6)

that interviews with chllidren indicate That the

comlcse appeal to the love of the child for adven-

ture, mystery, excitement, sports, humor, fantasy

and desire Lo acquire kmowledge.

Another author points ount that the wrlters of comics are
better psychologlasts than they are scmebimes given credit for.
The comic writer writes for the age of the child who has much
free time., He makes the book lnexpensive, it satisfies the
reader's urge, it ls amusing and exciting, ard it iIs an adven-
furous stery with little or ne effort to understand.t

Harold Downes, instructor in English in Lyan, Massachusetts,
Industrial Arts High School, with the assistance of the publish-
ers of the Superman, D. C. Comic Magazines, prepared a workbook
in language. This 1s a laboratory gulde In English study
involving vocabulary and word meanings. It comprises several
agpects of the language study. WMr. Downes reported upusual
interest on the part of the students using them, the main
difficulty was the students complsted one week's work in one
evening.‘.é2 This bears examination.

A workshop at the Univerzity of Pitisburgh identified

twenty-five different uses for selected comic magazines, It

was most important In remedial reading.

ia, Sterl Artley, Your Child Learns o Read, p. UB7.

230ones, op. clt., pp. 232-238.
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TTa % “
S1lstory, geography, science have besn prepared in comic

strip Form and published in Junior Scholastic, a current-

events magazine for school children. One writer dsseribed a
test that was given to {00 children, The children were dividsd
into sixtesn mateching groups. Thelr I. Q's. arranged frem
9l=111l. One-nalfl were given the story in plcturss, whils the
other one-halfl were given the sams story in prinited text.
Those who read the plcture story made scores from ten to
thirty per cent higher. The next week tThey revergsd the pro-
cedure. The group that reed the printed text the first time
went signifieantly higher than the group who read bthe plcture
story the first time. This did indicate that those whe read
the printed text did not reach i%s saturation polnt 1in the
first reading while those who read the plciure story did.t

A gurvey to determine to what extent the comic magazines
are read by boys and girls in the schools of Duluth, both
publie and privabe, was made. A questicnnaire wasg answered
by 8,608 children from grades six through nine. The findings
showed that 8,608 echildren had read 25,395 comics during the
week vreceding the study albhough 915 had not read any comics.

Bat Man ranked flrst choice; Superman, second: Donald Duek,

third; and Tip Top, fourth., There was little difference
beﬁween students in public and private schools in the comics

rea&ing. The maximum number read by any boy in the public

lgones, op. cit., PP. 232-2238.,



schools was L7 and by any girl 42. In the private scheols,
the maximum read by any boy was 46 and by any girl was L7,
The peakx of comic reading was reached in grade six in the
public schools, andé in grade four in the private schools. This
group was not asked why they read the comlcs as this study was
for the extent of the reading. Another group of 350 children
in two schools, one in Chicago and the other in Minneapolis,
were asked to write without signature theilr answer to the
questiorn: "Why do you like Comics?® The answers showed that
121 liked them because of the humor; 90, adventure; 52, pic=-
turss made easier reading; L6, pastime, 20 gave various reasons,
and 21 sclved crime.l

The writer gave a questlonnaire to pupils of the Tourth,
fifth, and sixzth grades of Horace Mann School, Pittsburg, XKansas.
"he students were assksd to answer the following questions in
as few words as possible. In order to get a true plebure Lhey
were told not to sign their names. There weres Iifty-Iive
puplils.

1. Boy or Girl?y

2. Grade? |
3. Do yon read the comic magazine or books? (Thig doss
not refer to comics in the newspaper].

h. About how many comic magazines do you read in a week?

5. Which comic do you like best?

lsister M. Katharine MeCarthy, Marion W. Smith, "A Study
of Comies," pp. 96-101,
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6., Why do you like comlca?
The results of the guestionnaire have been gummarized in

the following table:

TABLE I

RESULTS OF THRE QUESTIONNAIRE--HORACE MANN PUPILS
JULY 5, 1956

Grade Yeg No Ave. No. Most Popular Reasonsg for
per Week Magazine liking Ceomics
Boy iy 12 0O 10 Varied Fanny and
Enjoyment
5 5 90 13 Varied Excitement and
Entertainment
6 i0 3 8 Superman Funny and
gnd Interesting
Het Rod
Girl 4 8 1 & Varied Funny and
Enjoyment
5 11 © 6 Bugs Bumny Funny
and
Roy Roger
& 5 0 5 Naney Funny and
Intertalinment

Robert Thorandike irn his study calculated that a comicg
contains 16,000 words of reading matter. If a child reads a
copy once & month, he reads approximately 120,000 running
words, roughly twlce Lhe number of words in the fourth or fifth

grade reader. In such & dilemma, he will have acquired much
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current slang, lost his taste for grammar, and will have formed
a habit of siiding over difficult words; he will have losb his
gense of artistic values, will have placed himself into a gbate

of hyperexcitemeni where only the most thrilling will give him

adequate satisfaction.t

Gutldance From Parent and Teacher

Vigilance and guidance of the parents in motivating
their echildren to make right cholee in reading cannct be over-
emphasized, Mothers can form eclubs and, through these eclubs,
become informed on how to cope with the preblema ol our yout e
aoms of the work that 1s being done today concerning comles
has resulted from the untiring efforts of our good parenbs.
The work has only begun; it is far Irom completion.

Many teachers have recognized the appeal and interest
that this medium of communication has for boys and girls.
They know that direetion and guidance 1s an endless jobs yet
they must not falter in helping the boys and girls form proper
reading habits. Howsver, it is not the vast majority of teach-
ors who are baking the comles seriougly. All teachers ghould
be well informed as bo what the comics conbain, espsclally the
ones that their students read.

Teachers must deliberately build the values they want
their students Lo have. Jesus, the greatest of all teachers,

should not be left oub of the pieture when they are teaching

lyeCarthy, ope. ¢il.

rer——an
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morals and values of truth. Ths greatest lesson of all morals

is the Ten Commandments; and, if they can be taught through
the medium of a reilgious comic, why nct do so, even though
crities may be very severe In their condemnation of comics

for destroying the culbture and reading hablis of our boys &nd
girls. Religious comies, like other technidques, must De
judged in the light of their purpose. The purpose of realigiocus
comics can be mulbipls, bubt the primary aim ls to teach the
child wholesome living, to know, love, and serve God here In

ordsyr to be happy with Him in eternlty.
CONGLUSIONS 44D RECOMMENDATIONS
fonclusion

This study has concerned itself for the nmest part in
reviewing current literabture in order to come to some declsion
on the educabional value of comics. One should define what

one meang by value and sducational., Value in this sense 18

diseiplining the mind through study or instruction, and,

aducational deseribes the kind of discipline. In this sense,

one wants to determine 1f the reading of comics provides our
youth with desirable training.

The sducational values of The unohb jectionable comics are:
(1) bo develop interest; {2) to provids motivation which
introduces new ideas; (3) to. satlsfy the imagination; (4} to
afford wholesome entertainment; and (5) to stimulate a liking

for history, science, °OF literature. Froper attitudes along
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these lines do promote desirable discipline in our boys and
girls, and thsss are educational valuss. On the other hand,
the objecticnable comic magzazines glve us the reverss situ-
ation, namely: (1) they contribute our major problems of
maladjustment among our boys and girla; (2) they promote crimes;
and (3) they give the chlld its worst in language, art, and
ideas.

The writer cannot over-emphasize the idea that comics
appeal to our youth; our boys and girls are going to continue
reading them, and our producers will increase the volumes.
Consequently, it is the concern of parents and teachers 1o
devise technidques that will eventually lead the interest of
our youth into worth-while channsls. Prohibition is not the
solubion, but a balance in the selection of comics is essential.
Balance requires guidance and direction. Ths writer concludes
that the philosophy is sound since this medium of communication

satisPies the psychologieal needs of our boys and girls.

Recommendatlions

The writer recommends that parents and tesachers work
wholsheartedly towards ths tmprovement of the litsrary value
of the comics. Diseriminstion in the cholce of comics is
essential, ﬁut teachers or pareats cannot direct & chilid to
choose if they themselves do not know what the comics contaln.
Somstimes neither the cover nor the name of the comic gilves
a hint of what is within the ecomle beok. It 1s ilmportant that

the teacher knows what the comic contains, as the title may
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be misleading. The Parents'! Magazine rates the comics

annually, but a teacher wilill not be satlafied with an annual
rating; she will want to know the subject matter contained in
the comic book in order to help her students to discriminabe.

The teacher should study each child's tobtal pattern of
interests in order to have an adeguate understanding of his
activities, prefersnces, and behavior. An abundence of excsel-
lent substitutes for comie reading should be avallable both
2t school and in the home. Thess books should be beautifully
iliustrated, with simple vocabulary, plenty of excitement,
hwmor, surprise, and adventure. ¥o restrictions should be
placed on the circulation of these well=-chosen books. It has
been reported that when some boys and girls were asked, why
they read comics they replied, "Comics are cheap and I like
to pead.®™l In such a group as this, the teacher has amplse
opportunities to improve the habits of reading and direct
them in better rsading tasites.

In her procedure of direction, the teacher may bsgin with
some dominant interest that she found in the sbudy of her
pupils., This interest may be mateched with a similar interest
from the iiterary sslection. She may have a bulletin hoard
display comparing the characters of each book. BSuggestlve
activities in art, reports on behavior of the characters, and
1dess of imitavion may gulde tThe child's thinking towards

higher geoals In reading. The curriculum should be broad

lzorbsugh, loc. cit.
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enough to promole many enlld activities in the fields of
sports, hobbies, and clubs. More teachers and parents should
maks themselves responsible for the leisure time activities
of our boys and glrls.

The comics influsnce the thinking of millicns; therefore,
responsibility lies with educabors, parents, and teachers for
channeling valuable educational meterial Iato this area of

influence.



PART IT

40ME PROPOSALS FOR FURTHER STUDY
OF THS READING OF COMIC MAGAZINES
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CASE STUDY

Statement of the Problem

This problem will concern itself with the study of the
activities of boys and girls in the fifth grade in the
Immaculate Conception School, Groves, Texas. In the stundy
the writer will select two groups from this class and compare
their lesisure time mctivities. In one group she will place
those who participate in sporsts, clubs, or some group activity,
while in the other group she will place those who are not
1nterested in such activities. These students will be inter-
viewed to find out what their reading intarests ars in comics.
The comparison is to determine whether the boys and girls,
who do no%t participate in sports or any other school activities,
read more or fewer comica than those who do participate. After
reviewling the anecdobal and cumulstive records the casse worker
will then, as nearly and a3 objectively as possible, select
one from each group bo majie a caas study. From these case
studies she will assume %that each member of the group will
have about the same resding interests ss the two that were

studled.

Purposs of the Study

The writer is trying to find ways snd means to combat

the objectionable comic magazines that are produced to-date.
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If any solution should present itself In this problem, her
interest 1s Tc inform the many other teachers that are con-
fronted with this same vexing situation. Most children in
the schools in the United States arse exposed to many good
vooks suitable to their age level, vet they continue %0 buy
and read comic books by the wmillion every month. A professor
in Sweden has suggested the Nobel Prize for Children's
Literature as an inducement Ifor good stories for children.l
This incentive for premotlon of good literature, glong with
tne Comic Gode, if the code is followed to the letter of the

lsw, is a forward step to boycott some of the violent comics.

Design of the 3tudy

Before proposing a plan 1o eolve this problem with the
case study technique, the writer read several works on the

methods of research, namely, Techniques of Guidance by

Arthur Traxler, Methods of Research by Carter Good and Douglas

Scates, Evaluation in Modern Bducabtion by Wrightstone, Justman,

and Robbins, and Guidance 1in Tlementary Bducstion by Roy De.
Willey.

From these works she ilesrned that there are five ma Jor
steps to every case study to Dbe observed: "(1) status of the
situation or unit of attentiom; (2} collectien of date, exan-
instion and hisfory; (5) diagnesis and jdentification of

casual factors; snd (4) adjustment, treatment and therapy;

lg, M. Robinson, “Comics pgain," p. 495.
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and (5) follow up of the adjustmen® program. Consideration
is given to rscords and problems of recording in case
procedure.“l

Tn a case study one is usually concerned with a better
adjustment of an individual under investigation, but this
problem is undertaken Tor the purpose of gebtting acquainted
with the reading interests of a group through the selection
of one student of each group %o be studied. In a case study
the history of the individual is usually the starting point.
This is done by examining the cumulative records, the anecdotal
records which would give more personal information, and also
interviews of personsages who have had contact with the pupils
bveing studied. Notes should be taken during the interviews,
and if possible have the one interviewed write a brief state-
ment concerning the child's Interests in outside activitles
or hobbiss. The interviewer should give the chlld's parsonality
and social background.l The instructor of the class is making
the case study: therefore; 1t would be possible to glve the
whole class an aptitude test. This imowledge would be a great
help in her interviews with her case study.

The pupil himself should be interviewed during a friendly
visit while sipping a ccke or munching & candy bar which
affords an idesl situation. When one interviews & pupil to

get data aboub his difficulties, care should be used net tvo

lgarter Good and Douglas Scabes, Method of Research,
p. 726,

2ﬁrthur Traxler, Techniques of Guidance, P 280,
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place him on the defensive. There is no one patiern in
writing the case but certaln principles should be followad.
One should write objectively basiag the diagnosis on facts
discoversd and eliminating lrrelevant items, The report
should not reflect bias, and a plen for treatment should be
formulated. An investigator does nmot diagnose treatment for
difficulties outside of his own experience.l

During the periocd of treatment, the case investigator
should keep & careful journal record of the progress of
troatment. He shouid not depend upon his memory but shoulid
write up sach Interview with the pupll and sach significant
observation just as soon as possible. Not all of what is
written in the journal will find 1its way into the case report,
but a complete journsl record ls an inestimable help in maeking
a final report at the end of the period of treatment.

Since this case study lends itsell to megsurement, coOm-
parsble tests should be administered alt the beginning and the
ond of the treatment. Such btests will take the evalnation of
the trestment out of the realm of speculation and will some-
times reveal significant progress under conditions where no
conelusions about growth could be made on the basis of obser-
vation alone.

After a case hes been relessed from tpeatment, it should
be followed up. Direct observatlon and contact from time to

time is most essential to make sure that a relapse does not

rpaxler, op. ¢it., pe 303.
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taks place, The appeal for reading conlcs 1s universal so

guidance and the enrichment of the curriculum with attractive,

adventurous, humorous, action stories cannot be overemphasized.
The investigator in this particular problem will assembls

her Information on student interests in activities and see if

she has found a solution toc ths question studied. Do boys

and glrls who participate in school activities read fewer or

more comics than those who 40 nob participste in school

activities?

Scope and Limitations

The study proposes to inform teachers, parents, and
seducators with any valuable information that is found through
the study of this problem and to offer a program to meet the
needs of students who do not participate in school activities.
Guidance and interest on the part of an efficient case worker
will he invaluable in this study.

Tn solving a problem of this nature the questionnaire
and inberview techniques administered to the whole class
might produce more officient results, but this problem was
limited to the case study techniques with two pupils from the
class. Likeness and differences are sssential in a comparlsocn
study. Since oniy two are selected for the case study, the
optimum conditions are inadequate. The success of the casse
study depends on the absence of bias in the interpretation of
the records on file and on the jnformation gathered. The case

study worker's personality is also a very important factor in

the study.
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AN EXPRRIMENTAL RESEARCH PROBLEM

Hypothesis: Readers whose age equivalent score on the
Celifornia Reading Test 1s below thelr mental asge resd more
comics than do those readers whose age equivaleat is equal

to or sbove thelr mental age.

Stetement of the Problem

The hypothesis to be tested by this experiment is %o
otserve under control condltions why some of the sixth grade
students whose age equivalent score on the California Reading
Tezt 18 below their mentsl age read mere or less comics,
after remedial reading instruction than do similar reesders
who do not have such reading instruction.

To study the readlng of comic megazines further the
writer proposss to use anocother technique of resesrch in
order to determine some of the factors that operate to affect
pupil interest in the comlc magazines. The need for teachers
end parents to understand the comic asppeal is unquestionable,
and the only way to secure this informetion 1s through a

continucus experlimental evaluation program.

Purpose of the Problem

The writer realizes the comic medium of communication
has captivated the thinking of these boys and girls in her
elasgs., Since these boys and girls sre not retarded in their

reading because of low mentel abllity the instructor would

14ike to make at least an affort to discover the cause of
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these poor reading scores. . The investigator will conduct 4
remsdial reading courae with these pupils. And 1f she dis-
covers any worthwhile knowledge in the solution of this
problem, she will inform other teachers of the results 80
that as educators they will direct their efforts to elevate
this Srend of comic influence and stimmlate the educational
development and growth of our boys end girls to enable them

to develop richer and nobler yalues in life.

Design for the Study

In the devslopment of the experimenial technigue the
investigabtor read several Works on this particular method,

namely, Methods of Research by Carter Good and Douglas Scates;

Research Maetheds in Soeial Relations by Jahoda, Deutsch, and

Cook, Part I; Edueational Researeh and sppraisal by Barre,

Davis, and Johnson; then the basls of this work seems to
hinge upon Greenwcod'sl definition, "An experiment iz the
proof of an hypothesis which secks to hook up two factors into
a causal relationship through the study of contrasting gitu~-
gtions which have been controlled on all. factors except the
one of interest thse latter being either the hypothetical caunse
or the hypothetical effect .

To degscribe this design 1t will be necessary to state the
hypothesis. Readers whose age equivalenti scors on & Californisa

Reading Test 13 below their mental age and who heve had remedlal

tCarter Good and Douglas Scates, Methods of Research,
Pe TOL.
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resding instructlon read fewer comics. than do similesr resders
who have not hed such instruction. The instructor proposes
this experiment in order tec determine if the low reading
scores have any effect on the amount of reading of comics.
This study includes seven boys and five girls in the sixth
grede whose reading scores were lower than their mental
ability. This group was matched with the seme number of boys
and girls whose mental ability wes the same, end whose reading
scores were just as much lower than their mentel abillty.

The first step in attempting to solve this problem should
be bto check the cumulative records.of the twenty-four students
for the necessary information on these variables: chronclog-
jcal age, grade, mental age, reading sge, gocigl-economic
stetus, and comic book reading amount. . A check on the comic
reeding of mother and dad or any other members of the famlly
would be revealing. Since these two groups had the same in-
structor that variable is controlled. However, the diffsrence
in training with regard to thelr leerning procedures is often
undetected. The two groups should be as nearly equivelent as
posaible in all varisbles except one, the remediel reading
instruction, the independent veriable. 1% 1is not necessary to
hold every factor constant save oné. It is scceptable to study
the effects of various combinations. of factors sach in varylng

degrees.l

lIbid., P 7170
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The investigator should check the initlial steps in &
controlled experiment noting that the following essential
elements are presents (1) an experimental group and a con-
trol group matched in gll relevant respects, or whose differ-
ances are known} (2) the experimental aituation is withheld
from the ccntrol group: (3) the presence or abaence of the
dependent varisble {comics) is observed in both the experi-
mental end control groups. In the experimental group the
investigator is subjecting the independent varisble to an
implication of measurement of difference.l

In the study of pupll progress in the fields of educatlion
one will find distinct 1imitationa, as 1t 1is difficult snd
often impossible to control verisble factors. Hihere are
meny situations in whicn the investigator is more interested
in & careful analysis of the interrelationshlips of wvarlous
fectors as they operate normelly under conditions that are
reasonably typical, than in using & procedure which may do
violence to a natural situation by attempting to hold all
factors constant except the experimentsal variable."a

To determine 1f the dependent varisble i3 affected by
the independent variable & remedial reading program ig admin=-
istered for four months. During this pericd the instructor
will gulde, observe and motivase their reading getivities with

action and humorous storles naving simple vocebularies. The

lJahoda, Deutsch, and Cook, Resesrch Methods in Soclisl
Relations, Part I, p. 63.

2
Good and Scates, 0R- cit., peo 700
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sglection of thess stories will be based on thelr own reading
level. Observations will be made from time to time inquiring
indirectly into their rsading diet. Then at the end of four
months another standerd test with egual difficulty, such as
the California Reading Test, will be administered te debermine
if any improvement tock place. There is a danger, however,
of trusting too much, for the purpose of experimental evalu-
ation in scores from sbtaendard tests. Measurement in research
of all kinds must be complete; it must be comprehensive .1
After sdequate testing has been administered, it should
pe followed by an interview to ascertain if their readiﬁg
Interests for comlc megeazines have diminishéd, or if sny
spprecistion for better reading is noticeable. Inferences
may be drawn from the experimental results %o determine
ﬁhether the independent varieble changed during ths period of
experimentation. And from these inferences concluslons may

be drawn,

Scove gnd Limitastions

The study proposes to scquaint teachers, educators, and
parents of the statistical findings based on experimental
tests of the effects of comic magazines on children. The
problem concerned readers and non readers of comic magazines

at a sixth grade level.

1yi11iem A. Brownell, "Safeguards in Experimentation,®
p. 100, B} .
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The experimental method has apparent limitationsg in the
educational field, particularly if one is trying to measure
achievement. There are many factors which inf luence indi-
vidusls in their learning process. An Instructor is not an
expert, even though she may have some knowledge of the tech-

nique of experimentation. The time element was no smeli item

in the limitation of this study.
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