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PA&RT 1

H)W PHYSICAL DEVELOPMENT INFLUZNCES
SOCTAL AND EMOPIONAL BEHAVIOR OF CHILDREN
IN THE PRIMARY CLAS3BOOM



INTRCDUCTION
Statement of Prcbhlemnm

This investigatlon was desigred fo secure information
soneerning the relstionship of phyaical development to The
soclal and ewotional behavior of children in the primary
clasaroom,. Lt was mritﬁen to utilize research alréady done
by experts in this [ield,

It wsg abtbtempted to compare various situations in the
wrlt sr‘s own third grade classroom and te asecertain which
situations ere favorsble or wunfavorable for the best devel-
opment, It was aléo abttempted to investigate various stages
of physical growth snd how they are related 1o gocial and
exiotlonal behavior.

The writer has described the bshavior of childhood
during the eriticel stages of lower elementary grades,

She Teels that the most neglected aves of children's
growth and developz;aént is in the first three yesrs of
school 1life. -

Thiz study is chiefly concerned with normal physieal
growth end the typlesl behavior that accompanies éges six,
seven, and eigbt¢ There iz, however, some emphasis on ine
dividusl differences and variance from tvpical patbterns of

behavrior.
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Purgoae cf Study

The writer telieves that there is a nsed for spplication
i knomleaga of human development in methcds of teaching
rsther then in materials taught, This is particularly true

goncerning children in the primary grades.

Design of Study

Methods of resesrch. The case study methed of research
consists of en investigation of cirﬁumstanses relaktive to
some partleular educabtional condition, A emse study inclundes
s detailed analysis of one humsn being or an eplsode in his
1ife, or = nation, & race of peopls, or an gpoch in history,
"In educational research, cases aﬁe most commenly individual
persona, commmities, snd instituticns."l

Trarler® defines s case study ag "a detalled study of
an individuel, conducted for the purpose of bringing esbout
better adjustment of the person who is the sublect of the
i.mrana:sz1:5..gai.1:i,.:>::..*.t

A case study will grow out of a desire or need bo solve

or investigate a §rob1em, A plan should be formulated to

lcarter V. Good, A, S, Barr, and Douglas E, Scates, The
Methodology of Educgtional Resesrch (New York: D. Appleton-
Gentary Campeny, 19335313. Te

“prthur B, Traxler, Techniguss of Guldance {New York: Har-
per and Brothers, 19E§5, De 28

L



b

guide the investligstor in solving the problem. Determining
the need for the case study; observing the child; meking
initial contaets with the school, home, and child; kesping
vecords: securing data from diary observations, time ssm-
ples, interviews, records keplt by others, school marks,

and tests; recording the hisbory of his inteliectual, phy-
sical, and goclal development; analyzing the dataj and fi-
nally, the disgnosis--these ars the verlous ateps that make
up & case study.B

One of the principsl advantages of the case study
method of resesrch is that the investigabor is working dl-
rectly with the individual and, with the help of othser in-
terested persons, can play & part in guiding the develcp~
ment of the chlld,

One of the main disadvantages of case studies 1s that
the dsta sre incomplete and fragmentary, each report con-
taining, in the main, merely those items which happened to
impreas the investigatnr.mwst at the time of ths cohservaw-
tion, "Data collected umder such conditions &re ordinar-
11y not very valuable for the development of valld gener-

alizations sbout educationsal phencmeﬂag“u

3Hopsce B, Fnglish and Vietor Raimy, Studving the Individual
Sghool Child (New York: Henry Holt and Company, 1946), p. 131.

460043, Barr, and Scates, op. ¢ibe., PP. 567=568,
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Brinkmans explaing thst documentery ressarch oonsisha
of = thorough study of textbooks, card catslogues, sneyelo
pedias, magazines, pamphlets, and aay current Literaturs
that night pertain %o the problem heing studied., Thiza type
of research Includes surveys end a oritical anslysis of
avallable datza in printed form,

Brickmane 2130 says that bhypothsses mey be clarifiied
through primary or secondsry sources, Frimary sources in-
cluds first-hend information from Individusls, Sesondary
sources include wersions of primary sources.

Documentary research alsce includes axternal snd Ine
ternel criticism, Extefnal criticisnm determines the gene
uineness of the datam. Internal eritlcism analyzes mean-
ings of statements which have already been establizhed as
genulne, and Yo determins their sccuracy sund trusiwerth-
ineas.7

One of the main disadvantages of documentery regesreh
ig that the data may net pertain to the instructionsl pro-
blem which the investigator is facing. Availability of

&
the éata is snother aigsdventage--too mach or too 1ltils,

Swilliam Brickman, Guide to Ressarch (Hew York: Universiiy

o SCT—

Bookstore, 1949)s pp. 92-93.
6IEEQ9
TIbide
E1bid.



One of the chief advantages of this type of reassreh
is that 1% glves a valldity thet iz net possible for wrib-
ings bassd only on personal convietions or opinions of

authors.g

Methods of resesrch used in the gindy, Decumentary

regsearch and a cage atudy constitubte the dealgn for this
proplem, This study was concerned with developiung a
wore complete understanding of the behavlor of children
in the primsry grades,

Will = ehild!s physical growbth Influence his ¢classe
room behavior? Clarificetion of this problem was sought
through a study of the writer's third grade shildren who
participated iﬁ general c¢lasgrcom expesrionces and AN 6Xe
perimental socicgram to determine how emoblonal and 80~
eial development might be stimulsbed, The writer made
en atterpt to sclve the problem through a case atudy of
a chiid whose physical meturity was far in sdvance of
his socisl snd emotional development, The wreiter alsc
1ookéd for library material perbtsining to ehild develop-
ment,

Sources of dsbe. The subjects nged for this siudy

consisted of children from the writer's plaad of third
grade boys and girls. She had direct contact with These
children snd was interested ln their dsvslopment,

The writer looked for information that would contvle

bute to the dsvelopment of ehildren, She looked for

P1nid,



soureces of materiel that would give benmeficilel informabion
to teschers in helping to guide development into the best
channels for well sdjusted, happy, heslthy boys aend girls.
She hoped that this study would lead Ho a better under
stending of why children behave as they do during various
stages of dsvelopment,

The technigues used in gathering dsta for The case
study were: (1} interviews with parents, beachers, and
other children, (2) cbservations on the part of the writer,
and (3} siudy of school records. The aim of this gbudy
was to give an sccount of & child in an umigual situstion

in the third grade.

Limitations

This study of child development is a broad field.
Many books have bheen written; meny studies have been made?
snd much resesrch 1s being donme by teachers; counselors,
psychiatrists, and sthers who are interested in bthe wel-
fare of children,

The writer did not attgmpt to exhaust all the daia
eoncerning this problem. Only e practical knowledge and
understending wes attemplhed.

The writer's observabions snd studies were limited
closely To her oﬁn classproon and she realized that these

exporiences may be dissimiler to other classrooms,. Ihese



observations were bascd on & teacher's judgmsnt, and ai
adulbt's evaluasbtion of & child is often ﬁot truly cbjective.

This study was concerned only with the primary grede
school child, This sampling wonld not belraprasantatﬁﬁyﬁ
of the tobtal populstion of school children.

The writer fesls that one summsr was not sufficient
time to =ecurs ruch relisble information pertaining to tThe
8tUAT »

The investigation wes largely enecdotal, snd snecdotes
do rot constitube final proof,

The subject for the sase study meved to another ares
go no further follow-up study or trestment could be made.

Validity of the case study was decréased hecause it
wes not possible to administer as many tests as should be

given,



ANALYSIS OF DATA

A child of tcday is no longer subjected to starses, sar-
casm, or fear of the hickory stick from a dictatorial teach-
er. A teacher of primary grade school chllidren zeeks to un-
derstand their behavior. She has a more thorough knowledgs
of child growth and bshavior, and 1is ihterested in the de-
velopment of boys and girls,

Geography tells us that at least nine-tenths of an ice-
berg 1lies below the surface of the water; all of it cen not
be seen., An @&dult cen not see all of a child. IHe sees only
the surface. Host of the ¢childis life is hidden from the -
eyes of his teacher, and it is oniy through careful obser-
vation and study thet she can partially understand what is
underneath’ the surface.lo

A tescher hss many opportunitles for first-hand obser-
vabion of behavior of chiléren. She has a daily contact
with these boys and girls in the classrocm, on the play-
ground, snd in out-of-school activibles,

Observation is the principal method tc be used in

the study of childrents behavior, After first-hand ob-

servetion of their behavlor the materisl may be anglyzed

in apndry ways. The anelysis 18 of wvalue only to the ex-~
tent that the observation on which it is based is accurate
and unbiased, The teacher has within her grasp the op-

portunity to meke far-reaching contributions to the field
of child study. She has a dally contact with meny in-

G
* English and Raimy, op. cif., pe. lie
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dividuals living together in g grour and greppling
with varisd situations, If she can lesrn tc ohlerve

accurately the humar drama before ner, no other per-

son iz in & position to contribufg wore to the undsr-
standing of children’s bengvier.”™™

Dineen and Garpylg

believe that children have a ten-
dency to exclude children from poorer homes from thelr ac-
tivities. The children from well-to-de homes sre sometimes
thoughtlessly unkind to the cothers. It is the obliggtion
of the teacher, if hs cen possibly do so, to establish dem-
ocrabic sttitudes in childreﬁ, In the lower alemenbary
grades the children have their first opportunity for or-
gsnized group sxperiencss cutside the family life. It 13
necessary for the classrcom to becoms & sSetting for social
sguality.

The writer followed an experimentsl procedurs similar
to that of Dinesn and Garry.lB- Figure 1 shows that although
Negro children were toleratsd within the group, they were

not included a3 cholces,

I¢ is necessary for the teacher to help the children

llﬂary Ann Dineen snd Relpb Garry, "Effect of Socliometrie
Seating on s Classroom Cleavage", The Elementery School
Joprnal (Chicagos University of Chicago Press, April, 19561,
PP 338”3620

12¥pyy Apn Dineen and Ralph Garry, "Effect of Sceiometric
Seating on a Classrcom Cleavage', The Elementary School
Journal (Chnicago: University of Chicage Press, Aoril, 19561},
PPe 3?8”362a ' - .

13Mary Ann Dinsen end Relph Garry, "Effect of Soclometric
Seating on a Classroom Cleavsge", The Elementary School
Journgl (ghicago: Tniversity of Chicago Press, April, 1956},
PP. 350~302. _
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in her class %o establiish happy end heslihy friendship pat-
terng. When =2 chilid is accepbted; his contributions sre mors
worth whils.

Sociometry 1s a fasclinating study, and 1% must be re-
memberad, in congtructing a soclogram, that beys and girle
are not pguinea pige to he used for experimentation bult are
individuals and should be treafad a8 such.,

Figure 1 shows a soclogram of the writer’s third grade
boys and girls. Each chiid confidentially teld the teacher
two of the children in the room with whom he liked best to
work or play. Bocliometry helps to point out facts concsrn-
ing a group. BSome of these facts may already be known, bub
oftentimes some oplniona may be proved wrong. For instance,
the tescher was greatly surprised that boy E had so¢ many
friends. After constructing the soclogram, she learned
that he was a very democratic child and interested in help-
ing others. The writer was also surprisad to lsarn that
the Negro children were not acceptéd as a part of the grouv.

Girls 8, 1, and h had no one ¢hoose them, confirming
the teacher'’s belief that these three were rejectess. Girl
1l was a Negro of low mentality and from & lower-class heome.
Girl 8 was a new member of the group. Girl b was & tomboy;
she was bolsterous, and 1abeied herself as "mean"™. She
was the only member of the group who selected a member of the

opposite sex. ©She was of average mentallty and was from



Pigure 1, Inter-group Soclogram
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z wlddle-class home, Her father wes an alccoholic: her mother
was not 1iving: and she lived with sn sunt. A1l thres girls
were snxious te “peleng'., Their rejectlon seesmingly csne
tered frowm maladjiustments resuliting from home 1life; in the
cages of girl 8 and girl L., |
Boy & was the only male rejectse, Is was g Negro whe

entered the class from the Atchison, Ksnsss Orphan's Homs.

He was a polio vietim and had very little control over his
right arm end right leg. He wzs ten years old and had heen
in an ungraded classroom until the present year when he was
placed in a third grade rcom because a recenbt IQ teat showed
ninety, which is considered normsl or near normal intelligence,
He was larger thsn the other children, but he ccould not do
nany of the things that they could do, Boy A4 felt that the
others were "picking cn him"™ and he soon developsd a pere
gecution complex. His age and size wers far in advance of
his mentslity, but by the end of the year he was doing BEVer-
age third grade work, Figurs 2 shows that he was seated by
a very democrstic child, boy E, who was chosen as the best
liked. Boy 4 was happier to have a popular child sit by

him and work with him; he begsn te enbter into activities

and was generally accepted by the group.

Cleavages and rejections usually limit the oppordtunity

" to develop group skills,

After the sociometrie test was gilven, the seabs of these
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Figure 2. Sesting arrangement of the class room

third grade boys and girls were resrranged ss shown in figure
2, from five formal rows of sests to less formal grouping.
Care was taken to avoid cliques., The writer made a delliber-
ate attempt to seat the children on the basis of their
choices and to inbermix childrsn from different sociceconomie

levelas. Their cholces were shouwn by arrcows, as indlcsgted in

figur& 1ls
In order to obtain validity extending veyond the cless-

room, the teacher observed the play groups. The less popular

children were sppointed, with agreement from the others, to



15

be leaders or captains of some games,

The only factor which was working te dverccme the
cleavage created by the upper class in-group cholces
wes not the rearrsngement of the sesting, Athletic
ablility was influential, Nevertheless, proximate seating
of children from different socloeconcmic groﬁps did aednm
to help creats @ happy abmosphers within the classroom.

The mere rezsrrangemsnt of seating,.while having a stine
nlating effect, was not sufficient to change inter-personal
attitudes without additional means being utilized,

It 4is = reasonable conclusion that the success of the
school in the area of child development should be evidenced
in the ahserved behavior of the children, If the children
used in this study are typicsl, attendance of children from
economically different levels will not overcome Inbtergroup
prejudices. It was found that seating pased on persaonal
choice following sociomstric tests will not eliminste the
barriers but 1t does weaken them.

Throughout the primery years interesf in other per-
sons 1s divected toward self-satisfaction., There are élu
weys some children who will par%iecipste in the group
activity only so long a8 they can have thelir own Way.

Thers ars usually some who are the centers of the aalkivity

swhils others tend to be on ths fringe and “look on®, Fimidivy
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or sslf-conscicusness may result from the 1atte?slu

There ias a fendeney in the first three grades for chil-
dren to segregate themselves with their own sex. Figurs 1
shows how children gelsctad others of ftheilr own sex as the
ones with whom they 1liked hest te work or play.

The writer sgrses with Kearneyls that the primary grade
schoel child begins to realize that freedoms and privileges
involve responsibility. He 1s discovering his personsliity
value to others, He iz beginniﬁg to develop abilities and
attitudes to use toward people, He i3 developing conziruc.
tive relationshirs with those about bim and he accepta the
differences and likenessés found among his classmates,

Drisco11l®

believes that children of today are eXx-
posed to so many conglomerate idess and bits of knowledge
that they need help in order to pubt such widely scattersd
experisnces togsther so that they can understand the mesn-
ing of 1life,

The fast pace at which we move, in addition to the use
of mechanized inventions, end our overwhelming range of op-

portuﬁities, tends to cause numerous tensions,

It ig our aim to live with children in such a way thab

1uﬁertrude Driscoll, How to Study the Behaylor of ildren
{New York: Columbisa Un*versity,’l?SO}, Pe 406

15Nolan G, Kesarney, Elementery School Objectives (Mew York:
Rugsell Sage Foundation, 1953;, DD FAIRE,

16priscoll, op. clt. p« U3.



17

they will develop relaxed control. Thls takes time, but 1t
will be vime well spent. It will take careful plamning,
Class schedules mey need to be revised in order te sliminate

tee rush and burry of a school day.

Dependence on the opinion of others, either sdults
or peersg 1s characteristic of young children, After
the firet weaning from home when eRildren enter kinder-
gorten or Lirgt grade, dependsnce on adults should de-
ereass rapldly. However, there are many children who
feel litile security in their own abllitiss and reguire
a great deal of reassursnce from sdults in order to
galn independence from them, I% 1s not possibls to de-
mand Independence in the childrsn. The only solution
ig to crests 1In them confidence in thelr own ability,
One would think thet capsble childron scmetimes are
very ¢ritlesl and highly sensitive, Under thess cir-
ctmetances, confldence develops more s}?wiy and refs-
suranee from the adult is s necezpliy.™

It is g teacher's task to help children realize thatb
gquist kindness and calm courage is epprecished more than
the gpechasuler kind,

It is 2lso her task to desl wibth angry words and une
kind thoughts and acts. This wes ftrue in the case of Di-
ana, & quist, conscientliouns child in the wrlter's thirad
grade. It was quite a shock %o have this note found:

Degr Beverly,

You think you are too smert for your own
good, If you den't chasnge you'lll be sorry, I
hate you. -

Diane,

This resentment boward another classmate was devel-

oping into hatred. Bewerly had been having more privs

ileges than Diana, slthough she was no more cspaeblses, Desal.

8114,

—rrrr oy
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ing with a probvlem of this kind takes much btime and aifortd,
bul the resulbts are usually gratifying.

According to Olsonl9 sxperiences for growing need to
be as broad as all espects of growth in the child., It is
unnatural for a child to =it still for a very long time
and modern schools have srrangsed for aslbternabte periods cf'
rest and activity. A restrictive program has ths effect
of decreasing energy output, A lack of balance in the tra-
ditionsl school day causes rebellion in heslthy, wigorous
shildren., The social and emotional climate should free a
child from snxiety and fear.

Emotions are netural in a primary child and should
not bs smothersd. He is lesrning to conitrol his smetions,
but gn ouvtburat may ocecasionally pop ﬁp 1ike a2 "“jack-in-
the-box”, The chief advantsge of a child's expressing
nis feelings, rether than keeping them “bottled up®, may
sase Lensions snd give the Lescher = clue as to what may
be bothering him, These explosions do not often occur,
however; 2 child of this sge is more likely to express
annoyance or irritability rather than violent anger.

Children would rather giggle then querrsl. An
adult who works with these swmall humer beings will find
it necessary to develop a sense of humor. Children will

appreciste a teacher who will occasionally laugh at thelir

194111ard C, Olson, Child Development {Boston: D. C, Heath
azld C‘)a’ lgh—g)i pa 32;!
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1istle jokes,

Hurley=C believes that boys snd girls in the primary
grades nsed Fun and nonssnse to balence the overserious
tendency of today's living. Laughter will counter-balance
the problems of everyday living.

A primsry tescher will need 5o share her children's
delight at a corny moron or knock-knock Joke. If she
wishes her children to keep happy, She may occasionally
need to be the one at whom the joke is aimed,

Tt 42 good to lsugh, Enjoyment of humcrous
situations provides s release from nisersble little
tenslions which all too frequently beset folks of all
ages, it 1s unwise for adults to frown upon the phe-
nomenon of children throwing their heads back mnd
lsughing luetily. The guld between childhood &nd
adnlthood is brosd., Onece in s while the child and

ia teacher can laungh bogether, 1t is good when
this happens., It makes things nicer all around, &+

A primary classroom teacher will find that a child
with whom she 1s desling will laugh heertily at a joks
or nonsense yoem even though he may have heard it dozens
of times. Hawving this'pleasant atmosphere is & necss-
sity in the lower slementary grades, but a teacher may

need to curb the nilarity before it has & priority

over other important sspects of learning,

20Beatrice Davis Hurley, "What Children Find Humoroua®,
Childhood Hducation (Washingbon D, C.: Associatlon for
Fhildhood Education International, May, 1956}, p. 427.

2 yp1d.
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One can not just gay "hokus polms” and mske sach
School day run smoothly. Children are unpredictable, and
Tthere is no magic pobilon that a teacher can w=e to turn
2 topsy-turvy day inte a well_ordered one, This® can s
dons only through the nse of ingenuity, firmmess, and
varled classroonm experiences,

Children are endowed with certain ineliensble rights,
They want certain things for themgelves, They wanb to be
loved; to Dbe sccepted, to succeed, and tce be noticed,
They have the right to experience g »lch, full, satisfy-
ing 1ife,

Boys end girls need to be providsd with opportn.
nities that sre wvaried and chsllengling, wlith emphasls
upon participation and social sxperience in a stim-
ulating eavironment., Expsctabions of achlevemen?
should be 1n harmony with each child's abllity and
growth. The basic philosophy of child growth is bthe
comglete development of the whole chilld,

Although children in the primary grades are pllable
snd will usually do as they think an adult wishes, they
are individuals with ideas and wishes of their own. They
are not mechsnicgl robots that cam be operated only when
someone wishes for them to do B0,

Egen child is a different personelity., A child's be-
havior 18 not a function of the characteristics of the

child slone; it is the result of many factors in ths child's
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1ife snd in the child's own body end personallty.

His home, family, environment, health, pre-school
history, oubt-of-school activities, economle snd soclal
status in the commuaity, church effilietion, past re-
ord in school, data from other teachers, best friends,
classroom relationships, contacts through various ex-
periences such as radioe, resding, movies, angd newspa-
pers--all of these and many more make up the child's
whole personality. Just so far as we, as teachers, can
f£ind time to look into these things, Jjust so far will
we progress in the thorough understand%%g of these youth-
fal individusls committed $o our care.

4 child who is sick or tired 1s slower in his soclal
gnd emotionel hrehavior than he wonld otherwise be., A child
who is emotionally disturbed is also less efficient phy=-
sically. A child in the primary grades who does not feel
ioved et home is not sure of himself and may not even try
to work at a simple task. An sngry child usunally mskes a
less intelligent abttempt to lesrn thsn a ehild who is not
angry. There is much evidence that = child who feels &
1gek of love will not perform at his intellectual peak.

Physical development plays a large pert in the be-
havior patterns of children, Fast growing children who
do not grow socially, intellectually, and emotionally at
the sanme pate as thelir physical development may often de-

welop undesdrsble traits to compensate for being more
meture physicelly than their friends, This was true in

the cmse of Paul, & boy in the writer's third grade

ZEStaff of the Division of Child Development and Tescher
Personnel, Helping Teschers Understand Children (Wash-
ington D. C., 1945}, pP» 375=376.
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TARLE I3

EEIGHY OF CHILDREN TESTED

AppTroX, ' Kumber Aversge Absclute TFercentage
average Grade of Inches snnual annual
— age wthlldren inecreage ingsrease
- Boys: '
. vt 2.2 543
bz 3925 3.9
2 2.1 J—!—ﬂa
% 5379 h6.0
3 2.8 6.1
5633 18.6
Glria:
L 1 2.0 b6
B 3618 33
. 2 2.4 545
(¢ ; 1913 b5.7 oo e
5289 57.7
1

classroom, Paul was [ifty-eight inches tall and weighed

eighty~-sight pounds, Tables I and I1 show that Paul was

ruach larger than sn aversge American third grade boy should

2k

be, A case study was made of Paul,

0n the other hand, there sre some who seem to develop

more alowly phﬁsieally than mentaliy. This digerepency

often produces superior sttlitudes or other emotional end

social disturbances,

There sre 8till other children who may appear bright

in the primary classroom bubt remain retarded in academic

23gtyart H, Rowe, The Physicsl Naturse of the Child (New
1903)

York: Macmillen Company,
i1y ppg IPP.H%,

g Dhy Llle )
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TABLE T12°

WEIGHEY OF CHILDREN TESTED

Average Absolute Percentege
Age pounds annual smnualg
ineroese
e : X ineresss
6%;‘ lﬁ-;& 2 ed e LI
(- h9e5 be3 Ge5
8% 5115 : !
Girla: “ & 2oL
6%._ '5-1-3 L !-{- L cas
T3 W77 o3 949
8% 52,5 o8 18,0

achisvement, This may be due fo Inability to coordinate
hend, eye, and sbtention because of poor physical devel-
opment,

A comparison of Tables I, II, and IIL shows that
the hoys and girls in the writer's third grede classroom
were tsllem and heavier than the saverage helght and weight.
Mhis would not mske Lhem any more mature in their soclal
and emobtiongl behsvior then the average chiid, Xo twe
pecple and ne btwo groups ars 1dentical. 4n individuszl ow
groups often vary from ithe averagé.

A ohild lnows his physical cepabilities and handlceps,

The motor soordinsbion of & child in the lower elemenbery

253(}%3 0% citag j2 125.'
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grades 1is graduslly becoming more efficisnt, Even though
many ccordinations are nct ﬁéveloped, growth is procseding
gt & relatively sven rate and meanz good eoordination at

the level of the child's physical maturibty.
T4BLE TIT

HEIGHT AKD WEIGHT MEDIANS OP THE WRITER'S THIRD GRADE CHILDREN

== - e — g
'éeptembar : Mgv
: height welght height welght
number {in.,) . {(1bs,) {in,) {1bs,}
Boys 9 0.0 58.0 © 50.0 66,0
Girls 17 50.5 58.0 52.5 60.0

Boys' renge 148.0-59.5 54.0=76.0 §8.0-59.5 57.5-83.0
Girls' rangs UT7.0-~5L.0 13.,0-86,0 L7.5-56,0 L15.5-<97.0

In the primery gredes, it is not uncommon for a child to
use hia tongue, his facial musecles, or his toes to paint,
draw, or wrlbe, especially when meking the transition from
menuscript to cursive writing, A child who does this may
indicete to the tescher that he may be sttempting & skill
that 12 too difficult for his.physical dé?eiopménﬁ.

Growth of a child in the lower elemsntary grades is
relatively slow as compared to the esrlier pre-schooi
periecd, ﬁﬁ annual growbh of two or thres inqhes and &

welght gein of from thrse to six pounds is expected bub
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thers are wide variations, each with its own significance;
some change should be dlscernsble within each three-month
period. At six years of age the legs are lengthening
rapidly and the spine has adult curves. The gix-ysar-old
girl is as mature skeletalliy as the seven-year~old boy..

The lsrgze muscles of the arms and legs are more devel-
oped that the small muscles of the hands and fingérs. Mus-
cular development is uneven and incomplete but motor skills
are developing. ©Some postural defects may have been sstab=
lished and should not be chenged. Ninety per cent are
richt-handed. THHand-eye coordinations are incomplete.

4 healthy six, seven, or eight year old chlld hes
bright eyes, color in his face, straight legs, and greab
vitality. Upon entering school there may be a resurptlion
of certain tensionsl behavior: thumb sucking, nall biting,
or knee knoeking. Cccasional tollet lapses may occur.

The ohild stands straight and sits well at his work table
without leaning or siumping. Whlle at work he may reach

by changing from sitting to standing. He has an urge to
sction and is still for only & short time. He is interested
in setivity. He has a sense of equilibrium snd can stand on
one foob, hop and skip, keep time to musie, and bounce

and catch a ball. He likes to elimb and jump from helghts.
He is susceptible to fatigue and may withdraw from play

when he becomes tired. A child of this age is beconing
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self -dependent. He can brush his teeth, comb his halr,
dress himself, and tie his shoe laces. He can perform
simple household taskst empty baskets, sweep, clear the
table, wipe dishes, put out milk bottles, and "mind" the
baby. The child's guestioning attltude extends %o prcob-
lems about sex differences. Hnowledge 1s derived in the
homes. Nubiritional problems may arise when breskfast s
hurrisd or there are frequent purchases of between-meal
snacks. The child is aware of safely precautlons; he
can cross streets on signals, keep toys from undsrfoot,
avoid hot »adiastors, stoves, and cooking food. Ha can
understand the necessity for remeslining away from those
who have contagious disesses.

Expression through movemsnt and noise 18 necessary
for child growth snd develcpment. Vigorous exercise will
increases Lthe heart beat and resplration, thus helping to
build endurance. Active, bolsterous gemes with unre-
strained running and jumplng are needed. There must be
opportunity to organize slimple group play, to skip and
dance in small grouvs. The withdrawn child rust be en-
couraged to graduslly find hls place in the group. Since
the attention span is short the study periods should be
shor%, snd the child encouraged to éieep about sleven
hours. A child in the lower elementary grades needs
training in habits of perscnal hygiene; covering coughs

and sneezes, using the handkershief, and keeplng fingers
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swsy from the mouth and nose,

The twe preceding pages conbain a general discuzsion of
the physical dsvelopment of children in the primary grades,
theilr gharacteristiecs and nesds, This was set up by produve-

tion and chert committess of Washington D, 0,26

29

Jenkins™' hes a list of specific characteristics for
eges s8ix, seven, and sight:.

Sixes, Crowth is proceeding slowly, and there 1is a.
lengthening out of arms and legs., The lerge muscles are
better developed than small muscles, Eyes are not yetb
mature, and there is a tendency toward far-gighbednsss,
Permanent teeth sre putting in an sppearance, A child's
heart at this sge is in 2 stage of rapid growth.

The child 18 sager to lesarn; he is éxuberant, rest-
léss, prer-active, and is sesily fatigued, He is selfl
assertive, agressive, and wanbts to be first, 4 six yesr
nld child is not very coopsrative, His whele body is in-
velved in whatever he does, EHe learns best through active
participation, 1s Incomsistent in his level of meburity-~
regresses whan tired,'and iz often less mature at home

than at school, Being inept =t games or sctivities using

26ppoduction and Chart Commlbtees, Oblld Growth and Devel-
opment, Charscteristics and Needs (Wasuington: Pubiie
Sohools of the Diastrict of Golumbia, 1946}, 3 pp.

27Gladys Jenkins, et. g2l., These are Your Cni‘dren {Hew
York: Scott, Foresman, and Company, 1949), inside fron%t and
beok covers. '
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smell muscles, and having short periods of interest sre
eharacteristic of ths six year old child., Group schivities
are popular, and beye and girls interests are bsginning to
differ. | |

& child of this age needs special encouragement, ample
praise, warmth, and grest patience from adulis, He needs
opportunities for weany kinds of activlty, especially for
nse of the large musacles, He also nseds wise supsrvision
with e minimm smount of interference, concrets 1éarﬂing
situsations, and active direct participsastion, Some non-
preasure responsibilities without his beiﬁg required to
make decisions and cholces or achieve rigidly set stan-
dards are necessary for heslthy develcpment.

Sevens, The physicsl development of'a seven year old
child is slow and steady. He is losing his teeth; he has
better hand-eys coordinatlon and betier use of his amall
mageles; but his ejas are ndt vet ready for mach near
work, |

Sensitive feelings and attitudes are characteristic
of & child of this sge. e is_especially.dependaﬁt upon
the spproval of sdulis; he is segregating himself with his
own sex; he is full of energy; but he is easlly tired,
restless, and fidgety. He dees very libtle abstract thini-
ing yet; he learns bsst in conerete terms, He 13 casutious
and gelf eritical, likes te use hands, is talkative snd ex-

aggerates; he fights with words instead of blows, and is

hlghly competitive, He enjoys songs, rhythms, fairy tales,
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l myths, nature stories, comics, radio, television, and
movies, He is able to assume gome résponsibility, isg
coneerned aboub right snd wrong, but 18 often prone to
take things thabt belong te others. He has a rudimentery
understanding of tims and money values,

A seven year o©l1d child needs the right kind of inde-
pendence snd encouraging support, He needs cppeortunities
for sctive participation in lesrning situations with con-
erete objects. He must make adjustments to rougher ways
of play, and needs adult help to do this ﬁithout becom=
ing too crude or rough, He especially needs encouraging
and friendly relationships with adulis,

Eights, The physical growbth and development of an
elght year old child is still slow snd steady; his erms
are lengthening and his hands are growing largsr. His
eyes are ready for both near and far wvision, but near-
sightedness may dewelop. [FPermanent teeth will gontinue
to appear, The large muscles sre still d@velépimg,”but
the smeller muscles are &lso better developed, A dhild of
this age mey have poor posture,

A third grader may become careless, nolsy, and arga-
mentative., He is alert, friendly, and interested in
people, He is more dependent on Mother again, snd less
on Leacher, He is bécoming gsenaitive to criticlsm, ahd
a new awareness of individuai differences develops. He 1is
more eager, enthusiastie, and has more aceidents, Gangs

begin, closs friendships develop with the sames sex, and
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thers is & greater capacity for self-evaluailon. He enjoys
clagsroom dramatics and there is much spontaneous dramatlza-
tion. He is comprehending the use of %time and monsy; ls re-
sponsive to group activities, both spontaneous and adult
supervised., e is fond of team games, comics, radio, ad-
venture stories, television, and collections of all kinds.

A child of sight needs much praise and encouragement
from adults. He still nseds to be reminded of resnonsiblil-
ities. He nseds wise guidance and counseling of his in-
.terests and enthusiasms, rether then dominatlion or over-
criticel shendards. A best friend is very imovortant to &
child of this age. He needs the experience of belonging to
peer groupsj onportunities to identify with others of %The
same age and sex; and he needs plenty of exercise of both
largs and small muscles, Aduls supervision and vlannsd
after-school sctivities are lrmoriant so an eight year old
child.

Filgure 2 shows & comparison of the handwriting of
three third grade boys. Thelr physical maturity was
‘seemingly squal, but there was mmuch varistion in thelir mus-
cular coordination. Jemes was left-handed. Hig writing
usually consisted bf a combination of prinﬁing and writing.
His written work looked interesting but was difficult to
decivher. Donnie was adept at mofor skills requiring large
mogcles. He 1oveﬁ ﬁb nlay ball and did it well, but skills

requiring small hand muscles were difficult for him. He
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Figure 2, Handwriting of three third grade boys.

was unsure of himself when it ceme to writing, but he worked
hard st it. He made many serrors, was conscious of thils, and
wnuld.censeqﬁently trace over words or letters. Larry was
well de#eloped in all ways, DMost of his wrliting was unusu-
ally neat and the letters well formed,

This diserspancy in the development of chilldren of the
same age group is typlcal of normal boys and girls. In every
group there will be some children who are ﬁhead of others in
their development.

No smount of resmesrch would be necessery to prove that



shildren grow larger as they grow older, 4z children grow
lerger they sre also maburing in their socisl and emobion-
2l bvehavior, Predictability is a striking feaburs of huw
man developmsnt, There sre some differsnces as to the rate
of development, but there iz very 1little variance in the
order of appearance of different stsges of development.

Aecording to E?mes?g we obey the laws of nature, s=o
far as phyaical development iz concernsed., We do not need
to be told that six years of growing must take place be-
fore & child loses his front teeth. We do not always need
to consult a gzrowth chart to detsrmine if a child is phy~
sically normsl, The laws of growth not only spply to phy-
aicel change but they alsc govern slmost everybhing a chlld
can or can not do, |

Hymesag also says that parents and teachers often find
thet it is diffieult to give children credit for the grow.
ing they have done. Adults are so close to the children
that growth creeps up on them, and_they san only see that
growth when they realigze the child's clothling is becoming
too gmgll, or they see that the mark on the bathroom wall

18 olimbing higher indicating the chiid's height.

287ames L. Hymes, A Ghild Development Foint of View (New
Jepseys Prentice Hsll, Inc., 1955), pp. 52-53.

29Ipid. p. 215,
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Bo matter whel age we teach our children will seem big
to us, and HymesBO recommends a good psriodical loock at a
baby to get some perspective ag to size, We will then talk
with them as "person-to-person' and not as "tescher-to-child®
with them looking up and the adult looking down,

Children of the same age snd grade regulerly dlffer
among themselvea.by as much as four or five years in their
maturation. It is necessazry Lo provide them with meterisls
thet encompass a corresponding range of interests, All may
then find something with which they can succeed, and which
will maintain thelr interest aﬁd zest Iin school experiences.31

The investigator agrees with 0lgon 2 that intersst in
the gsnerallzetions of child development will result in a
philosophy of growth in a teacher's practices towsrd chil-
aren, Being aware of wide individusl differences, of in-
dividusl variztions with time, and being sware of the im-
nortance of growth end its influence on behavior is a part

of classrocm philosephye.

30Inid,s p. 116,
3o1s0n, ocp. cit., ps 326
32Ibid., p. 327.



REPQRT QF CASE STUDY

Disgnostic Study. Paul moved from another school in

the city sysbtem the third day of Januery and enrclled in
the writer's third grade room, His mother cam with him to
gee if he had 211 the bboks and materials needed, She 8X-
pleined that Paul had trouble with resding end that he
sucked his thumb, | |

Paul had sbove average intelligence but hiaz reading and
spelling 4id not measure up to hiz mentality. Hs ghowed =
poor mastery of phdnics, a reverssal tendégcy«»who for bow,
and was for saw, and he hesitated to ettack new or unfamillaz
words, He would bacoﬁa guite tense while resding, and seemed
to be exzhausted after reading oraliy,

Several times during the first four weeks in the room,
he becams quibe 111, complaining of severe hesdaches snd
nauses, He would be very pale snd ssem feverish, sc he
would be zent home, The sick feeling always occurred dure
ing the morning reading class,

General impressions, Paul wes an attractive boy, large

for his age, clean and courbesous. Ho was ususlly quiet bub
often volunteered to give oral repcrts_to'the class which he
d4id excepticnally well. He used very good exPrassion and

good langusge in oral reports end conversation,

?hysicg;,gevelopmsnt. For a yesar before entering first

grade, Paul had malnutrition and was under a doctorts

3.
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CEHTS

A% the time of the study, his general health wes
good and his hearing and eyezight normal according to
fecards from the scheol nurse, On May 18, Paul was f£if-
ty-eight inches tall end weighed eighty-eight pounds whilch,
according to Tables I and II, was much larger Tthan ths av-
erage third gradsr would be,.

No disemsen were recorded in his health history ex-

cepting tonsillitis, which he had every winter,

Educational background, Because Paul wes large for his
age, his parenta enrolled him in the first grade before he
wes Five, They felt thet he would be better adjusted to
children who wers nsarer Lo his own Size instead of attend-
ing kindergarten wlth ehilﬁren of hig own 8ge.

Paul's first grade teacher sald that she thought they
were making a mistake in starting him to school ab that
early age. She sald thaﬁ' Pgul did not play well with the
other children; he tried to play, but was larger than the
others and would be rough,.often‘hurting them unintention.
s1ly. He sucked his thumb consbantly. He was one of the
slowsst pupils in her middle reading group. She alsc sald,
"L felt that 1t was punishment for him %o be in the first
grade, "

buring the second gra&e; he did some fighting on thé
way home from school, He had poor coordiﬁation and hils

written work was hardly readable. The teacher had him
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weer a finger guard over his thumb, but when it was tsken
off, he would atill suck his thuwb. He wes one of the
slowsst students in her middle reading group.

During the firat half of the third year in school,,
his teacher had him chew gum to try te keep his mind off
sveking his thumb, bubt he still did.it. He was slsc in
her mliddle reading group.

After he enrolled in the writer's third grade room
in Jenuary and his mgthér said that Paul had trouble with
reading, he was placed.in the slow reading group where he
was one of the best, He made s perfsct score in spelling
every week for six weeks,

Paul's ratings on the Stanford Achievement test given
April 14 Qefa:

Parggraph meanling---ecmem—resan—u=-

3.1

Word meaningeer—oocmmoeamenw g o 29
Aversage realding---m=wmcmmroma=e 38
Spelling-m=—m=——=—== B 3.6
LN ZUEG S = o s oo im o o e 249
Arithmetic ressoniNgr—mwanmsemammeal 2
Arithmetic compubationewwewane—- S P 4
Average arithmetitw--w-ucecemmw h.0
Battery mediafi-cevecrrcmcnwnn e 3.3

Intelligencs tests were not gilven in the school unbil
the fourth grade, so there was no recerd of Paul‘s.I,Qa
In Sephember, before Paul entered ths first gradé, his
father ﬁdminiétered the Stanford-Binet Intelligence test
to the boy. Me, Murry, Paul's father, said thab the
teat showed one-hundred thiréyufive, but the school could |

not verify this,
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Paul did not rsad very well., He did not recognize
all of his sight words., BHe did not like Lo try te "figure
out” new words. If he read slowly, he could read with un-
derstending from an easy sscond grade reader, Hs often )
trisd to read a3 rapldly a8 the better readers gnd "stum
bled" over many of the words, By doing this, he 414 not
get much mesning Trom the printed page.

The sick feeling would always cccur during ths read-
ing periocd. The lasat two months of school, however, he did
not complain of feeling 111,

He rarely sucked his thumb during srithmetic which he
did asz well as eny in the group. He seemed happilest in
the classroom when he was working on arithmetie of shar-
ing his experiences with ithe grouy. Whengver theré wes
é situstion reguliring resading abllity, he d4id suck his
thumb, He liked to 2ing and had good rhythm.

" Although in meny ways Paul was very immature, In other
ways he was more mature than beys older than he, He brought
maﬁg good records to school Yo play for the ofther boys ond
girls, EHEe also brought books which he wes anxious te ghare,.

Among thesze was BElack Besguty., He brought three large model

airplanes made of heavy rubberized plastic ons day. They
were exach replicas of bombers used during the war, One
airplane'was broken at school; When the teacher spologized
bo him, he said, "h, that's all right, I'm just glad thet

it wasn!t one of the others,”
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He told the clsss sbout two books that his mother
helped him read,

They were How the Millky Wey Begen, end
A Trip bo Mars.

Home bsekground, Mr, snd Mps, Murry both worked until
after Paul was in the sesond grade and he stayed with rel-
atives, His tegchers and relabtives gll agreed that this
was hard on the child, His wother was not working at the
time of the study, however,

There was one other child, a brother who was bHen and
in the sixzth grade, Jlimmy was a lsader in his group and
did exceptionaliy well in his clags work, Jimmy also
began his schooling when he was only fivse.

The mother snd father were both intelligent and they
had good reading masterial avsilable for their boys, the
father had a B, A, Degree, an M, A, Degree, and thifty
hours towerds a Ph, D, He was a pasychologist, The mother
had s B. A, Degree snd was s honsewife at the time of the
study.

Paul hed a library card, and he borrowed books' and
phonograph recerds from the library.

He and his brother helped with drying the dishes,
erptying the garbage, and m.ewing the lawn, They both r&-
ceived sn allowance of £ifty cents a week.

Socigl life., Paul was a member of the Cub Seouts and

enjoved the sctivitles. He attended Sunday School falrly



39

regularly.

He played best with children of his own 8gée, bukb
since he was larger thean they, he was often wrough snd
hurt thea unintentionslly, He ususlly played with old~
er children, snd they surpessed him in sports becaﬁéa
they ﬁad vetter ccordinastion,

Disgnogtic summarvy, There seemed 4o bs one main

feotor in Paul's reading snd emoticnal problems—-—im-
maturity, not =0 much for his g2, but for his grade
placemsnt end physical development. His mother wos nob
working at the time of the study, and that faoct was of
counse contribubing to his adjusting, His ecordinstion
wag poor, but improving. His writing wss poor, bub repd-
able, The smaller muscles were developing and he was
having some succssses on the playground as well g3 in
the clagsroom,

Iroatnent, The beacher worked with Paunl individusl.
1y at her desk end drilled him on pho=nis analiysis, bhe
made an especial ettempd to sncourage him, to praise him
for his successss, to have & casual attitude conesraning
his size end his thumb sucking, and to help him feel that
she was his friend.

Becommendstions. It is recommendsd thet Paul be en-

coursged to read, but that not too much pressure be placed

o2 his reading problsms,  As hs matures and digzecovers for
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himself that he can learn to resd, it is pcasible that
his thumb sucking will discontinue,

With no compsarison to others, whether in the familﬁ
or oul; with not too mmch ettention baing.called to his
thumb sucking; and ample praise for his accomplishments;
it is pessible that Peul will grow up'to be a well ad-

Justed person, and one who can read well,



SUMMARY O NCLUSIONS, AND REGO MMENDATIO NS

A recognition of the continuity and Iintsrrelstions of
the child’'s growth pabterns and a realizetion of likenesges
and differences of behavior within an irdividual child snd
between children 1z a resﬁlt of studying childrén ag they
are znd lesrning how they grow snd develop. This knowledpe
is important in helping en adult bscoms more aware of chil-
drenis potentialities for devel&pmento |

&ccérding to Bailey, Eaton, and Bishcp,33 whether
teachers realize what they are doing or not, they carry
8 heavwy responsidility for child development, No matter
how orude and inadequate the practiee in child study may
be, 1t is usefunl in helping to plan for their immsdiate
envirenment more 1ntelligently, It enables the adulit to
safeguard boys end girls against avoiaable.héndicaps of
body end gpirit, This knowledgé helps the aduli to be
falr and just with the children entrusted to her sare, and
to think of them neither hearahly nor sentimentelly, bub as
norwmeal humen heings, .

The data of this investigatlion warrented the follow-
ing conclusions:

| 1. Yeachers have some responsibilities in child davel-

opment.

33rans W, Balley, ef. al., Studying Children in 3cheols
{(¥ew York: MeGraw-HEill Book Company, 19395, pP» LB,

1
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2« Soclometric studies are useful devices in the study

of sociceconomic status.

3, Varied experiences in the classroom greatly aid in
child development, _

o A& child who 1s more mature physlcelly that his clsass-
mates often needs wize guidanee.from an adult.

1t 1s recommended that all teachers of primary children
make & thorough study of ahild development to inerease their
understanding of child behavior, -

It is recommended that a careful study be msde of thess
third grade boys snd girls, including their pest school hise-
tory, and s follow-up study of their development through
all six grades,

It iz further recommendesd that & case study be made of
the children that the mociometric study révealad to be re-

jectess or isolates,
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PART II

RESEARCH PLANS FOR FURTHER INVESTIGATION
OF THE DEVELOPMENT OF PRIMARY
GRADE SCHOOL CHILDREN



4 PROPOSED EXPFRIMENTAL DESIGN TO DETERNINE THE BRFLCT QF

SOCIOMETRIC SEATING ON CLASSROOM CLEAVAGE

Statenent of Problem

Does soclometrie seating of third graede children, lessen

the tendency to classroom cleavage?
Purvose of Study

Since classroonm cleavage is a tendency of childven in
the third grade, the writer has designed an expsriment to
be carried out Lo debermine the effect of sceiomeiric sest-
ing on clasaroom cleavage,

This problem might be solived through a comparison of

children having thelr desks and chairs resrranged and chil-

dren not being moved,

Research Design

The experimental method of research consists of obser-
vations in which the investigator has control of the situ-
ations, It iz an unbiased compariecn of two or more planned
sxperiences, It is a critical observation of actual gitu-

: : 1
ationg end an snalytieal infterprebstion of the resulis.

lirvil S, Barr, Bobert 4, Davis, and Palmer O, Johnson, BEde
ucational Regesrch snd Appraissl (New York: J. B, Lippincott
Company, 1953}, pp. 22-256.

L6
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An experiﬁantal problem may be investigated when
several variables are passing through s iarocess of graduszl
change. An experiment msy be conducted.to indicabe vari-
gbility of two or more subjechs,

Pogeible resuits should be aﬁticipated while planning
the experiment. |
| According Lo Bgrr, Dawvis, and Johnacn,g experimﬁntatién
growslout of a need or desirs to solve or Iinveshlgats a pro-
blem, Reasonaple hgp@tbéses should be formulsted to gulde
the investigstor in bhis plan for solving thse problem,

mhs fundsmental ruls of the experimental methed Iz to
vary only one condition at a time and to meintain alllother
conditiéns rﬁgidly constant., There sre two good reasons for
this procedure: In the first plece, 1f two condltlons ere
varied at one time and an effect is produced, 1t is nob
posgible %o tell which condition is regspensible, or whether
voth have scted jointly: in the second place, when no effect
engues, how cen we hell which sondition is regponsible, or
whether one has neubralized the othert "3

The propcsgd experiment. The experimental group of ten
(?) children would be selected to have sealing rearrenged, bLhe

rasults to be compared with = matohed group of sen (7} boys

21pid,

3y, Stusrt Chepin, Experimental Designs in Sociologicel Re-
search (New York: Harper and Brothers, 194735 Pe To
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end girls not having their desks and chairs moved, The
later would serve as the control group, The two groups
would consist of third grade children rangling from ages
seven years, siz months %o slght years, six months. The
groups wonld be matehed acecording to sociasl status, agse,
snd race. Soecigl status would be determined by Ghapia‘sh
soclial status scale, which is "a socigl status scale con-
taining tweptymone entrees filled in as observations made
by the'visitor, with perhaps one or two inguisitorisl
questlons, It can be completed in five minubes observa-
tion.n5 In order to fill-in the social status seglea, a
series of vilsits %o the homes of the boys and girls would
be necessary. _ |

The writer is estimating that only bten pairs of chil-
dren from a single classroom counld be matched., If the ex-
periment would compare children of other third grade clags-
rooms, or the investigator conduct a series of experiments
with children from grades one, two, snd thres, more pairs
of children could probsbly be matched,

The proposed experiment would imclude a period of just
one month,

The warious steps to make up the e xpsriment would be:

le Determining thse problém: What 1is thse effedt of 80«

clometric sesting on classroom cleavags?

bp, s, Chapin, "The Sociel Status Seale™, as glven in George
A, Lundberg, Scelal Research (New York: Longmans, Green, and
Coeg 1Q53_)’ PP 290 2910

5Chepin, op. eit., p. 65.
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TABLE IV

A COMPARISOX OF CHILDREN BAVING SHATING
CHANGED {A) AND CHILDREN MT HAVING
SEATING CHANGED (B)

5

Group A Group B
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2+ Comstructing an intergreoup soclogrem,
3¢ Matehing peirs of bovs and giriss
a. seeizgl sbatus
L., age
Se Prace
L. Administering a soeiometris fest and gonstructing a
sociogram of sach group.
5 Rearranging sesting of expsrimentsal group A sc that

lower and middle class students are seated near s well 1iked

63u Tas pe 12




uppey class atudsnt,

5¢

6, Compering each group as shown in the proposad

Table IV,

7. Administering the sams sociomebric test one month

later,

8. Analyzing snd btabulsating results.

TABLE V

A PROPOSED TABLE FOR THE
RESTLTS OF THE EXPERIMENT

First
Sociometric test

Groups compared Differences
Experimental Control
Groun A Group B

Number of:
In-group cholices
Cuk-group cholcesn

Second
Sociometrlic test

hber ol :
In-group choices
Qut-group cholices

1
L

L B

*«r 38

LR B

LR B

¥y o R B

LI I A

o s &

LI

& & 4 &

4 ¢ an

" oen B

[ =

The writer believes that the dependent varisble, the effect

of aeabing resrrangemsnis, will prove to be that sociomstric

sealing lemsens the tendency o cleavage.

Atidds

7
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Limitaticons

1. The social status scels would be time consuming,

in
-

nee it would be necsasary to wisit the home of each ¢hils,

2s The mumbar of matched pairs of children in one
clasgreom would not be a true sampling of the total third
grade.populatiem.

3, According to Barr, Daviz, and Johnson?, one of the
commonest defects in expsrimentel design is failufe Lo an-
ticipate and prevent blased results,.

e The snalysis would be based primarily on the ob-
servations of the investigoilor, and an adult's chservations
of children are not élways objective, |

5. The writer believes that Chépin‘s gocisl status
scalé is not fitting to the modern living room sinece it
does not mention television, whic& is ¥Thought to be sn

esgential item in todsy's home,



PLANS FOR INTERVIEWS T0 DETERMINE THE RELATTONSHIP
OF PHYSICAL GROWTH AND BEHAVIOR

Statement of Problsm

What are the facbors making for growth in social develw
opmens snd emotional growth, and how do they differ at var-

ious stagss of child growth?

Purpose of Study

The purpose:of this investigetion would be to discover
the likenesses and differences in pstterns of socisl and
émotional growth at verious developmenbal sbages =mong
six, seven, and eight yesr old children.

In the field of child development, few books have been
found that sre primerily concerned with children in the lowsr
elementary grades, It is difficult to selsct just three
vears from childhood and make a valld study, because the
developmental stages overlap and each-growth.pattern is
dependent on other patterns.‘

It 48 a well known fact that each individual is dif-
ferent from other individuals, and a purpose of this study
would be to disecover the factors that might cause these
varistions, This is to be done through interviews with

parents and pupils,

52
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Resesrch Dssipn

Aceording to Wrightsione, dJugstman, and Robbina,8 "the
interview is a method for obtainiﬁg data by fece~to-face
cenferences with the individual’, There sre three genersl
types of interviewsnmdiagnostic, survey, and treétment 1n-
terviews, The purnose of %he first type 18 to discover se.
tailed and rslated faots, opinions, attitudes, and perascnal
expsriences concerning the individus] being Interviewed,
The gecond type, the survey interview, 1z not primerily
interested in the interviewes except @8 he can co;tribute
informatiou concerning the problem, The third type, treat-
went Intervisw, iz ussed chiefly to belp an individual in
gdjusting to some particular problem or situationeg

There sre three parts to every intervisw--a beginning,
8 middie, and en end, The beginning of the interview ig
given over to astablishiﬁg rapport betwsen the interviewer
and the Interviewss, and clarifying the resason for the in.
terview, The middle part consists of gathéring the infor-
. metion pertaining to the preblem., The final part includes
termingting the interview.lg |

An ideal interview would include a tape recorder for re-

Sa Wayne Wrightstone, Joseph Justmsn, and ifving Robbinsg,
Evaluabion in Modern Education (New York: American Book Co,,
1956Y, pe 35. .

9Ipi4.

A01p34,
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sording the responses, or g =tencgranhic method of recording,
¥ost inbterviewesrs, however, do not have these devioces R
able, 8o 1% 12 necsszary for them to rely on theinp owﬁ notea,
Extenzive note faking during the interview is not advocated,
but most people can not remenmber sxack regponses so it 1a
necgssary for them to meke some notss znd record the infor.
mation Immedia%sly falicwing'tha interview,

The interview technicue includes the fellﬁwing:ll

L. Selecting the subjects to be interviswed,

£¢ Enlisting cooperabtion of subjects, This ineludes
"selling onseslfh,

3« Making definite sppointments for the interview be-
forehand,

s Corefully framing the questicns %o bs asksd. Thess
should ke planned in adwancs,

S« Deciding on the number of guestions Lo be asked,

6, Interviewing self for practice, This will give the
interviewer more confidence and vesult in helping to nut
the interviewes at eszse,

7. Inelvding the words "how" and ™why" in the questions.

8, Varying terms--using synonyms,

%, EKeeping on the subject,

10. ZXKeeping in mind that "the person interviewed is

always right”,

giauge ¢. Crevford, The Technigues Qg Research in Zducation
(Los Angeles: University ol Southern Californis, 1928), Dp.
159-173.
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1le Bevealing the questions beforehand may somstimes

Improve the results,

12, Assuring the interviswee that the informstion is

confidentisal,

13, Probing--asking sdditiongl guestions to gailn fur-

ther svidence,

lii. Recording the responsss.

a. Using abbreviated notes--shorthand or code,
b. Using %tape recorder.

c. Using card system with esch idea on = separate
sard.
154 Ofganizing the replies,
16, BEvaluating the replises,

17. Recording the interviews on a final report,

A proposed form to be used for interviewing parents of

the children being stucieds

1. Eame of chiid

2. HName of intsrvieswee

3, Address of interviewss

k. Ocecupstion or position

E., Place

4, Date

7. Height and welght of child st birth

8. Height and welght of c¢hild at the time of the in-

terview

9. Physical health of the chlld--sight, hearing, dis-

ezsaed

10, Hss the c¢hild ever had any tensionsl habits-~thumb



56

sucking, nall biting, bed wetting, tiecs of any ¥ind? At
what sge?

1l. Were thers sny 4iffienltiss encountered st the
time the chlld first entered school in the kindergartsn op

firet grade? Whnat were they?

12, What is his attitude towsrd 3iplings?  Resentment?

Cruelty? KXind? Selfish? Generous?

13. At whet age did this behavior cequr?

1h, What is his shtitude toward peers?

15. How dpo you sccount for this attitude ar hehavior?

These are only a few suggestions, _An investigator will
ind that the interview will probably be more successful if

2 formal questionnaire is not wsed. Informality =and flex-
1bility sere usually better, |

4 suggested farm.fof iot erviewing children from grades
one, two, and threeg |

1. 1If your mother said you could invite a friend for
dinner snd the movies on Saturday, who would it be?

2, If thias child couldn't coms, whom would you ask?

3+ Whom would you choose first to be cn your team in =
relay race? Why?

lis Suppose you nseded someone to help you with your srith-
metic, who would 1t be? Why?

5. If you were chocsing someone with whom to work on a
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seience exhiplt, who would. it be?
6, What i3 the name of thé boy you think gets along
best with his classmates?
7+ What is the name of the girl you think gets along
best with her classmatss?
8., What do you like best about school? Why?
¢, If you counld change anything about school, whal
would it be? Why?
10, 1If you dould change snything at home, what would
it ba? Why?
11, What do you wanht to be when you grow up? Why?
12, ¥%Who do you want o be 1lke when you grow up? .%hy?
13, What is your fsverite telsvision progrem? Why do
you like 1t?
1, What do you 1ike to do when you geb home safter
school?
15, Whst do you do when you get angry?
Any or all of the Llrst seven.questians could be gliven
a8 & simple friendship or socliometric test, o
The writer belisves that many respcnses to the "Why"
guestions may be "I don't lmow" because many btimes DoOys
end girls in the early elementary grades truly do not know
or cen not understand why they do certain things or why
they feel as they do, The responses Ifrom other children,

however, who explain the reasons for thelr answers, will
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greatly aid the investigator in finding the faciors that
Inflvence soclal ang emotional growth,
The writer sgress with Wrightstone, Justmen, and Rob..

5
2

pins that inferviews give 2 more meanlingful response
then a written guestionnaips becanse the sxsminer can fole
low up "leads™ Juring an interview, It alf20o permits the
Anvestigetor not only %o sollact attitudesg likes, and dis.
likes, but enables him to find cut the reasons for the re.
sponses, Another advantsge of the interview is that the
interviewer deals with the whola personality of the PeSpon-
dent rather than just the aspacts manifested by written
communicebion,

The writer feels that these interviews will help in
uwndersianding why ehildren behave as they de during warious

stages of develecpment, Many faotors that affect growth

should be dehsrmined,

Limitstions

Wrightstone, Justman, and RobbinslB tall uag that the
interviewer may give suggestions which will condition the
reply of the persom bsing intsrviewed, Then, too, an ine-
dividual mey be infiuenced not only by the gusstions, but

alsc by the expression, the gestures, or the tone of the

Yupightstons, Justman, end Robbins, L0Bs ©3ss. Ds 308,

121p14,
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the guestioner., Ths interview is time consuming and 1ts re-
aults are rarely able Lo be treated except =z informal snd
supplementary evidencs. |

Accordlng to Festinger and Katzil an. individuel may be=-
come so invioved in"repsrted data, that there is great 1llk-
11ihood of bias, |

The interwviewer may suffer from fanlity perceptlon or
MeMOTY o |

Interviswers and Interviewess may have different values
snd mey not glve thé same Interpretation to soeisl phe-

DOmenis.,

Uiteon Festinger end Daniel Xatz, Research Methods in the
Behzvioral Sclences{New York: The Dryden Press, 19537},

Pe 330,
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