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THERE WAS A CHILD WENT FORTH

There was & child went forth every day,
And the first objeet he lookfd upon, that object

; he became,
And that object beemme a part of him

for the day or a certain part of the day,
Or for many years or stretching cycles of years.

~-Walt Whitman
from "Leaves of Grass®



PART I

CASE STUDY OF FACTORS INFLUENCING CREATIVITIY OF AN
ARTISTICALLY TALENTED CHILD



INTRODUCTION

Statement of the Problem

This study is underteken with the Intent of determining
what factors influence crestivity of an artistically telented
child, according to authoritatlve published sources, and from
informatlion obtained from a case study of a particular child

who ls unusually creative in art.

Purpose cf the Study

Tt is the purpose of the study to determine the meaning
of creative art snd to discover, if possible, some of the
factors influencing creatlivity of an artlstically talented
child.

Research Techniques and Design

In the compiletion of this study, documentary, or hister-
1cal, snd case study methods of research were nsed. To faecil-

1tate researeh the writer consulted The Art Index, The Educa~-

tion Index, Reader's Guide to Periocdical Literature, card

catalogs of Porter Library, Kansas Stete Teachers College,
Pittsburg, and the Arkamsas £ity, Kansas, Publlc Librery in
additlion to the cumulative record deta of the case study sub-
ject., This cumulaetive data 1s filed in the office of the
Publie Schools of Arkensas City, Kansas. Pertinent personal
data wers obtgined from conferences with parents of the child
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subject. Bulletlns, pamphlets, textbooks, yearbooks, and
periodicals concerned with art were surveyed for information
relevant to the study.

According to Alexander snd Burke, (1:197) the dlamonds
of information possessed by any library are in its reference
books.

The writer discevered that research studies 1n the fleld
of art ape few. This is confirmed by Monroe (25:68) who states
that one field almost wholly untoueched by resesrch 1is that of
the methed in the teaching of art.

Barr, Davis end Johnson (3:215) state that many studies
have their historiecal aspects; as for example, case hlstories
and foundational studies of educationsal theorles and prac-
tices. Over snd above this, all educational problems and
practices have their historical antecedents. Furthermorse,
the writer has discovered that in all scientific endeavor the
identification and solution of problems depend, in a largs
megsure, on the work of predecessors and co-workers. Because
of this fact, the writer chose to use the documentary sand
case study tools as the most effectlve techniques in clari-
fying the meaning of creative art and the varied modes of
expression it impels in the young child.

Good; Barr end Beates (162239) state that in the survey
of previoﬁs experiences, involving ilnvestigation and critical
thought with respect to some current problem or issue, one 1s

engeged 1In historicel research where the purpose is to profit
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by the experiences of the past in the aolution of present day
problems. Historical research involves more intemsive biblio-
grephleal work end library usage than elther the experimental
or survey types of research. (16:255)

The writer attempted to subject all literature reviewed
to external and internsl eriticism., As Good, Barr and Scates
(16:257) define external criticism, it is that evaluation of
a document which 1s concerned with the genulneness of 1%,
whether it really 1s what it purports or seems %o be and
whether it reads true to the orlginal. Internal criticlam
denls with the meaning and trustworthiness of statements that
remeln within the document after any spurilous or interpolated
matter has been removed from the text. These forms of criti-
clsm were found to be termed lower and hlgher criticism, also.

The following ma jor processes involved in historiesal
research were listed by Good, Barr and Scates (16:241) and
served as guldes in developlng this study:

1., Ceollection of data of primary and secondary
SOUPCeSsese

2. Criticism of datas collected....

3. Presentation of facts in readable form,
involving problems of organization, composition,
exposition and interpretation.

The case study method was used becsuse it 13 potentlsally
the most valuable method known for obtaining & true and com-
prehensive picture of individuality. (3:188)

The case study technique was found to have been smployed

in the flelds of law snd medicine before it was used by
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scciclogists. Schools did not begin to adopt case study
methods until they had been tried out extensively by several
" of the other flelds. The recent tendency to radirect educse-
tion to take sccount of lndividual differences, and the emphasis
on mental health snd guldance have brought into sharp focus
the need for understanding sach pupil. (34 228L) |
Data were obtalned concerning & particular child which,
to paraphrase & researcher {3$:215) could be used ag Iinforma-
tion for diagnosing snd interpreting eonduet or behavior.
The following advantages given by Gse (1k:230) were considered
{mportant reasons also for the use of the case study method:
1. The case study method gives a wmore or leas
continuous picture through time of the individual'ls
interpretation of his own experiences and often that

of others.

2. The case study furnishes a pleture of past
situations which give rise to new meanings and responses.

3. The psychoanalytile method employed in some
forms of case study in spite of harsh criticism is
perhaps the most highly developed approach to securing
methods on the eariiest conditiening of the person,
normal as well as absrrant, to others, which is not
available by any other known method.

. Repetitions of situatloms, meanings end
rosponses may be noted and used for comparative
purpose in forming generalizations.

5. By use of the case study method inferences
and generalizations are besed upon an intlmate Imowl-
edge of the sltuation and of the habits and attitudes
of the persons interacting.
In determining the use of the case study method involv-

ing the data pertaining to a particular child, the writer

hes ventured these sssumptions:



1. EBEvery chlld hasz zaome Inherent creative urge to
express himself in scme way. This desire is more pronounced
in some than in cothers,

2. Discovery, understanding,encouragement, and apprec-
tation are often contributing factors in uncovering this
potential creativity of a child.

3., Many of these ecreztive children reguire little or no
motivation, but method for providing & climate of permissive-
ness should be established for all and help should be given
thoss who require motivatlon.

The faet thet the writer was interested, primerily, in
determining the motivating factor of creativity in a child
and in searching literature for information relevant to the
subject mads it seem most feaslble to use the case study
method for verification of the hypothesis that creatlve abll-
ity is inherent in all ckildren to scme degree.

Case studies are Tor many purposes. Barr, Davis and
Johnson (3:201) emphasize these two:

1. To assess the status of the many factors and
interrelations that pertain to the well being of an
individual per se as employed in guldance and dlagnostic
work; and

2. To collect individually and personally orlented
data useful in the development of gemeralizetions about
groups of Individuals allke in some vital respect.

This study is concerned with the first type of case

study.
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4 copy of the.oﬁtlins which gulded the writer in making
the case study appears in Appendix A. This outline is a
combination and modification of Rivlin's as guoted in Traxlef
{3.2287) end of the outline on which the child's cumulative
data were recorded. An effort was mads in writing the case
study to use the pertinent points only.

Photographic reproductions of some work of the case
study subject are included in Appendix B, 'These particular
drawings were not chosen because they are of sny great valus
to art, but primarily because they exemplify the creativity
of an artlstically talented child. Many other types of art
work, dsveloped inm various medis, could not be included
because of the nature of the material snd the difficulty in

handling and transportation.

Limltations of the Study

It 1s, no doubt, spparent that the dominate, limiting
factor of this study is that the Qriter is a novice iun the
field of research.

Another limiting factor wes the discovery of fewer
research studies in the fisld of creativs art then was antic-
ipated by the uriﬁer. Consequently, more problems arose,
This is verified by Barkan {2:10) who states that research
in ert education is rather young and any young enterprise
creates problems by ldentifylng new lssues and stimulating

new guestions,



The necessary techniques may not have been employed in
the golutlon of the problem; and, to psraphrase Whitney, {37t
91) the student may not have the control of the necessary
techniques thet should be used. |

Further limitations Include the fact that no attempt has
been made to investigate the factors influencing creatlivity
in any subjeect field other than that of graphie art. Ko
attempt has been made to discuss the tests which have been
devised in en effort to measure art ability, as these tests
were not employed.

Although much reading was done in the area of child
growth and development, the writer has not documented it to
any great degree. Primary sources have been examined when-
ever posslble, in the selection of references.,

Time was a 1limiting factor, too. More time could have
been used for resesrch and thinking, Whitney (37:101) anslyzes
the writer's dilemma by stating that there 18 reflection and
learning fér discovery. There 1s slso thinking when resding.
Time is an essentlal element in carrying through the resesrch
pro ject.

Objectivity was difficult. The bilas of the writer is,
no doubt, apparent. The fact that the ¢hlld, her parents,
end greundparents were known by the writer could cause
conscious or unconsclous distortion and misrepresentation in
the analysis of deta relative to the case study. ZEmphasis
mey have been placed on what is unigue rathsr than what is

characteristic. (39:37)



Another limitation may well be that facts obtained were
not sdequately discussed.

If any limitations have not been noted, they may well
be due to that particularly variable mind of the writer or
those factors unkmown %o her. However, it is coﬁforting to

be told thet no one method lmown can be altogether perfect. (6)
RELATED RESEARCH

Barly Man's Creative Effort

The writer found 1t imperative to begin this study with
an sexaminaetion into the historical background of art as related
to creativity in the humen race, in its earlisst infancy.

It is through the anclent ruins, architectural, monu-
mental, sculpturel and pictorisl, that we ¥now about great
e¢lvilizations of the past. Ws know the dailly habits, customs,
modes of living and religious practices entirely through
examples of art whlch have come down to us. (}0:23)

Art is as old as the humsn race, agrees Van Loon. (35:lh)
It 1s as much & part of man as are his eyes or his ears or
his hunger or his thirst. The lowest savage of the most desow
lete part of Australia, who in & great many weays, 18 qulte |
inferlor to the anlmals which share his loneliness, who has
never even lesarned how to build himself a house or how to
wear clothes, had developed a very interesting art of his
own. And while we have discovered several groups of natives,

who have ne eonception whatsosver of religion, we have never,
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8o far as I know, found a race {no matter how far 1t happened
to be removed from the center of civilization) that was com-
pletely without some form of artistic expression.

When modern man appears on the scene, observes Hogben,
{20:17) he is & picture-making enimsl, the only plcture-meking
animal which has ever lived on our planets, maybe the only
ploture-meking creature in the universe., There ig a long
tradition of beauntiful drawings of animals on roek, in a
style remarkably like thet of cave painters of thirty
thousand years ago.

Tt is of interest to the writer that seven of these
magnificent and pictorlially decorated caves were diascovered
by children. (S:?Bh)ﬂ%ﬂgéinsignificant fact, perhaps, in
regard to the research problem; however, the writer Ifeels
that it is only one exemple of the surprises which often
occur &8 & result of the imnate curlosity and discernment
of children,

Man, since the sarllest period of which there is any
knowledge, has striven to give his impressions form and mean-
ing. (10:442)

A comparison has been made by many art educestors of prime
itive art with that of children. Read {(31:8) believes fthat
we shall also find some very apt comparisons In the art of a
primitive race much nearer to us--the art of children, who
in thelr early years seem to recspitulste the development of
art in menkindts childhood. These similsrities and differences

have little or nothing to do with period or place. This fact
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1s confirmed by ancther educator (41) who states that various
peseapchers have collected drawings of young children from all
over the world and have discovered that those from remote and
primitive areas are essentially the same as those from highly
sophisticated and urban cultures. Thie is trus even of the
drawings of children from primitive apcieties who had never
before seen or used & pencll. Cole (7:9) confirms this by
saying that a child works as 2 primitive with no compulsion

to follow the actusl appearance and proportion of people and
thin 241

Read (30:1ly) says:

I think one fact mmst strike us as strangely
significant--one would naturally expect that early

man &s well ss the child, would attempt first of all

to represent an object as he sees 1t in all its natural-

ness or verisimilitude...it is strange to observe that

the ehild and the caveman begln by abstracting from
reslity and making a graphic outline of the object.

They make 8 representetion and not =& reproduction.

In trying to determine an answer to the questlon of the
meaning of creative art and factors influenclog ecreatlivity
of an artistieally talented child without delving too deeply
into psychological flelds, it is believed that before the
question can be answered we must have sone clear eonception
of whsat happens when & chlld creates spontaneously.

What is creative art? The answers.are many and varled,
Aecording to Hildreth, {(17:172) art 1s enother language; 2

mesns of emotionel communication. Art is the creatlive power

of the human spirit; art is not Imitation. (9:3) Read (31:15)
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answers by stating that art 1s one of those things which 1like
alr or soil, is everywhere about us, but which we rarsly stop
to consider. Art, however, we may define it, is present in
everything we make to please ourselves.

Creativity in art doss not always imply great originality
or inventiveness but rather the production, in various media,
of what the individual personality sees, feels, fantasies,
concelves, and can achleve in his own way. (13:16)

Conferring with D. Roy Miller, a collector of children's
drawings from all over the world, Bumstead (l2366) guoted him
23 they viewed the children's work, "This 1s purest art. No

imitation. No copying. And someone has said the art of chil-

éren 1s never bad.®

The Childts Role

The appesal of the art worklof Young chlldren ls general.
With its freshness of viéion, 1ts unconscious charm, its
honesty and directness, the art work which they proeduce sitrikes
& responsive chord in whoever looks at it. (1)

Childfen of primary age are undasunted iz efforta to
record the most complex éxperliences, according to Witty. (38:
Eh?) They plcture circuses Whose three rings teem with active
ity on a single sheet of peper, or at cther times, depiet farms
coemplete with houses, barns, people, animaels, and farm machin-
ery in a relatively small area. All these forms are delinested

swiftly with a few simple strokes. The symbollc character of
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the young chilidts work in drawing and in modeling accounts
for its charm snd directness.

A child's drawings reveal thought otherwise inexpressible,
#3 these two storiss (28:12) will reveal:

A bright seven-year-old was shown that her

painting of a sheep had only three legs, and promptly

pointed out, 'He was born that wayl? settling the

issue by adding, fbesides he's my sheep.!

To a child nothing 18 impossible.

One trad drew an slephant standing in the air, a

boy perched on the trunk. Teld thet sn elephant

couldn't hold him that way, he tartly replied, 'I

own this circus, and I 'specielly bought an slephant

who could do that trick.!

Sometimes a child's thoughts are too blg for his vocabu=
lary, but in crayon he can grope for the answer %o a quastion

too big for words. A child, like a primitive, begins by
ereating an image, selecting from the whole of his experience
whatever he needs to satisfy the thought he 1s trying to
express. Slowly the image becomes less important and words
beglin to teke 1ts place. And finally, the child finds the
begiming of wisdom. {15:32)

A child's creative thinking ordinarlly appsars firast as
an Intrinsic part of his play and releted activities. As the
child grows older, conformity and socisl eriticism begin %o
affect the first, fine, careless rapture of creativity. (32:

317)
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The Teacher's Role

It eppears to the writer that commensurate with the
knowledge of the creative impulse of s child is the question
of the teacher's role in such art activities as are needed
for the expression of these impulses in the classroom. Tt 1s
believed by the writer that knowledge of a child's develop=~
montal pattern of growth, an understanding of his needs and
the ability for careful guldsnce through training would be
some of the basic qualifications of an art teacher. Hildreth
(17217h) states thet the goal of modern education is to keep
alive the spirit of eager curicaity children show on first
entering sehool.

A young child's nature is dynamie, reflecting patterns
of physiological, éacial, emotional, and intellectual develop-
ment...unless he feels insecure the young person is not
troubled by the varied panorsma presented by the events of
dally living. (38:246)

The discovery of chilld art is parallel with, or perhaps
& conssquence of; the discovery of thes child as & human belng
with his own particular laws. ©Child art is a thing apert, and
it cammot be judged by adult standards. The best way to under-
stand child art is to study primitive art (36:7}

The discovery, by some educators, that child growth and
development have mmuch to do with a ehild's abllitiss and
actlvities, has helped many teachers metivate children accord-

ing to their level of schisvement.
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Galtskill (13:30) reasons that any intellectual rule
followed by the teacher, which tends to rob = pupil of his
perogative of using colours or lines of his own liking, or
any principle which tends too greatly to standardize the art
work of the group is to be condemned.

Creative art is a term not particularly liked by Munrc.
(26:79) He prefers the terms "original® and "spontanepus" as
he belleves 1t is difficult to determine whether or not art
1s "creative.”

The only true educatlion, sccording to Dewey, (8:3) comes
through the stimulation of the childfs powers by the demsnds
of the social situatlon in which he finds himself. If this
be assumed as a valild focal point of inmstruction, it would
appear that the teacher could find his rols~factor in that
statement. However, Lowenfeld (23:159) points out that in
child art commmication primarily depends on the child's urge
to express himself and on the adult'e ability to identify the
needs of the child sc that he may understand the child!'s inten-
tions,

"In our work as tsachers.,..because our primary concern
is with the growth of the child, the product of his creative
sndeavor must always be considersed In relation to his total
development." (L1:2h)

"If we encourage children to expreas themselves they
will not only learn to use their manual =nd visual faculties
to the fullest extent, but the young pupils will also learn
to think independently.® (21:21)
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Children must be permitted to sxpress their thoughts in
their own manner and in their chosen language. Do not force
your mental heirlooms on them. (40:53) Human snergies are
best relesased when individuals are free toc attempt to satlsfy
thelr needs both individually end In relation to other peopls,
{19:78)

From these statements 1t appsars that all teschsers should
strive to understand children's needs, provide them with varied
media for expression, encouraga them when nsed arises and
appreciste thelr efforts. If this can be done the children
in our care need not feel with the Little Prince (33:8) that
grown-ups never understand anything by themseives and it 1is

tiresome to be always and forever explalning things to them.

THE CASE STUDY _ ot 1,0,
T e s

Factors That Prompted the Study

For reasons whlch are apparent in observing the laws of
research, the name of the subjJect of the case study has been
changed.,

Ann Smith 1s not a gifted child, as defined by some
authorities, but she is uvnusually artistically creative.

The factors that influenced this creativity are the concemn
of the writer end afford the motlve and desire to make this
study.
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Family and Homs

Ann was born a few months after her father went overseas
with the Armed Forces. Both parents were young, not yet
through ceollsge. Ann's first two years were spent in Califormia
living Iin Loa Angeles and on a near-by ranch owned end operatad
by an uncle, Her next home was in the childhood home-touwn of
her parents. Here she and her mother divided their time between
the homes of the echlld's grandparents; living in the couniry
with her father's parents, then in the city with her maternal
grandparents. _

The young mother now wished to complete her college edu-
cation and 1t was decided that Ann should spend the day with
the mother's parents and the night with her mother at the
father's old home, with the parental grandparents. Ann's
father'was an only child. His parents were devoted to her
and spent as much time as possible with her. There on the
farm Ann had many pets and learned to ride horseback et a
very early age. She adored horses. Her one ambition was to
become an owmsr of a horse ranch snd to paint pietures of
animals, ‘

Ann's maternal grsndparents were above normal in intel-
ligenes and characteﬁ%uﬁiérents of 3lx, now grown and quite
successful chlldren, they loved having this grandchild. As
no other grandechildren were in the city, Ann received much
attentien from her adult relatives.

Ann's father's career in the Armed Forces terminated

abruptly becauss of an injury which resulted in the loss of
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one leg., After months of hospitalization iIn a cosstel Army
hespital, he returnsd home where he comtinued trestment and
convalescence with his famlly.

His consequent rehabllitation was a source of vivid exps-
riences to the young child, Stiil at the father's childhood
home, she spsnt much time in the company of her father. Her
every wish was fulfilled and she was provided with the materials
wiich meant so much %o her--paper, crayons, and time to spend
with her father and the animsls snd the outside world she loved
80 much.,.

As the father Improved and his mother felt the nsed of
outslde employment for herself, Ann moved with her parents
to a2 small apartment in town. Again cared for by her maternal
grandmother during the day, she did bave s "home™ of her owm
and playmates of her own &8ge. | |

A second child was borm & few months after Ann was five
years old. The mother returned to work as soon as possible
and the father now decided to complete his college work.

After graduating from junior college last year, he wen:t on
to a university to complets his work. The children remsined
1n the care of grandparents most of the time.

Annt's mother, being an unusually senaitive person guilte
Intelligent and eapsble, was, nevertheless, much disturbed
by the accident and resulting handicap suffered by her hus-
band. ‘She saperlenced a nervous disorder that reguired

medical care for some time, afterward returning to her office
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work. Since the father was not physically able to participate
in setive play wlth the chlldren, he spent much time guiding
them in such metivities ss reading, storytelllng, art asctivi-
ties and dramatization. These experliences were remembered by
Ann and were used as subjects for many of her art ventures.

The femlily moved %o a newly developed housing sddition
before Ann entered kindergarten.

Physical Charscterlsties

Ann 18 average 1n height and weight for her age. Apart
from sxhlbiting nervousness, & slight facial tie, frequent
trips to the toilet, and constant chattering, she sppeared to
be an alert, sericus-minded, intent child. Having had no
1llnesses in Infancy she was able to enter kindergarten in a
healthy condition end has remained well throughout her kinder-
garten, first and second grade ysars. BShe was not extremely
energetlic but took an active part in all playground activities.
Bhe often dlaplayed signs of over-stimumlation and tension,

Ann recelved all immanizations for diseases gt the required

age time. Although an aundicmeter test showed normsl hearing,
she often appesred not to hear. She was given two tests during
the second grade year and results showed no hearing loss.

Ann's eyes checked 20/20 by the Snellen Eye Chert sc¢ no referral
waa"requirad for further diagnostle tests. She was given a

complete physical check-up before entering school each fall.
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Mental Chsaracteristics

Ann enrolled 1n kindergarten at the age of four years
and nine menths. Her work was accomplished with much ease
and enthusiasm. Her year in first grade was marked with
rapid progress, She resad in the fastest-moving group,
excelled in spelling and music, and worked with numbers only
when required to do so. Although she was sccurate snd worked
as rapldly as the average chlld in her clasé, she had little
desire to "bother with any old math,"” as she called it.

Ann was slways an "early bird" in the second grade, her
parents having left the home before the required time for her
to go to school. She was then in the care of neighbors and
the teacher. She remained st school every evening, axcept
"Brownle Night® until the tescher left. =She busied herself
wilth housekeeping, library work, art work, or reading, if the
teacher were busy--if not, she chattered.constantly. She was
curlous and had quite an analytical mind. She showed a con-
tinued interest in all phases of creative art and developsd
en interest in reading from sclence books,

When she was seven years, one month of age, & test (28)
given to the ¢lass revealed that Ann was 1@ the upper gquartile
as far as mentsl ability was concerned. Her I.Q. was 130.

Another test {2L} showed the following grade placements:

Arithmetic Fundamentals 3.3
Arithmetic Problems h.6
Spelling o7

Reading .6
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She spent much time reading, She read fluently aloud
snd comprehended what she read.

A self-assursd alr often turned to one of deep concentra-
tion. Ann often had the appearance of an adult deep in complex

problems=--so detached was she from her immediste environment.

Scelsl Charscteriatics

Ann was often dictatoriel in her play with other chil-
dren and impatisnt with thelr mlsunderstanding or slowness.
She waé interested in srt in all phsses, particularly palnt-
ing, drawing, and clay modeling. She resented suggestlons
or criticism of other children, but wes hypsrcritical of her
own work. She resllstically represented her experiences and
at the beglnning of the second grade her usual subjsct was
enimals, partieulerly horses,. |

Annt's parents expected much of her in regard to school
progress. Thelr own small fileld of study in child psychology
was reflected in their disciplining of the child.

Ann was somewhat of a tomboy, wearing her hair in plg-
tails and donned in jesnsa, she was as happy as when dressed
in &2 more dslnty fashion. She was nefer bothered about her
Appoarancs.

She played with boys as well as girls bﬁt her hest friend
was a girl of equal intelligence and who also is artistically
creative.

A soclogram was employed thls ysar in order to obtain

most effective groupings for various activities. The
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sociogram showed that Ann wes quite popular with both boys
and girls, and that her first choice wes reciprocated by
another first cholce. She was the reciplent alsoc of mnany
first, second, snd third cholces. FHowever, more girls chose
her as first cholce than did boys. Pigtells sometimes cannot
compete with blonde curls!

Ann required wuch attention. She was nost demanding§ but
appeared accustomed to being seen and heard. She complained
that her small slster bothered her and often destroyed her
"treasures of school things."”

Amn's innate curiosity and wldening experisnces through
her second grade year resulted in manﬁ more varlied sub jects

for creative expression.
CONCLUBSIONS AND RECOMMENDATIONS

Conclusions

It was the purpose of this study to examine published
authoritative sources to determine the meaning of creative
art and to discover, 1f peossible, some of the factors that
influence creativity of an artistically talented child. This
involved reading of relevent meterial. The wrlter found pub-
lished evidence to the fact that aithough many traditionsl
methods are still used in art classes, many sducators concur
in the belief that a ereative art program stimulates creative
Intent in & child. A class in whieh each individuel finds

that he is able to interpret some part of his experience in
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art form, and that the teacher helps him reslize hls conception
is & successful art class. (22:219)

There 13 a concurrence of bellef that ways and means of
recognlzing esrly manifestatlions of art ability are needsd,
Cosfficlents of correlation between art abllity and intelll-
gence vary somewhat but seldom have exceedsd Y40, the ma jority
being much lower. (25':65) |

There is gensral agreement that art education 1n the
public school has made a valuable contributlon toward the
cultural development of individuals, although provisions for
individual differences have racelved only limlted attention
in the teaching of art. {(25:8l)

Factors influencing creativity in an artistically talented
c¢hlld were found to be lnherent in all individuals of the
human race, but more pronounced 1# some than in others. Vary-
ing conditlons such as high mental ablility, environmental
changes, early companionship with adults and animals, emotional
and socio-economic pressures in the home are reflscted in
Amn's behavior and projected into all school life and setivi-
ties.

Ann's acceptance by adult relatives and their devotion
to her may well account for her attltude toward younger chil-
dren and for her independence and self-criticism. Pressley
r(29:506) believes that the status and degree of accsptance
one has among his peers play a fundamental role in the qualilty

of a perscn's adjustment.
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To sxpress her feelings for and appreciation of the chal-
lenge of this study, the writer uses this guoteation from
French: {12:56)

o matter how hard I try, I end up with more
questions at the end of an iInvestigation than I
began with. T realize that the wide exciting area
of children's sesthstic development 1s almost un-
explored. I realize that we must devise new research
methods to get at the elusive Iintuiltive emotional
response that we call sesthetic. There ara perils
to research, all right. There 1s aslso, I feel, &
sense of great discoveries Jjust shead.

This study hes served the purpose of the writer in that
it hes provided the cpportunity and the incentive to probe

into research in =n effort to solve the problom,

Recommendations

The writer feels that much is yet to be done by leaders
and authorities in the field of art education before teschers
will use chlld growth as a basis for motivation, guidance,
and evaluation In art education. There appears to be a
definite need for expanded guidanca of and opportunities for
all children. I% wss found by the writer that & child's
interpretations are commensurate with his ability and éxpem
risnces in most Instances. Consequenily, it i3 recommended
that such research ss will aid the teacher in providing thess
opportunities for expsrlences and expression be done by the
instructor of art classes.

Thé weriter recommends that sach tescher ewaluate her
qualifications for tesching art, as well as her present art

program, and, if possible, do remedial or enrichment work as
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is nesded for improvement.

There was found, 1n this reséarch study, many miscon-
ceptions as to the type of program suitable or desirable for
the talented child, but 1t is the genmersl belief that acceler-
ation, enrichment, or segregation offer the most popular solu=-
tion to the problem at presemt. The glifted child has the chal-
lenge and responsibllity of ipherent and environmental expecta-
tions and inversely should contribute to the advancement and
welfare of his commnity. The writer belleves that more
attention should be given to the artistically talented chil-
dren, snd that all children should be obssrved early in 1life
for definlte manifestations of creative art abillty.

The following excerpts from the "Pledge to Children™
{2;:11) Mid-century White House Conference on Children and
Youth, is consldered by the writér, pertinent to the teacher's
role in this study. Because of thelr specific significance
to the newer philosophy of creative art activities, the wrlter
believes they might well serve as gulding directives for the
art temcher and recommends their use in dealing with children.

#pledge to Children"
We will help you‘to develop initlative and
fmagination so that you may have the opportunity

fresly to create.

We will encourage your curiosity and your pride

{n worlkmenship so that you may have the satisfaction

that ecomes from achievement.
We will open the way for yom to enjoy the arts

and to use them for deepening your understanding of
life.
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We will provide you wiith rewarding sducational
opportunities so that you may develop your talents
end contribute to a better world.

We wlll intensify our search for knowledge in
order to guide you more effectively as you develop
your potentialities.

So may you grow in joy, in faith In God and in
mari, and in those qualities of vision and of spirit
that will sustsain us 21l snd give us new hope for the
future,
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APPERDIX A

Cage 8tudy Cutline

This outline is the basis of recording cumulative data.

There 18 a space on the record for dats of the child's status

from the year he enters kindergarten until the twelfth year

1s completed. This is recorded by the various teachers who

deal wlth the ehild,

Feme

I,

Sex Race Birthplace Birthdate

Famlly Relationships

Resides with: Parents _ Grandparents__ Foster
Parents__ Others__ .

Parents are: Both in home  Separated _ Divorced

Other adults in home ares

Father: Own Name Race Gccupation
Method of dealling with childs
Exeellent Fair Poor
Relatsd incidents: s _

Mother: Own Nanme Race Oceupation
Method of desling with chlld:
Excellent Faip Poor
Related incidents:

Brothers: Number Birthyesars

Sisters: Number Birthyears

Half or Step Brothers: Number Birthyears

Half or Step Sisters: Humberl Birthyears

Any deviation from normal in mental and soclal develop-
ment ofs: j

Father

Mother
Brothers
Sisters

29



30

I. ({Conttd)
Femily Church Preference

Attend fairly regularly

¥I. The Home
Economic status; {estimmte)
Attitude toward school; (check)
Friendly, cooperation effective
Friendly, ccoperation ineffective
Indifferent
Antagonlstic
Experiences with:
Soclal agencles
Corrective agencies
Other contacts
Teacherts contacta

ITI+ Physical Characteristiecs ol Child

Appsarance
Conditions (nurse or doctor observations)

IV. Hental Characteristics of Child

School progress:
acecelerated normal retarded

Ability (teacher's estimate)
high average low

Standard Tests

Fundamental preparstions:
satisfactory unsatisfactory

Habits of workl
effective ; ineffective,

Rate of work
rapld medlum slow
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{Contsd)
Fatlgues easily: Yes No
Tenaclty of purpose:

strong medium weak
Self-confidences :

atrong medium weak
Cultural qualitys

fine ordinary below average
Imagination:

strong medium lacking

Sense of humor:
strong medium - lacking

Special interests or aptitudess:

Special accomplishments:

Outside asctivitiss:
Adult ambltions:
Heroes or idsals:

Motivation: .
incentives to best effort: (check)
interest in work itself
personal ambition
desire to please adults
desire to please classmates
smulation
altrulsm

Soclal Chavacteristies of Child

Genersal school citizenship:
satisfactory
mmsatisfactory

Attltude toward fellbu students
satiafactory
mnsatisfactory
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V. (Cont'd)

Attitude toward teachers
satisfactory
unsatizsfactory

Attitude toward parents
satisfactory
unsatislfactory

VI. Summary of Each Year's Findings
Kg '

1st Grads
2nd Grade
Summary of Infant and Pre-school Record

ITmmonizstlions
Specify, give dates

Disease history
Specify, glve dates

Growth recerd
Height record
Vigion
Heoaring

Dental examinsation



APPENDIX B

Photographic Reproductions of Ann's Drawings
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PART II

PROPOSED PLANS FOR BVALUATING METHODS OF MOTIVATION
IN THE TEACHIKG OF ART



PROPOBED PLANS FOR CONDUCTING AN INTERVIEW 3TUDY
FOR THE EVALUATION OF TWO METHODS OF MOTIVATION

IN THE TEACHIKEG OF ART

Statement of the Problem -

The writer wishes to determine the opinions of other
teachers concerning two methods of motivation iIn the teach-
ing of art.

The data obtained 1n Part I of this study willl provide
the motivation of the writer to do further research. The
methods to pe considered sre the directional method and the

creative method.

Purpcse of the Study

The purpose of this study wlll be to clarify, for the
regearcher, some of the contradictory opinlons cencermning the
more effective of two methods of teaching art. The methods
to be dlscussed are the directional and the creative. The
problem will be to determins, if possible, %the method of
motivation which will result in more enjoyment in particips-
tion, emoticonal and social maturation, and creative thinking
on the part of an entire class as well sa on the part of the
individual child. Thils 1s to be accomplished by interview-
ing persons belisved to possess the Information dezired by

the interviewer.

38
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Research Design

The Interview Method., In an attempt to solve the problem,
the writer would recommend using the Interview typse of normative=-
survey ressarch.

Normative-survey is concerned with ascertaining the con-
ditions which prevail in a group of cases chosen for study and
is essentially a method of quantitetive description of the
general characteristics of the group. (5:286)

In all, six types of normative-survey research are recog-
nized., They are: (1) survey testing, (2) questiommalre
inquiries, (3) documentary frequency studies, (L) interview
studies, (5) observationsl studies, and (6) appraisal pro~
cedures. (5:295)

The personal interview technique is, according to Barr,
Davis and Johnson (1:63) more revealing than other techniques
of cobtalning informatlion.

Many of the same facts regulred could be obtained by
using a distributed questionnalre, but one authority (52378)
states that by means of an Interview 1t is_poasibla to securs
meny data that cannot be obtalned through the less personal
procedures of distributing a reply blank.

In considering two types of normative-survey research,
the questionnalre and the interview, the writer decided to
use the interview in prefersnce to the guestlonnaire because
of the mature of the problem. Jahoda, Deutsch and Cook (73
157) say that the interview is consistently more flexible

than the questionnaire...the lnterviewsr is in a position
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to observe not only what the respondent seys but how he says
it...2l80 as far as flexibillty is concerned the interview is
the more appropriate technigue for revealing information abousb
complex, emotional laden subjects or for probing beyond public
attitudes to the more covert privste sentiments.

B8ince the interviews will be held with teachers of one
community, it mlght appear that the use of the interview 1s
for expediency; however, one authority (1:163) points out
thet for some problems, the interview technigue may result
in uneconomlceal use of tiﬁe end energy, since the emphasls
is predominately upon & person-to-person relationship.

Another factor consldered in the selection of the Inter-
vlsw technique is that it will serve two purposes, according
to one authority. (L2340} Pirst, it must translate the
research objectives into specific questlons, the anawers of
which will provide the dats necessary to test the hypothesis
or explore the ares set by the research objectlve. The
second functlon is to assist‘the interviewer in motivating
the respondent to communicate the required information.
Traxler {(12:25) maintalns that if time were available for
extensive conferences there can be little doubt thet the inter=-
view 1s the most satisfactory procedure for the colleciion of
I1nformation.

The tone or climate of the interview can, in a great
degree, be controlled by the interviewer. Jehoda and others
(8:46lL) affirm this by saylng that the basic key teo successful
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interviewing 1s to create a friendly atmosphers and to put
the respondent at ease. The writer wlll attempt to establish
such rapport and will strive, also, to keep 1%t as objective
as possible. Merton (10:99) emphasizes that above all, lnter-

views should be orlented toward the sltuation under review

rather than the interviswer. When the Interviewer focuses

wholly on the hypothesis he has developed, he tends to struc-
ture the interview in such a way as to delimit the degree of
apontanelty of report and the interview loses that flexibil-
1ty which makes for self-exploration of feseling. On the other
hand, if the interviewer prematursly emphasizes his interest
in reports of affective response, he foreces an inflexible
stendard upon Interviewees which they come to belleve they
must meet--they become task oriented and convert the inter-
view 1nto a test situation.

Provision will be made for systematlic sempling of inter-
vicweses. The school directory will be used whereln the names
of all teachers are arrangsed according to buildings and depart-
ments and in alphabetical order. The writer proposes to
select from the slementary field sixteen teachers reprssent-
ing kindergarten through the sixth grade and from eight dif-
ferent schools,

This will be done by rearranging the names of all of the
eighty elementary teachers, kindergarten through the sixth
grade, in alphabetical order, BEach name will then be written

on & separate card bearing a number from one to elghty,
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1nclusively. Final seampling wlll then be sccomplished by
selecting those numbers divisible by five or every fifth
number, The corresponding names willl designsate the teachers
who will be Interviewed.

Jahoda and others (8:670) point out that there are many
instances in which the sampling is made from s population in
which the elements have & certain natural ordering. This
procedure has come to be callsd systemabic sampling.

The guestions for an interview should be carefully worded
and as free from biss as 13 possible. In déveloPing the ques-
tions to be asked, the writer has attempted %o decide what
information is necessary and to conflne the questlons to
knowledge or opinions assumed to be properly held by the
Interviewees,

The following considerations in forming a gquestionnaire
are listed by Good, Barr and Scates (52338): first, ons
must have & clear purpose with definite limitstions; second,
each guestlion must be absolﬁtely clsar; third, on= should
sesk responses of such character that they can be summarized
in sgsome form; and last, one will c&nsider the deslirabllity
of pre-coding his questiomnairs.

The questions will be pre-coded, to be answered with
"Yos" or "Ho"™ and a check list provlided for recording.
Parcentages may be worked out from the recorded responses.
The enswers may then be used as the basis for an experiment

if desired.
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The.function of the questlonnaire is to assist the inter-
viewer in motivating the respondent to communicate the required
information. It iIs important to phrese the questionnaire to
take sccount of the frame of reference which respondents bring
to the subject under discussion.

Procedures to be comnsidered by the interviewer in intep-
viewing are suggested by Festinger: (l:35))

1. Explain the purpose and objective of the
research.

2. Describe the method by which the respondent
was selected.

3. Identify the sponsor or sgency conducting the
resesrch.

. State the anonymous or confidential nature of
the Interview.

The questionnaire will be an attempt to determine whether
the directionsl method, wherein all chilédren afe considered
a3 one and are motivated, directed, and evaluated by adult
standards, 1s more effective than the creative method in
which the interests of the children, theilr maturation, and
abllities are gulding motivating factors.

After properly identifying herself aﬁd estaeblishing
reascns for the Interview, the interviewer will ssk the

followlng questions and check the responses.
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The Interview Schedule

Questions Yes

Yo

1.

6
7.
8.
9.
10.

1i.
12.

If art education is included in the curriculum,
should it be integrated with other subjects?

Should the planning of art lessons be the
responsibllity of the srt supervisor, szxelusively?

Should childrent's interests and sbilities be
recognized in planning art sctivities?

Do you believe that art education helps chil-
dren establish hablts of creative thinking?

Do you believe that the directional method
of teaching 1s superior to the cresative method?

Do you think there could be therapeutic value
in art expression?

Do you feel that there is any correlation of
child growth and srt expression?

Do you believe there is any value in competitive
art contests?

Do you think children should be allowed to svaluste
thelr own work?

Do you think that grest mesterpieces of art
should be studied by young children?

Do you teach art as you were teaught?
Do you think a teacher should have art

tralning in order to conduct art classes
effectively?
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Sourcezof Information

The information sought will be obtained from interviews
with sixteen elementsry teachesrs representing kindergarten
through the sixth grade and from elght elementary schools of
& specified commnity. )

Festinger (l;:378) offers two major motivations of the
respondent in regard to participating in an interview. They
ere: (1) the respondent's perception that by participation
in an interview he may help to achieve soms goal or bring
sbout some change which he considers desirable; (2) the
direct gratification or catharsis which the respondent reale
izes by speaking %o a person who is understanding and accept-

Ing of his opinions snd ideas.

Limitations of the Study

Inexperience 1in research techniques 1is the primary
limitation of the writer.

Inebllity to devise pertinent and objective questions is
alsc apparent.

The writer is awere of the fact that Interviewing is en
art and requires long study and experience for its develope
ment (5:388)

No attempt i1s msde to pre-test the questions.

The type of sampling used may not be the most desirable
or appllicable to this study.

The interview schedule may be weak or may reveal bisas,
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The fact that the interview is %o be employed in one

community, exclusively, may he another limitation.

The interviewees selected may not participate willingly,
or may be uninformed.

A Yes-No check may not deal with all aspects of the
thinking of the respondents.

No attempt has been made to evaluate other than the
two methods deslgnated. |

The factor of predstermined 1limit of tTime is a limita-
tion to be consldered,

Other techniques of research might sclve the problem
more satisfsctorily.

The writer reallizes that more experisnce in the field
of research would enable a researcher to plan and conduct
better interviesws and to use the resultant information more

8cientlifically,

PROPOSED PLARS FOR CONDUCTING AN EXFERIMENT
FOR THE EVALUATION OF TWQO METHODS OF

MOTIVATION IN THE TEACHING OF ART

Statement of the Problem

This problem will be concerned with the organization
of an experiment for the evaluastion of two methods of motiva-
tion in art. The data from research in Part I and in the
first of Part II prompted the desire to continue related

exploration. The two methods to be evalusted are the
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directicnal and the crestive. The hypothesis is that the
creative method is more effective in that its use will result
in a greater degree of en joyment in participation, an apprec-
1able amount of eriotional, social, and educationsl growth,
and continued or scquired intervest in the group as a whols

and in the individual child s=s a component part of the group.

Furpose of the Study

It is the purpose of this study to continue research
on motivation in art by the organization of an experiment
which will be set up to evaluate the methods of directional
and creative anrt.

The intent of the resecarcher is to determine, if possible,
which of the two above designated me thods will be more effec~
tlve In relation to various aspects of child growth snd
development., An attempt will be made %o prove the hypothesis

as stated.

Research Design

The experimental technique of research will be used in
an attempt to evaluate the methods of motlvation described
in the statement of this problen.

The experimental method is not new. In the past 1ile a
number of great experiments, the conditions and eonsSeguences
of which history and the historical method seek to reveal
for the guldance of present-day educetional and psychological
workers, (5:}183)
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Experimentation begins with s measurement of the initial
status or attainment of the chilaren in the'particular trait
or ability to be influenced...the group is then sub jected to
the experimental factor,;...finally, a test is applied to
determine the gsin in achievement resulting from the applica-
tion of the experimental factor. (6:699) It follows...thet
the major procedure involved, Just as in 8ll experimental
sclence, is that of controlled observation, with an attempt
to hold all factors constent except the single variable the
effect of which 1s to be measured. (5:4486)

The experimental method of research, whethsr conducted
in a classrcoom oé laboratory, is probably the most important
method of all from a strictly scientific point of view. (53
482) Howsver, 1t has been pointed out that experimental
procedure has distinet limitations in the social end bilologlical
fields where it is so difficult to control varisble factors.
The significance of any Investigational method, whether
historical, normative-survey, experimental, corrselational,
or otherwlsgse must be determined relatively in the light of
the purpose and problem involved rather than in sbsolute
terms. (5:487)

Many experiments of fhe paychological and experimental-
education type are conducted in lsboratories whers mechanical
and technical spparatus aid in the resesrch. However, Goeod,
Barr and Scates (5:491) state that most educationsal experi~

ments are conducted in the glassroom whers 1t is nacessary to



19

work with groups of children rether then with individuals.
Methods In group experimentation sre classified into
three groups, according to McCall as quoted by Good, Barr
and Scates. {5:91) These groups are: the one-group method,
the equivalent or paraellel-group method, and the rotstion-
group method. The ons~group technique has been conducted

when one thing, indlividual, or group has had applied to or

subtracted from it some experimental factor or factors and
the resulting change or changes determined or measured.

In the parallel-group technique, two or more equated
groups are used at the same time. Under carefully controlled
conditions, only é single variable is manipulated, namely,
the factor which the experimenter varies for the two groups,
whose effects he attempts to determine. (5:h9l)

In the parallel-group method, one group constitutes the
control group and the other group is known as the experimental
Zroups imitation to this method is ths fact that indiscrime
Inate use of the controi«group technigque may impede real
brogress in education due to these conditions: (1) invalid
results become perpetuated in literaturse where they influencs
the uneritical reader, and (2) the methodology of research
may suffer through over-standardization of the econtrol-group
method. (S:49))) Only careful ressarch procedurs could elimin-
ate such disadvantages.

The rotatlion method is conducked by reversing the groups

at given periods. To paraphrase one authority, (5:495) this
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method may be used when parallel groups are not availabls or
there 1s doubt concerning the eguivalencs of the groups, due
to such factors as initlative, industry, or study hablts, which
are very difficult, if not impossibls, %o control. The greate
est limitation to this method is almost identiecal to that of
the parallel group: the evidence of carry-over effect of one
procedure to the next group.

The parallel-group technique will be used in this study
and the directional method of motivation will be employed
with the control group. The dirsctional method of motivation
1s one wherein the Instructor usuvally follows a guide or
outline for her spproach and lessons are taught by the teacher
Tirst demonstrating how esach indlividual step is to be executed.
Figures are usvally drawn by the teacher and the children are
required to duplicate or reproduce them as faithfully as pos-
sible. Much emphasis is placad on what the child produces,
not on what happens to the child as he works. Usually no
concern is glven $o children's interests, abilitles, expe-
riences, or mentel devslopmeﬁt. Media are selected by the
teacher and evaiuation is done by adult sitandards.

In the creative method of motivation the child is glven
a wide range in the choice of subject matter, media, and
plans for expression. His 1nterést, ability, experience,
and development are considered in relation to his interpre-
tation. Evaluation is in fterms of what happens to the child.

The creative method willl be used with the experimental
group.,
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In the construction of this experiment, the same tescher,
the same room, and the ssme administration is assumed. (Fleti-
tious names will be asgligned the locatlion and school in this
study.)

A second grade class of 1957-1958 of the Moanrce Elementary
School of Hillside, Kansas, will bs used a3z the control group
and motlvation in ert will be by the traditional directional
method. The following year, 1958-1959, = second grade class
will be used as an experimental group. Motivatlon in sart will
be by the creative method.

Sampling will be attempted each year by the dlvislon of
the entire second grade populstion of Monroe School, sixty~
8ix {(plus or minus) into two classes of as egual number &s
is possible. Thls is a normal and consistent yearly pro-
gcedure. PFurther eguating of the children for the two class-
rooms is dons by pairing asccording to age, sex, and mentsal
ability. It is with one of these equated groups that the
experimenter will work each year.

Information regarding the factors to be used in dividing
the population of second grade children into eguated groups
will be obtained from cumulastive records kept by the school.

An effort will be made to keep esach group unaware of
the msthod used by the other group.

To paraphrase one suthority, (6:699) the independent
variable is defined as the causatlve factor employed by the
researcher, and the dependent varlable 1s the factor that

wlll wary as the result of manipulating the independent variable.
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| The indsependent variable in this experiment will be the
program as it is set wp and manipulatsd while the dependent
variable will be to determine the effectiveness of each method.
The variablss to be controlled are: number in group, age, sex,
and mental abllity. However, the varisnts of time and all the
changing aspects of tﬁe human mind will remsain,
Measurement will be the most difficult of all procedurss.
Ko attempt will be madé to conduct scientific messurement of
results. Monroe (11:70) states that it has not been shown
that the avallable art tests really measure the resulits of
teaching., Wrightstone (14:278) has this to gay: "To measure
or evaeluate the performance or product of an Individusl
requires & more informal method of appraisal.®
In planning the construetion of this expsriment, the |

writer has been gulded by the classification of the problems
of design, executlion and interpretation as outlined by Barr,
Pavis and Johnson: (1:227)

1., Origin and definition of the problen.

2. Formulation of the hypothesis.

3+ Bpecification of the populations sampled.

o Grouping and comparing to sscure homogenlty.

5. Control of nonezperimentsl factors.

6. BSelection and measurement of the crlterion.

7. Analysis and interpretation of the experimsntal
- Observations.
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Sources of Information

The work completed by the clasases in ert, as well as the
observed and recorded resctions of the children will constitute
the principal sources of informstion for this study. An
attempt to evaluate the intsrests and attitudes of the group,
as well as the resultant product will follow. Anscdotal
records may be kept and an effort made to record pertinsnt
data which will aid in evaluation. Completed work of the
class willl be collected each year and submitted to a comnlt tee
for evalustion. A committee of children could evaluate the
work also.

For the guldeance of the class in the directional method,
outlines of work will be obtalned from educstors who endorse
and employ that particular method. For the class dirsctive
in creative method the experimenter will be gulded by the
philosophy and suggestions found in the works of soms of the
most noted exponents of that method. These suthorities ares
Cole (2:1-134) DtAmico (32:1-110) Lowenfeld (9:1-185) Viola
(13:1-206) Zaideﬁberg (1521-192) and Ziegfeld. (1621-129)

Liml tations of the Study

There are many limitations which becems appﬁrent to the
writer in meking this study. One is inexperience in the
proper selsction and use of research techniques.

A longer period of years may be required to wvaslidate

the experiment.
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Another limltation ies the fact thet verisbles other than
those mentioned may appear.

No attempt has been made to employ tests for scientific
measurement.

The writer 1s awsre that attitudes and appreclation do
not lend themselves to concrete analysis and evalustion.

The writer realizes that sny experiment to messurs or
estimate the performance of a given group, &3 a result of =z
procedure never actually tried out with the group in question,
is fraught with difficulties and possibilities for error. {5
L92)

The criterlion for selection of the group might be more
refined. A researcher of no or less bias would, no doubt,
organize and conduct a better experiment.

The use of such a large group offers = decided limita-
tlon, invelving a large smount of meterial to be coliected,
evalusted, and recorded.

The writer 1s aware that other, and possibly better,
methods of motivetion might produce a more satisfactory
research problem..

No attempt will be made to test other methods than those
deseribed,

It is the purpose of thils study to prove the hypothesis
that the creativs method of motivation 1n art will resulst
in greater en joyment thropgh prarticipation, a greater degres
of emotlonal, social, and educational growth snd continued

or acquired interest on the part of each child.,
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An experliment not properly organized snd conducted will

fail to prove the hypothesis.

1.

2.

G

T
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11.

12,

BIBLIOGRAFHY

Barr, Arvil 8.; Davis, Robert A.; snd Johnson, Palmer 0.

Educational Research and Appraisal. Chicago: J. B.
Lippincott Company, 1953. 362 pp.

Cole, Natalie R. The Arts in the Classroom. New York:
The John Day Company, 19L0. 13 op.

DtAmico, Victor; Wilson, Frences; and Maser, Moreen. Art
for the Family. New York: Simon and Schuster, 195,
PP

Festinger, Leon (ed.). Research Methods in the Behavior
Sciences, New York: ~The Dryden Press, 1553. 660 ppe

Good, Carter V.; Barr, A, 8.3 and Scetes, Douglas B. The

Methodolo of Educaticnal Research. New York: D.
kppleton-Century Company, Inc., 1936. 682 pp.

Good, Carter V., and Scates, Douglas E. Methods of

Research., New York: Appleton-Century-Grorts, Lnc.,
. 20 PP«

Jehoda, Marie; Deutsch, Morton; and Cook, Stuart. Research
Mothods in Social Relations, Part I: Basic Processes.,
Hew York: The Dryden Press, 1951. L21 pp.

- Research Methods in Social Relations, Pert II:
Selected Techniques. New York: The Dryden Press, 1951.

pp. 423-759.

Lowenfeld, Viktor. Your Child and Bis Art. New York:
The Macmlllan Company, 1950 . 166 pp.

Merton, Robert K.; Fiske, Marjorie; and Kendall, Patricisa
L. The Focused Interview; A ¥Marmal of Problems and

Procedures. Glencoe, 1llinois: The Free Press, 1956.
186 pp.

Monroe, Walter S. (ed.). Encyelopedis of Eduestional
Research. WNew York: The Mecmillan Company, 1950,
1‘320 23428 ?

Trexier, Arthur E. Techniques of Guidance., New Yorks
Harper end Brothers, 1945. 394 pp.




13.

1h.

15.

16.

%6

Viola, Wilhelm. Child Art. Peoria: Chas. A. Bennett
o., Inc., 1951, 206 pp.

Wrightstone, J. Wayne; Justman, Joseph; snd Robbins, Irving.
Evaluation in Modern Education. New York: American
Eook Company, 1356. LB1 pp.

Zaldenberg, Arthur. Your Child Is an Artist. New York:
Grossett and Dunlap, 19L9. 192 pp.

Ziegfeld, Edwin. FEducation and Art: & Symposium.
Paris: UNESCO, 1953. 129 pp.






	CASE STUDY OF FACTORS INFLUENCING CREATIVITY OF AN ARTISTICALLY TALENTED CHILD
	Recommended Citation

	1957_07_Carpenter_M_F_P00i
	1957_07_Carpenter_M_F_P00ii
	1957_07_Carpenter_M_F_P00iii
	1957_07_Carpenter_M_F_P00iv
	1957_07_Carpenter_M_F_P00v
	1957_07_Carpenter_M_F_P00vi
	1957_07_Carpenter_M_F_P002
	1957_07_Carpenter_M_F_P003
	1957_07_Carpenter_M_F_P004
	1957_07_Carpenter_M_F_P005
	1957_07_Carpenter_M_F_P006
	1957_07_Carpenter_M_F_P007
	1957_07_Carpenter_M_F_P008
	1957_07_Carpenter_M_F_P009
	1957_07_Carpenter_M_F_P010
	1957_07_Carpenter_M_F_P011
	1957_07_Carpenter_M_F_P012
	1957_07_Carpenter_M_F_P013
	1957_07_Carpenter_M_F_P014
	1957_07_Carpenter_M_F_P015
	1957_07_Carpenter_M_F_P016
	1957_07_Carpenter_M_F_P017
	1957_07_Carpenter_M_F_P018
	1957_07_Carpenter_M_F_P019
	1957_07_Carpenter_M_F_P020
	1957_07_Carpenter_M_F_P021
	1957_07_Carpenter_M_F_P022
	1957_07_Carpenter_M_F_P023
	1957_07_Carpenter_M_F_P024
	1957_07_Carpenter_M_F_P025
	1957_07_Carpenter_M_F_P026
	1957_07_Carpenter_M_F_P027
	1957_07_Carpenter_M_F_P028
	1957_07_Carpenter_M_F_P029
	1957_07_Carpenter_M_F_P030
	1957_07_Carpenter_M_F_P031
	1957_07_Carpenter_M_F_P032
	1957_07_Carpenter_M_F_P033
	1957_07_Carpenter_M_F_P034
	1957_07_Carpenter_M_F_P035
	1957_07_Carpenter_M_F_P036
	1957_07_Carpenter_M_F_P037
	1957_07_Carpenter_M_F_P038
	1957_07_Carpenter_M_F_P039
	1957_07_Carpenter_M_F_P040
	1957_07_Carpenter_M_F_P041
	1957_07_Carpenter_M_F_P042
	1957_07_Carpenter_M_F_P043
	1957_07_Carpenter_M_F_P044
	1957_07_Carpenter_M_F_P045
	1957_07_Carpenter_M_F_P046
	1957_07_Carpenter_M_F_P047
	1957_07_Carpenter_M_F_P048
	1957_07_Carpenter_M_F_P049
	1957_07_Carpenter_M_F_P050
	1957_07_Carpenter_M_F_P051
	1957_07_Carpenter_M_F_P052
	1957_07_Carpenter_M_F_P053
	1957_07_Carpenter_M_F_P054
	1957_07_Carpenter_M_F_P055
	1957_07_Carpenter_M_F_P056
	1957_07_Carpenter_M_F_P057

