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INTRODUCTION

Statement of the Problem

This problem is an attempt to find the reasons for an
individusl's behavior and to suggest ways which may assist

her o adjust to her school environment.

Need for the Study

Mary Brown ls a first graede student with superior aca-
demic potential. TIf she is to enjoy socisl accsptance of
her clsssmetes and develop her capabllities to the full, she

mist have Immediste help.

Research Deslgn

The two methods of research used in thls study ere the
documentsry and the case study.

The Documentary Method. "Having selacted a problem...

the investigstor must sesk sources of information.*l The

Educational Index, the library catslogue, and secondary

sources served the writer in her search for a background
of knowledge for use in this study.

To understand many current phenomena it is
requently important to understand how they came
to be. Studies in the past extend the intellec-
tual horizon by Indicating how things have

larvil s. Barr, Robert A. Davis and Palmer G. Johnson,
Educatlonal Research and Appraisal {Chicago: J. B.
Tippincott Company, 1953} P. 218

1



originated in remote times and places, and how
these may affect the present. They also help

in differentiating between the important and the
superficial, and the continuing from the passing.
Attitudes, values and emotlonsalized forms of
behavior almost always have a history; not to
understand this history is not to understand the
particular behavior under investigstion.l

The documentary method 1s also "essential in making a
curriculum, particularly when the course of study needs

revising...what Lo teach is more easily snswered."?

Good3 glves five purposes of the documentary method:

1. Shows whether the evldence at hand to
solve the problem 18 adequate.

2. Provides ideas, theorles, explanations or
hypotheses valuabls in solving the problem
sdequately.

3. Suggests methods of research sppropriate fer
solving the problem.

4. Locates comparative data useful in the
formulating end testing of hypotheses,
method of research for collecting dats
and intsrpreting results,

5. Contributes to the general scholarship
of the investigator.

A3 Hhitnayu_saya, "Making a bibliography is not research,™
but it is the foundatlon on which research bullds the future,

11bld., p. 311,

2Fprederick Lamson Whitney, The Elements of Research
(New York: Prentice-Hall, Inc., 1950), D+ L78e

3garter V. Good, A. 8. Barr and Douglas E. Scates,
The Methodology of Educational Researech (New York: D.
Eppleton-Century Co., 1935), P. =255,

Yynitney, op. cit., p. 178.



The true historian applies sexternal ceriticism to data
to determine thelr genuinsness. He uses internal criticism
to find the meaning and securacy of the statements within

the documentg.t

The Case Study Method. The ¢ase study method is par-

tlecularly sulted to this study since "1t is the most valu-
able method known for obtalning a2 true and comprshensive
pleture of individuality."® "Its detsiled and intensive
nature insures a better adjustment for the subject of the
investigation."3

The real purpose of the case study mmst never be for-
gotten in the routine job of gathering data--tc understand
the individual as s whole child in his own world.h

Traxler> tells us “there wers case studles as long ago
a3 4000 B.C., but 1t wasn't unti1l the latter part of the

19th century that they were placed on a well organized basis."

lBarr, Davis snd Johnson, op. clt.,, p. 217.
27bid., p. 188,

3arthur E. Traxler, Techniques of Guidance (New York:
Harper snd Brothers FPublishers, 1954, P 235.

hSidney L. Pressey and Francis P. Robinson, Psycholo
and the New Education (New York: Harper and Brothers Pub-
shers, 1O411T, Ds 321

STraxlsr, op. cit., p. 285,
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As long as teachers were mainly interested in teaching
sub ject matter to groups of pupils, they had no real nesed
for case studlies., It was the recent tendency to teach indi-
viduals sccording to thelr differences and needs that the
case study came into its own., It 1s inveluable when the
individusal deviates from the normal in a significant aspect.l

A cese study must have:

1. Completeness

2. Validity of data

3. Confidential recording
h. Scientific synthesis?

Plan only as much as can be accomplished. When the
investigeation is completed, apply treatment, being sure the
treatment is entirely within the experience of the Investi-
gator.3

A follow up of several months should attend treatment.

This will help to insure that a relapse does not occur.t

1Loc. cit.

P2@rancis N. Maxfield, "The Case Study,” Hducational
Research Bulletin TX {March 5, 1930), 118-120.

37paxler, op. clt., p. 285.

UTpid,, p. 30L.
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Sources of Imformation. To galn information necessary

to help solve this child's problem, the writer has investi-
gated these sources:

1. School records which includs a Pintner-Cunninghaml
T.Q. test; & Gates? Reading Readlness test end a grads
card prepared by the subject's teacher.

2. The mother snd teacher of the student.

3. Neilghbors of the student's family.

4. Books, bulletins, periodicals, pamphlets, and
othor case studles pertaining to this study.

Limitations of the Study

1. The time limit is foremost. Only a minute part of
the subject's behavior could be observed in the avallable
time.

2. The cenfldential mesrmer of the investigation made
1%t inadvisasble to use other sources of Information.

3. The investigatoris knowlsdge and experience werse
" not adeguste. h |
. Tests end records were not sufficient in number to

msasure reliably.

1Rudolph Pintner, Bess V. Cunningham and Walter N.
Durost, Pintner-Cunningham Ability Teatss Verbal Series.
Primary Test: Form & {(Yonkers-on-Hudson, New Yorks
World BOOK GO.,; 1938), p. 1b.

2ppthur I. Gates, Gates Reading Readlness Tests
(New York: Bureau of Publicablons, Teachers College,
Columbia University, 1942).




5. Materisls on simllar ceses ware rareé.

6. The nature of the case mede dlagnosis difflcult.

7. The bias of the examiner, varisblility in complete-
ness in certain areas of the data and inadequate definition
of categories contributed to the limitationa.l

8. Csution must be used in relying solely upen the
results of a case study when 1t involves = Tproblem" popu-
1ation. The individual?s undesirable tralts are usuelly
over emphasized snd his desirable tralts under emphaslzed.
Such a study may be of guestionable validity in normal popu-

lations .2
PHE CASE STUDY

Tdentifying Information

The subjset of this case study will be called HMary B.,
and all other names &and placeé will be changed for the pur-
pose of keeping this matter confidential,

Mary B. is 2 slx-year-old girl in the flrst grade, and,
aceording to sn T.Q. test, has exceptional abllity.

She lives on a farm with her parents, seven brothers and

one sister.

lperr, Davis and Johnsom, op. cit., p. 192.

2%guidence in Public Secondery Schools,” Chapter XIT,
Educational Records Bulletin No. 28, 1939, as gumoted by
Traxler, Of. cltes Do 3Ub.




Problem That Prompted the Study

Thls subject was chosen because of a melad justment which
might easily prevent her from living up %o her cepabllities.
She is what Scheldemamml calls en "enuretic child.® ™"Enuresis
is defined as the incontlnence of urine....0ccasionally
incontinence of feces is encountered."?

Mary's incontinence is not occasional, but persistent
and continuing.

Possible causas sighted by Scheldemann3 are:

1. Heredity |

2., Some specific neuropathle tralt.
3. A physical dissbllity.

k. A faulty dlet.

5, Mental factors.

Pamily Background

Mary's family includes the father, mother, three sisters
and eight brothers. One sister snd one brother are younger.
Two sisters are married and live awsy from home, and the
oldest boy 1s in the service. The father is s store clerk

and, with ths help of the three older boys, does some farming.

lNorma V. Scheidemann, The Psychology of Exceptional
Children (Boston: Houghton ¥IffIIn Co., E?E?), Vol. L1,

po I ;6&
2Loc. clt.

3Loc. cit.



The femily is outstanding in attitude toward the communlty
and the school, but is wnable to particlpate, to any extent,
because of its low income. HNelghbors of the famlly term

the Bts friendly, honeét, courteous, clean, populsr snd
intelligent. The homs 18 gulte modest but a home, neverthe-
less, in the true sense,

The parents are of German descent, and are high school
graduetes, They attend all schocl events when possible, but
do not attend church. The family 1s so congenial there is
1ittle need for punishment. Mary 1s sent to bed for her
punishment, except on rare occaslons when she 18 spanked.

She prefers being sent to bed.

Health and Phygical History

This information was gained in a casual conversation
with Mery's mother and is only fragmentarye.

Mary was born in a hospital afier a prolonged labor.
She weighed eight pounds and was spparently normal.

She hsad ricketts when'eleven months old and measles st
three years of age.

Her tollet tralning was complete before her second birth-
~ day, but she suffered = relapse about a year later. The
relapse oceurred soon after the birth of her baby brother,

Incontinence has continued almost dally since. Her
mother explalned the acts of inceontinence as a nervous con-
dition which she had inherited from the father's side of the

famlly.



Mery'ts general health seems good. She has not been
under & doctor's care since she had the attack of measles,
except when recelving her three polio shots.

She ests 1ittle from the school hot lunch table and has
decided likes and dislikes. Her mother seemed undisturbed
about her lack of appetite, saying none of the famlly was a
heavy eater,

Her speech 1s slightly defective but her sight and hear-
ing appear to be normal.

She appears frall from her slight build and color, but

18 aglile 2nd well co-ordinated.

Parasonal Charscteristics

Mary is shy, very quist, seemingly desirous of having
friends, but unable to make the necessary advances. She
likes to be the leader and performs well in that capaclty.
All school aubjects_attract_her, but she does mot like repe-
tition. 8he wants new books, new puzzles, and new games.
Her favorite pastime at home is playing checkers with her
older brothers. She seems to like the activities 1in the
room better than those on the playground, when at school.
She has a quick friendly smile for those who treat her
kindly and a stsrn forbidding look for anyone she thinks
ts out of line. She is never unkind but is slways helpful
and qulte dépendable. She wants to be s nurse when she

ErOWS TP.
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Bducatlonal Statlstics

Mary scored 127 as measured by the Pintner-Cunningham

general Abllity Primary Test, Form A and 87 as measured by

the Gates Reading Readiness Test. Her school raport showed

"A" . the highest mark possible, in every subject in the first
grade curriculum, as rated by her teacher.

The Pintner-Cunningham ability test 1s a group test of
general intellectual ability or aptitude covering all levels
from kindergarten age to maturity. It provides for a measure-
ment of a variety of skills or abilities which constitute
different aspects of the composite guallty usually termed
general mental ability. The test is eagsentially verbal,
requiring e knowledge of language.

Mary's scores in the seven subtests were (1) Common
Observation, 8%; possible score, 8% (2) Aesthetic Differ-
ences, 6; possible score, & {3) Assoclated Objects, 63
possible score, 6 (4) Discrimination of Size, li; possible
score, L4 (5) Pleture Parts, 1lhk; possible score, 15%

(6) Pieture Completion, 8; possible score, 1l and (7) Dot
Drewings, 63 possible score,'B. Tha total score was Slh;
possible score, 59.

Her chronologlcal sge was 6~9, her mental age, 9,
and her I.Q., 127,

The validity of the teat has been ehaéked by corrsliate-
ing 1t with the Stanford Hevislon of the Binet Scale.

According to the results of one study using 229 ceses, the
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sorrelation wes .73 and in a study using 72 cases the cor-
pelation was .88, The reliability coefficient of this test
is .89.

The following are scores Mary recelved In the Gabes

Reading Readiness Test:t

(1) Picture directions, percentile .60;

(2) Word matohing, percentile .90;

(3) Word card metching, percentile .90;

(,) Rhyming, percentile 100; |

(5) Letters and numbers, percentlle «953

Average percentile, .90.

The reliability coefficients, for first grade children
tested the third and fourth weeks after entering school for
the first time ares Picture Directions, .8l43 Word Matching,
.78: Word-Card Matching, .82; Fhyming, 100; Letters and

Numbers, .96; Whole test, .97h.

Anecdotal Record

The anecdotal record 1s a simple statement of an incident
and is used as a dsvice to appralse personalityoa It is

eslled a word picture of a student In action.3

Larthur T. Gates, Gates Reading Resdiness Test, Marnual
of Direetions (New York: Bureau o Publications, Teachers
Gollege, Columbia University, 1942).

2ppaxler, op. cib., pe 131.

3Loc. cit.
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There are no standardized techniques for making and util-
jzing anecdotal records, but there are many points of simil-
arity in plans by different writers,l

fhe characteristies of & good enecdotal record include:

1. Objectivity...the essence of a geod anecdo te.

2. Facts...reported'accgrately, objectively,
and dlapassionately.

It must containg
1. Objective repori on ineident.
2, Interpretatlon.
3+ Recommendation.
Po get an impartial view, items two and three should be
separate as the teacher may be blased.>
Steps in the anscdotal plan include:
1. Enlisting cooperation.

2. Deeciding how much should be expected of the
observer,

3« Preparing forms.
he Central filing.
5, Summarization.
Some 1imitations and cautions in the preparation of
the snecdobal record areth

1, It rmust be correct. It 1s better to laave
out the ttem than be lncorrect.

1rpid., p. 132.
2Loc. cit.
3rbid., p. 133.

bTptd,, p. 13k
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2, Tt must be cold and impartial with no opinions
stat ed.

3, It must not be used as a defense of person
making report.

4. TIneidents should not be reported in isolation.

S, A small number of incldents must not he aecepted
as valid evidence of total plcture.

6. Records must be confidential.

7. The adoption of a system of writing snecdotes
w11l 2dd to the load of the school. Frepara-
tions should be made for it.

8, Adjustments of pupils is a long process.
Habits take time to change. Don't short cut.

9. Note growth as well as retarded personallity
development.

10. Seleet usually consistent lllustrations of
conduct.

The Anecdotal Record of MHary B.
August 31, 1957.
Incident:

Mery B., accompenled by an older brother, enrclled
in the first grade. Qhe.sat very still, watching. She
woee sble Lo tell her nsme, age, and birthday date.
Interpretation:

she did mot sattract sny special attention. Other
children were &s shy as she.

September L.
Incident: )
Mary arrived at school at 9:00 a.m. A% 10:15

all the other chlldren were taken to the toillst. 3he
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refused %o go, holding on to her desk and sheking her
head, when the teacher asked her to go. At 10:30 Mary
was wet and orying. This wetting was repeated thres

times during the day despite all kindly efforts to get
her to the toilet.

Interpretations

The femily has no telephone and 1t was impossible
to teke her home, sc ghe was esred for at school.

September 5.

Incldent:

Mary arrived st 9:00 a.m., and within the next hour
was taken to the bathroom by the teacher after she
refused to go with the other children. Just one hour

later Mary was taken home because of her sclled condi-

tion.
Interpretation:
Mary seemed guite distressed at belng sent homs.

She was not sent home again for an act of incontinence.

September 6.
Incident:

Act of incontinence of urine and feces occurred
once today. Mery sat in her chair refusing to move
except for lunch.

Interpretations

She seemed afraild, but smiled when the teacher

mentiened her pretty halr.
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Setpember Te.
Incident:

Act of incontlnence ef.urine and feces oscurred
twice today. Mary chose to sit in the last seat in
the room snd did not take part In any setivity.
Interpretationz

She seemed to be interestsd 1n watehing the other
children.

September 10.
Incident:

Tneontinence of urine and feces occurred today.
It was explained to Mary that she might go to the
bethroom any btime she wished., The teacher anlso asked
Mary 1f she wanted someons to go with her. Mary only
put her head down on the deak snd coried very softly.
Interpretation:

The ohild seems so lonely. Records for the next
eight days were not kept. Each day was muéh the same
with the teacher and the children trylng without much
auccess to include Mary in the gamses, ennd obher setivities.

September 19.
Inecident:

Incontinence of urine three times. Thse entire room
of students was dismissed every thirty minutes all day
to go to the tollet. Mary never went. When recess

came, the teacher chose Mary to be "TE" in a geme.
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Interpretation:

Mzry led the gsme well, and sesmed to know all the

rules.
September 20.
Incident:

Incontinence of urine and feces. Mary refused to
play today and sat on the steps alone until the teacher
discovered her, They went in bogether and Mary continued
to 8it aqletly.

Interpretations
She seemed to be thinking.
September 21,
Incident:

Tncontinence of urine esnd feces. Mary refused to
participate in classwork, but did look at the pleture
books given her. She looked at the bookas over and over,
handling them carefully.

Interpretation:
She seemed gqulte heppy with the books.
September 22.
Incidents:

Incontinence of urine and feces. Mary went to
the library for books.
Interpretations

Her attention asemed riveted on the books.
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September 25,
Tncident

Incontinence of feces occurred once today. Mary
looked at more library books. Bhe listened to a story
read by the teacher.

Interpreotation?

After the story she seemed more relaxed and looked

arownd the room.
September 26.
Incident:

Incontinence of fecea took place. HMary fell and
socratched her knee when she got off the bus this morning.
She cried a 1little, but when the teachsr attempied fto
put medicine on it, Mary retired to her seat and eried
almost hysterically without making a sound.
Interpretation:

She seemed terrified when she saw the antlseptic.

September 27.
Incident:

Mary looked at plcture books and listened to the
children reading from an experience chart. She played
one game of "Mulberry Bush®™ at the insistence of the
teacher.

Interpretation:

She enjoyed 1t apparently, but did not smile.
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September 28.
Incident:
Mary watched the children read but could not
be induced to teke part,
Interpretation:
Her interest is incrsasing.
September 29.
Incidente
Mary worked a puszzle qulckly and correctly.
Interpretations:
She seemed Interested in everything but still did
not talk.
October 2.
Incidents
Incontinence of urine snd feces ocecurred. Mary
came to school, but refused books, puzzles, and all
advances of pupils and teacher.
Interpretatlon:
She apparently came to school agalnst her wishes.
October 3.
Incident:
Mary sat guietly watching the children. She took
a doll offered her by & little girl, but did not play
with 1t.
Interpretation:
Her attention has been directed toward another
l1ittle girl, Sue, who is heppy, peppy, well ad justed,

and easlly the most popular girl In the room.
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October k.,

Incidents:

Mary played "London Bridge" today and went to the

reading tsble for books. BShe spoke the bus driver's

name when asked.
Interpretation:
I think she hummed s little of "London Bridge.™
October 5.
Incident:

Ineontinence of fsces occurred while in the muslec
room. When she begen to beck awsy from the group of
children, the teacher handed her s drum and agked her
to lead in the march around the school yard. HMary
smiled shyly, took the drum, and kept perfect time as
ghe led the group.

Interpretation?
Everyone was happy, Mary most of all.
Qctober T.
Incident:

Mary sang with the class today. She stopped by
the pianoc and ran her hands across the keys. 3She
to0ld the teacher she had a horn.

Interpretetlon:

Music may be & means of reaching Mary.
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Qctober 8.
Incident:
Mery sang agaln and took part in the reading and
number storles.

Interpretation:

She lesrns guiekly. Her singing veoice is lovely.
Getober 10.

Incident:

Tncontinence of fsces occurred aftsr which she
sat staring stralght shead, sayling nothing.
Interpretation:

_ She loocked 1l1.
Octobsr 1l.
Incldentt

Mary was sullen and kept taking her crayolas from
her desk, but she never opened them.
Interpretation:

The chiliren were asked 1f they would like %0 change
partners. The pariners are sest mates and it is con-
sidered quite jolly to change seats. In the process
of moving, Mary was placed wilth Sue. Mary falrly beamed
snd if Sue objected, she &id not show it.

October 12, Columbus Day Vacation.
October 13.
Incident:

Mary tattled on Sue. Incontinence of feces occurred.
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Interpretation:

Sue hsd picked on her, so Mary sald. Sue
apologized of her own mccord a2nd all was right
again. Mary idolizes Sus.

October 1ll.
Incident:

Mary colored beautifully with her colors. She

showed srtistic ablilitye.

Intérpretation:

Her house was placed on the bulletin board at
the suggestion of the other children in the TOOM.
October 17.
Incident:
Mary read well today with the highest groupe.
Interpretations
She knew a&s many words as those who had taken
part in the clasa every day.
October 18.

Incident:
Mary led the rhythm band. She did not want to

go to the music room but was finelly persuaded.

Interpretations:

Tt weas lesrned that a third grade boy had called
her a "stinker™ just before class. '

QOctober 19.

Incident:

A minor act of incontinemnce of urine oecurred

or: the bus.
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Interpretations
She stayed away from the other children and sat
with her coat on until noon.
October 20.

Incident:

| Mary read, colored, sang and counted. She sat
away from the group, though.
Interpretation:

She is not a part of the group yet.
October 21. |

Incidents
Mary refused to play house with the girls, but did
offer to arrange the library books. She talked to the
teacher sbout gelng to her uncle's home and promised
to tell the children about 1lt.
Interpretation:
She displayed good command of words.
October 22.
Incident:
An act of incontinence of feces prevented par-
ticlpation in any actlvity for Masry.
Interpretation?
She simply could not face the children.
October 25, |
Incident:

Monday, eand Mary was withdrawn again. Incontinence
of feces occurred before lunch and she refused to go to
the lunchroom. Food was taken to her room, but she

would est nothing.
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Interprstation:
Her embarrassment was pitiful to see.
Getober 26.
Incident:

Today the class skipped during the music period.
Mary wes able toc use but one foot., 8he tried agsin and
agalin, never stoppling until class time was up.
Interpretation:

Other children in the first grade could not skip,
but she showed more determination to learn.

October 27.
Incldents

Mary painted at the easel three times.
Interpretation:

She was careful and tidy with the psint, but lavish
with colors. You would newer suspect 1t was her flrss
attempt.

October 28,
Incldents:
Mary sat with her head 1n her hands, saylng she
was feeling "too bad" to read.
Interpretation:
T think she was hored.
Cetober 29.
Incident:
Making Hallowe'en psrty decorations gave Mary

another chance to display her artistic ability.
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Interpretation:

She smiled proudly but did not reply to the chil-

dren's "Oht's" and "Ahts."
¥ovember 3.
Incidents

Mary went %o the rest room alone, Incontinence
of feces took place soon after she returned te her room.
Interpretation:

It seems she cannot win. She sppeared very nervous,
moving her body in her seat =and pressing her hands on
her desk,.

November 4.
Incidents _

A 1ittle girl's doll was the center of attraction
today. Mary hoveréd over it, but never touched 1t. 3Shs
finally went back to her clay and reader.
Interpretetion:?

She seems so conscious of cthers' property.

November 5. |
Incident:

Mery read alone in the new rsader and then told a
portion of the story.

Interpretations _

She read fluently and revealed a slight speech
diffieulty.

November & and 7. State Tsachers'! Meeting.
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Kovember 10.
Incident:

Incontinence of both urine and feces occurrsd
early in the morning.
Interpretation:

She really looked 111,

Kovember 1l.
Incident:

Mary came to school, but just sat and stared.
She erted and sald, "Ho, No," when assked if she were
111 and would like to go home.

Interpretatlion:
We must have another talk with the mother.
Hovember 12,
Incident:?

Mary read s 1little. She did not want to go home,
but complained once of being cold. BShe ate & little
lunch and then asked to be taken home. Before she
left, she put her desk In order.

Interpretation:
Ko doubt, Mary had the flu. Her mother had been
111 for sabout three weeks with flu.
November 13. Mary was absent today.
Kovember 1lh.
Incldent:
Mary returned to school and her early patitern of

Incontinence cams with her.
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Interpretation:
She was an extremely troubled 1little girl. She
probably came back to school too soon.
November 15.
Incident:
Mary asked permission to go to the tollet.
Interpretation:
She evidently dld not kmow that 1t was not necessary
to ask permission.
Fovember 16.

Incident:
In the morning health talk, the sub ject of golng

to the toilet wes discussed and it was made clear that
one might go to the tellet any time 1t was necessary.
Interpretation:

Mary asked permission tc leave the room. Perhsaps
she forgob.

Hovember 17.

Incident:

Mary knew what a "Cavalry Post" 1s. The term was
used in 2 storye.
Interpretation:

She seemed happy to snswer, but was not impressed

by her "superior”™ knowledge.
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November 18.
Incident:

Mery fitted into the schedule today. She was
hardly noticed. She helped three children work thelr
puzzles at recess. BShe did not want to play outslde.
Interpretation:

The day was a joy indeed.

November 19.
Incidents

Mary'!s suntie went home today, according to Mary.
Interpretétion:

Tt is unusugl for Mary to offer any news of her
family.

November 20.
Incidents

Before school today, Mary told the teacher of a
trip to town with her daddy to buy "something.™ It
wes the child's Pirst trip to town since school started.
Interpretations

She seemed grestly impressed.

Rovember 27.
Incidents

At play time the children played besn bag. Mary

psked if she could keep score instead of throwing the

bag. She did remarksbly well at scoring.
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Interpretation:

Did she want to be score keeper or did she remember

that she 13 always chosen lsst?
November 28 and 29. Vacation.
December 2.

Ineident:

Incontinence of feces occurred twice today, but
Mary carried on with her school work snyway. BShe ate
only & little and refused to drink her milk,
Interpretation:

She seemed determined and a little sullen.

December 3,
Incident:

Mary wrote to 100. Her paper was 80 neat it was
pleced on the bulletin beard. She fairly swaggered to
her desk and then sat on her feet.

Interpretations

She did not ssk te take her papsr home as the

others did.
December k.
Incidant:

Mary repeated the alphsbet today.
Interpretation:s

She did not seem interested when the others tried,
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December 5.
Incident:

Meary is progressing fastser than most of thése in
the class 1In all subjects.
Interprotations

She must have more aitention.

December 6.
Tncident:?

She tattled on two boys for writing on a book.
Interpretation:

She never wastes nor mmatilates any school property
and seems disturbed when others do.

December G,
Incident:

Mery reported on a new pair of Jeans,
Interpretatlons:

She did not seem te notice the children's indif-
ference. |

December 10,
Incidents:

Mary helped two children with their work. They
had been absent. She was patient”and.thorough. She
went to the toilst and returned soiled snd wet.
Interpretation:

It was one of Mary!s worst days. 3She was so

depressed.
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Degcember 1ll.

Incident:

Mary drew the most popular boy's name for the
Christmas Gift Exchange. She folded the small slip
of peper on which the name was written, and put it in

her pocket. She refused to tell anyone whose name she

had.
Interpretations
She seemed to revel in her secret and played at

recess for s while.

December 12,

Tnecident:

For the first time, Mary was chosen voluntarily
by s child as his partner in a singing game.
Interpretations

2he seemed startled but dellghted.

December 13,

Incidents

Mary asked to be exeused from penmanship. Because
her work is above the aversge, the request was granted.
She worked the difficult puzzles.

Interpretstion:

8he was relaxed and conkented all day.

December 16,

Tncident:

Incontinence of feces oceurred at 1:00 p.m. She
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helped decorete for Christmes and used very good judge
ment in her suggestions.
Interpretation:

It may have been the fun, excitement of the oeccssion

that caused her fromble. Also it was Monday.
December 17.

Incident:

There was no act of ineontinence today. Mary made
her Chrlstmas star and then helped others not so able as

she. She took time to learn her part in the program
without beilng told,

Interpretations

She still is unable to talk to the children to

any degree.
December 18,
Incldent: _

Mary continued to help meke decorations. When
not busy, she sat on her feet watching.
Interpretation:

She seemed intensely interested.

December 19,

Incident:

Mery was an expert with tree ormaments. She was
careful not to break sny and cautionsd the others about

them. She never once peeked at the pseckages under the

tree,
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Interpretation:

She seemed almost angry with the ones who did
look over the wrapped packages.

December 20.

Incident:

Tncontinence of feces occurrved just prior %o the
beginning of the Christmas program. Mary was able to
take part regardless of her conditlon. Her gift was &

childts vanity set, which she showed to everyone in the

roCH.
Interpretation:
Evidently the happy oceeslon was sufficlient to
overcome her embarrassment.
December 20 to 29. Vacatlone.
Deocember 30.

Incident:

Mary brought her dell to sehool and gave a report

after hearing the other first grade children report
about their toys,

Interpretation:

Her sentences were complete and descriptive.

December 31.

Incident:

Mary sat on her desk when she finished her milk.

Interpretation:

Thet was unusual for Mary, elthough some of fthe
ethers do it occasionally.
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January 1. Vacaticn.
January 2.
Incident:

Mary had incontinence of feces today. She completed
her work qulickly and then esked 1f she might help others
who were having troubls.

Interpraetation:
She never becomes impatient with 2 slow child.
January 3.
Inclident:

Mary put her arm about a little girl.
Interpretation:

She chose a very young child who is retarded.

Jenuary &
Incldent:

Mary smlled and talked to & number of children
this morning. She told of a plastic tea set she had
received for Chrisitmas.

Interpretations
Her attitude was a far cry from that of August

31, but there was much room for further improvement.



RELATED RESEARCH

Literature on the needs of the gifted child is lengthy

and numesrcus, bub articles pertaining to this paerticuler study

are difficult to find.

™e term *adjustment! suggests an element of
hermony with the world....It is continvous and the
individual may derive some satisfaction from the
gtruggle toward, rather than the attalnment of this
ad justment. Where formerly guldence concerned ltself
in helping the child to adjust in any enviromment he
found himself, guldancs has now added the philosophy
that the environment itself must be modified or
changed so the child will find adjustment facilitated.t

Mslad justed cases seem to fall into two general
typess:

1. The withdrawn, displaying anxiety feeling
and uncertainty about the future.

2, The indifferent, socislly inadequate, bored
dillenti who umderstand life's lssues, but
refuse to partiecipate in them.2

In any case, the maladjusted child presents a problem
to be solved,

"A problem is truly = problem when & basic need has been

antisfled by an undssirable mechanlsm of behavior."3

lRoy DeVerl Willey, Guidance in Elementary Education
(New York: Harper and Brothers, 1952), p. 1bbe

2paul A. Witty, Charles E. Skinner and others, Memtal

Hyglene in Modern Education (New York: Farrar and Rinehart,
Inc., 193%9), p. 365.

3willey, op. eit., p. 155.
34
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These personality needs, sasccording to Hilley,l are
physiological, soclal or ego.

A number of instances are cited by Hollingswortha where
decidedly gifted individuals were not able to adjust to the
"i{rksome” exact schools of their time. Edison's mother, &8
former teacher, instructed her so-caelled “addléd“ gon in the
home. Q(ardinal Wiseman was thought to be a dull, stupld,
boy. Hume seemed simple minded. Galton, whose intelligence
quotient approximated 200, termed his boyhood school Thateful."

The traditional school has not regsrded problems of health
and emotilonal development as its...responsibilities.3 More
and more sSchools sre becoming sware of the faet thet in a
democracy such as ours, all children must be motivated toward
greatest peasible achisvement, regardless of the difficulties
it may represenst.

Termanlt says thet making proper social adjustments is

probably the most diffieult problem for gifted children.
Their intellectual superiority tends to set them apart from
children of thelr own age while they are prevented from equal

sassoclation with older children, both by their lack of physical

1ip1d., p. 156.

21eta S. Hollingsworth, Gifted Children, Their Nature
snd Nurture (New York: The Macmlilan Gompany, 1926), p. 207.

3Pressey and Robinson, op. eit., p. 5l 2.

hLewls M. Terman, The Intelligence of School Children
(Bostons: Houghton MiffIIn €o., 1919}, p. 2063.
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strength and by the relative lmmaturity of thelr play instinects.

Mbnroe,l on the other hand, asserts that "Research of
gifted children has shown good soclal adjustment to be asso-
cilated with high intelligence,™

These two statements tend to prowve the great abllity the
glfted ehlld has in overcoming hls malad justment under proper
guidance.

The enuritic child 1s one who will need to draw on all
of that ability. So little is lmown as to the sause of indi-
vidual cases. However, 1t is ¥mown that he 1s "ohysically
sick, emotionelly upset, or a victim of carelessness. Some
authorities believe the condition shows evidence of neurosis."?

In June'!s case it was emotional instability. Among her
many behavior problems was enuresis. The doctor determined
the csuse to be not physicsl, but due $o hablt. The mother
did not tell June of the doetor's diagnosls, but gave the child
a bad-tasting harmless madicine.with aasursnce that the enuretic
condition would be cursd. June took the one dosé of the med-
fcine a8 was cured.J

Charlotte, a bright little seven-year-old girl, hed never
hed a dry bed in her life. Two older brothers had been enuretic

" until fourteen or flfteen yesrs of age. Two sisters had never

‘Monroe, op. clt., p. TB2.

28 cheldemann, op. tite, Pe. 152.

31bid., p. 180.
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suffered from 1t. The writer suggested she could help Charlotte.
The mother thought not, saying the condition was an inherited
family bledder wealmess and that the ch1ld would outgrow it.

The writer did help Charlottetls recovery by glving her gold
gtars, one of which was to be-paated in a calendar booklet for
each dry night. A besutiful present was to be glven her when
she had earned fifty stars, providing she had tsken complete
charge of washing and changlng the wet sheets and gowns. It
really worked and Charlotte nsver had a wet night again, to

the smazement of the mother.t

"Our superficlal survey of the naturs, causes, and tresat-
ment of enuresis may serve as a gulde In dlrecting the remedial
procedure for the Individual case. Although each case ls
unigue and requires individual investigatlion, certasin general
rules, applicable to all cases may be established.”?

"Phe cause and hablt of enuresis has been compered with
the causes and habit of whooping cough. Long after the
infection in whooping cough has passed, the characteristic
spasmodic cough frequently persists for months, "3

"5t present faulty training is considered the primary

cause for enuresis in the majorily of cases,®™ A relapse

lIbida’ ppo 181"825
2Ibid., p. 170.
3Ibid., p. 173

Broid,, p. 174



38

usually is occesioned by some 1llness, or some radical change
In the manner of living.l

"Resorting to severe disclipline...may arouse antagonism,
fear, or fascination with emotlonal excltement .2

Tt must be remembersd that the condition is not so much
a dlsesss as a symptom common tb various disorders,3 which

mast be removed 1f the condition is to be cérrected.

ANALY3TI3 OF DATA

"Rgeta are not ends in themselves dbut the materisls for
intellectnal contemplation.“ﬁ |

The wrlter hopes to use these "facts" to plan treatment
toward a greater fulfillment for Hafy end to ecreate a desire
within the school system to study other maladjusﬁed éhildren,
because all human beings of all ages are impelled by the seme
fundamentel needs...thelr needs determine their goals and

thus their behavior.>

1Ibid., p. 167.
2;9;&., p. 151.
3Tbid., p. 136.
Ygarr, Davis and Jobnson, op. cit., p. 218.

SWitty, Skinner and others, op. cit., p. 247,
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The subjeet in thls cese has been tentatively identified

as a gifted child as measured by only one I.Q. test and one

readlng readiness test; she is rated as one of the highest

in her room in schlsvement as messured by her teacher; and

she 13 known to have the symptoms of a2 meladjustment.

From the snecdotal record she shows a gradusl Improvement

in schoolroom behavior and a tendsncy to regresalon after home

contacts,.

The writer sees a2 posslble sequence of svents:

A. Pertinent to Mary's problem

1.
2s

3.
b
5.
6.

Suggested lnherited nervous condition
Brain or other physical injury from delayed
birth

Attack of ricketts

Attack of measles

Birth of basby brother

Food hablts

B. Pertinent to lessening of Mary's problem

1.

2e

3:
.
5.
6|

Entrance to school

Contaect with children her own sge and sSex
General schoocl environment including
materials and equlipment

Assocliation with the teacher

Acceptance by her classmates

Opportunity to excel



CONCLUSIONS AND RECOMMENDATIONS

Concluslions

On the basis of the findings in this study, Mary is a
child of high achievement and probsble exceptlonal abillty,
with 2 maladjustment that soclety may look upon as not Tgood®
behavior. ‘

"rrom the psychologlieal and psychiatric point of view
behevior 1s not viewed as goed or bad but ss the natural
result of basic underlying causes."l

As the writer sees it, the undarlying causes may have
been influenced by the home, the teacher, the school, and
the community. As one suthor says..."an lndividual's Inter-
ests, abilities, character ﬁre a prodﬁct of the totél environ-

ment in whieh he develeps.™@

Recommendations

"It is for every child that we crave gecuritye...This 1s
the right of all children....It 1s also the right of society,
since whatever profits the children will ultimately rebound
to the good of the community in which they will live and work

gs sdults.®3

lHarry J. Baker, Introduction %o Exce tional Children
(Mew York: The MaemilTen GO., 1G044); De 3%5.

2Preasey and Robinson, op. eilt., P. xiit.

3Elsie H. Martens, "Needs of Exceptional ¢hildren"
(Washington, D. C.2 U. S. Office of Education, Government
Printing Office, Leaflet No. Th, 194k}, p. 12.

10
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Recommendatlions include:

1. A complete physical check up for Mary by a competent
physician,

2. A eonference between the pesrents and tesacher wherein
ideas may be exchanged for the betterment of Mary's condition.
"when things go wrong at home it will usually be reflected in
the e¢hild's behavior at school."t

3, The teacher ghould study the scclal and emotional
development of ehildren in order to be able to cope with
ceuses of maladjustments. When she cannot act eonstructively
she cen at least svoid any action thet might aggravate ths
causes of the diffieunlty.2

Lb. The teacher should teach so that Mary will be
challenged to do her best in school. |

5. The school should see that currleulum equipment and
supplies necesssry to challenge Mary are availaﬂle.

6. The community should provide adequate physical check
ups at regular intervals; should maks necessary guideance
personnel avallsble; and prc#ide a summer recresticn program
for all students. "There 18 no one snswer that can be applied

uniformly in all communities...but no commnity can escape

- 1Nina Redenhour, The Children We Teach {New York:
Mental Health Materisls Jenter, 1957), Reprints in Grade
Teacher,

Zeutts and Moseley, op. cit., p. 157.
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the responsibility of meeking the best solution in its power
for this problem of conserving the wealth of humsn rescurces
in 1ts schools."!

7. Mary, herself, needs to be made sware of her soccial
responsibility.2

In conclusion, the wrlter would like to stress the need
of a follow-up of Mary's particular behavicral pattern in
order to deftermine definitely cmuses for her malad justment
and methods of prescribed trsstment.

It 1s imperative that Mary sdjust to her environment,
if she 1s to be accepted by her group and successfully develop

her superior potentialities,

lplste H. Mertens, Curriculum Adjustment for Gifted
Children {Washington, D. €.: U. 8. Depertment or Health,
Bducatlon, snd Welfare, Bulletin 1946, No. 1, Reprint, 1953),
pP. 12.

2Mbnroe, op. cit., p. 962,
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