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CHAPTER I
INTRODUCTION

Democratic society is committed to the program of
educating all children of all the people regardless of
thelir intellectual level. Every child would be edu-
cated to develop his fullest capabilities so that he
can live a happy, useful life. This does not mean
that the educational system can educate all by the
same methods or to the same levels of achievement.
Through appropriate education, however, even those
at the lower level can be aided.l

Problem

The problem i1s to select printed reading materials which
may be appropriate for use in teaching reading to seventh
and eighth grade students who are divided into three groups:

slow, average, and fast learners.

Need for the Study

For many years;'the writer has felt a need for finding
solutions to this problem. In most schools, all students
have been classified by grades according to chronological
age, and given the same material, regardless of need, inter-
est, or abllity to assimilate information. The entire pro-
gram has often been "geared" below average, in order to

accormmodate a very samll per cent of the slow-learning pupils;

lssmuel A. Kirk, Teaching Reading to Slow-Learning
Children (Chicago: Houghton Mifflin Compeny, 1940}, p. 13.

X



thereby causing less efficient work to be done by most stu-
dents, & general lack of interest and attention, incentive
and a;xibit ion.

The writer believes that merely dividing the children
on the basis of ability serves no particular purpose unless,
at the same time, the material taught is suited to those
abilities.

One method employed to meet this situation is the plan
of maintaining seperate schools; one school offering & wide
range of terminal courses including speclal courses with
educational material adapted to slow learners; the other
school 1limiting its curriculum largely to traditional classic
courses.

Another method is to divide the children into groups
called accelerated groups, but use the same material, cover-
ing the same work moré rapldly in the accelerated groups
than in the slower ones.

A third method is to attempt to deal with individual
differences, with students of all levels in the same class-
room, The writer contends, however, that merely giving the
"brighter™ students more work to do while the teacher gives
more time to the slower students, is unjust, and that it tends
to wear out the incentive for achievement before college edu-
cation can begin.

In answer to the argument that the slower pupll learns

from the superior student, the writer is concerned sbout



what effect this uninspiring atmosphere has upon the superior
student. He mey become bored; sit impatiently through a slow
and perhaps dull recitation, do most of the reciting,.and be
glven extra work to do, as an incentive. His whole attitude
toward work and toward life mey be altered. If he is a sincere
intent child, he meay burn up his nervous emnergy and incentive
for accomplishment. If he is a talented or interested person,
full of enthusiasm and eager to learn, he may quickly lose
interest and become disgusted with school if he feels that he
1s constantly being held back. Another student, seeing how
little the rest of the class does, may feel that it 1is not
necessary to do more than the minimum amount of work. Soon
he mey become & disciplinary problem, even though he is a
very capsble person. This procedure denies the gifted or
superior child's developing his potential abilities, and
consequently, may be penalizing the leadership of our country.
Dolchl concludes, "The most unfortunste results, perheps, of
our neglect are the poor work habits that the bright child
ususelly leerns during his school life."

The needs and Interests of the accelerated or average
student may be met when he cen value the humanizing influ-

ence of literature.

lEdward Dolch, Helping Handicapped Children in School
(Chempaign, Ill.: Garrard Press, 1948), Pe 292
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Questionnairesl sent to students who had completed their
high school careers in the last ten years revealed that:

(a) "they are poor resders; (b) they are not
critical thinkers; admit they do not know the dif-
ference between facts and propagenda, opinion and
prejudice; (c) they have little understending of
the world scene and their relstions to it; (d4d) they
wish their spelling and English, in general, were
better; (e) their need for research is zero; (f) they
seem to have no thought of literature as belng a
pert of English.

However, results obtalned from college students revealed
that they "read for their professions, not for the idea of
how to understand themselves or their neighbors, or for life

enhancement ."2

The average child, the writer believes, needs to have
his interests stimulated, too, as he is usually capsable of
meking greater progress than his school work mey indicate.
Perhaps, he is accustomed to having to sit back and listen
to the better students do most of the reciting, since teach-
ers are prone to depend upon superior étudents to make the
¢less recitations more interesting.

We may conclude, then, the writer believes;, that under
the usual system of placiﬁg all stﬁdents of different levels
in the same classroom, all students may develop poor work
hablts and poor attitudes which may carry through school and
throughout 1life. |

lNational Council of Teachers of English, A Report of
the Committee on English in Terminal Secondary English,
"Terminal and Preparatory," The English Journal, XLITI
(December, 195L), L89.

2Loc. clte.
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Kirkl says, "The slow-learning child is incapeble of
keeping up with his clessmates and therefore requires a modi=-
fied curriculum for his maximum growth and development." Expe=-
riments show thet the "...mentslly retarded child learns more
slowly and reteins less than normal children." oObservations
indicate that his interests and abilities are similar to
normal children of the seme mentel rather than chronological
age, and that he prefers younger children for playmates.

The slower student, who is constantly being reminded of
his inferiority emd feilure, in meny cases, may have already
become a disciplinary problem, becsuse his defensive mechanism
demends that he get attention in some way. Kirk3 says, "A
behavior problem has been defined as the dlscrepancy between
the capacity of a child to perform, and the requirements of
the environment."

Moreover, the slower student, the writer believes, if
placed in a group on his own level, will gain confidence in
himself. He will be encouraged by seeing his own progress
and "feeling™ of success, instead of constant frustration
and fallure; and he will, in time, become & more resource-
ful end responsible citizen than he might otherwise be.

In each of the groups mentioned, many individual d4if-

ferences will still be found which will require the teacher's

1Kirk, op. cit., p. 1.
2Tbid., p. 9.

3Tpid., p. 103.



skill and ingenuity in helping each child to develop his
abilities to a much higher degree. Mr. Floyd1 states:
In any fourth, fifth, or sixth grade class,
pupils will be found who are able to reed only
second grade material, while others are able to
read eighth or ninth grede material.... Obviously,
it is impossible for any teacher to teach thirty-
five to forty-five children effectively in a period
., of forty or fifty minutes a day when such gresat
ranges of achievement exist.
Therefore, reading programs on different levels have
been instituted in several elementary schools in Joplin.
Two accelerated groups in English are now under experimenta-
tion in the senior high school. Since these experimental
groups have shown marked improvement, & similar reading pro-

gram seems to be needed on the junior high school level.

Methods g{ Research

In attembting to find a solution to this problem, the
writer conducted studies and research of various kinds.
First of all, investigations were made to further establish
the need for this problem. Then a search for the choice and
kinds of materials was the next step in the procedure. These
investigations included: reading of professional and current
magazine articles; examining of textbooks, mesnuals, work
books and reference books; having discussions and conferences

with the assistant superintendent in charge of curriculum,

loecil Floyd, "Meeting Children's Reading Needs in the
Middle Grades: A Preliminary Report," The Elementary School
-Journal, LV (October, 1954), 99.




other teachers, parents, and children; and evaluating results
and progress of published and unpublished experiments. Some
of the books listed were chosen by puplls of Eastmorland
Elementary School, who are divided according to reeding abil-
ity; some books were designated by students of East Junior
High School as their cholce of reading msterial. Recommended
book lists were consulted by the writer, and additionel refer-
ence material was sought.

Consideration of the writer's own teaching experience was
a8 basls for some of the material. The pupll's need, interest,
end abllity to assimilate information on the different levels
was the most important factor in determining material that
may be appropriate for use in the teaching of reading in the
seventh and eighth grades.

Scope and Limitations

It would be impossible to include in one problem all of
the material needed in the teaching of reading to all seventh
and eighth grede students on three levels. This problem, of
necessity, will be limited to the listing of suggestions for
many types and exeamples of materials that may be appropriate
for use in the teaching of reading on three levels: slow-
learner, average or normal, and accelerated students.

In preparation for such & program, careful considera-
tion of the following items are used in some Joplin elemen-

tary schools for dividing children into the three groups



mentioned:

1. Results of I.Q. tests.

2. Results of previous I.Q. and achievement tests.

3. Previous school records.

. Teachers! knowledge of children.

5. Cumulative record data.

6. Standardized tests over basic reading skills.

New tests over basic material given at the end of the
semester aid in determining progress, evaluating the program,
and making recommendations for improvement.

The material in thls problem is being planned in an
ettempt to help meet present and future needs in local
schools. However, it is hoped that it might prove useful

in similar situations.



CHAPTER II
RELATED RESEARCH

Importance of Vocabulary Tralning

The following quotations from Beery and Strang seem to
show that the acquisition of an adequate vocabulary is nec-
essary in order that the reader may comprehend and interpret
what he reads. Therefore, various reference materials are
listed by the writer in the following chapter, as well as
some basic and recreational reading on the different levels.

Althea Beeryl states:

The possession of a rich fund of word meanings 1is
a prerequisite to adequate comprehension and interpre-
tation in reading. An adequate meaning vocabulary is
essential to intellectual maturity...and the entire
school progrem should be examined to determine how it
contributes to the acquiring of vivid, accurate con-
cepts..., Factors determining vocabulary growth are:
general capacity and level of maturation of child,
nature and variety of hls experience, chlld's curios-
ity about words, and instruction in vocabulary which
the child receives. :

A basic vocabulary, saccording to Strang,2 represents
the "key to importeant concepts in all subjects." Therefore,
a knowledge of key words, technical or general, is "essential
to comprchension." "The readert's understanding is blocked

by unfamiliasr words." The extent of his vocebulary and his

lalthea Beery, "Development of Reading Vocsbulary and
Word Recognition," Forty-Eighth Yearbook, National Society
for the Study of Education (Chicago: The University of
Chicago Press), p. 172.

2Ruth Strang, Problems in the Improvement of Reading in
High School and College (Lencaster, Pa.: Science Press Printing

Co., 1940}, p. 77.
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reading ability are "interactive factors limiting or extend-
ing each other."

Strangl says,

Thought 1s likewise facilitated by a wide and
precise vocsbulary snd races through familiar fields,
enticipating words and phrases.... Interpretations,
ceriticisms or conclusions are anticipated. Reading
becomes swift and skillful. The extension and refine-
ment of word meanings not only aid thinking and increase
reading efficlency but also open to the student wider
fields of knowledge.

The dictionary definition is not sufficlent to give a
"functioning knowledge" of a word. "To be fully understood,
1t should become a part of our experience by being pronounced,
written, read, and used in a variety of contexts."2

"This ever-increasing reading vocabulary enlarges the
individual's environment, widens his experience of the un-
known, supplies food for thought, and becomes part of the
process of thinking."3

The writer thinks that sufficlent study to acquire a
basic reading vocabulary and an understanding of its many
"interpretations, criticisms, and conclusions," does not

seem possible under the present system of plascing all chil-

dren of varylng degrees of abllity in one classroome.

1Ib1d., p. 78.
2100, clt.

3Loc. cit.
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Appreciation of Literature

Since questionnairesl show that terminal students "seem
totally unaware of the value which literature offers through-
out 1life," Louise BennettZ believes that "teachers must not
fail to get pupils to lkmow and feel and value the humanizing
influence of literature."

"In order to grow in reading power," Miss Bennett3
declares, "pupils need guidence and stimulation." For

instance, in teaching Silas Marner, she suggests asking the

pupils 1f they have ever felt "unjustly punished or wrong-
fully accused."™ Then by further explanation that Silas
.Marner suffered such en injustice, "a link is established
between the lives of the pupils and that of the book char-
acter.™ To arouse further interest, describe the book as

a "mystery story," containing "robbery, horse-racing, sudden
disappearance of one of the leading characters, and & love
story." Scenes from the storj may be dramatized. "Later in
a panel discussion, pupils may decide whether Epple's cholce
of a father was right or whether Godfrey Cass was punished

sufficiently for his wrong doing."

1SuEra, Pe Lo

2Louise Bennett, "Experiences with Literature," The
English Journal, XLIII (December, 195L4), 501.

3Loc. cit.
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As a pért of literary appreciation, the writer thinks
that the normal or accelerated students should understand
that often-times a "story links historical background with
the setting and development of characters.... The elements
of style, however, such as: foreshadowing, symbolism, and
figurative language” may receive more emphasis in an acceler-
ated group of students. Films are often available which may
later be evaluated by panel discussion, "sharing with others
their experiences in the book and pictures."l

The writer believes that if the needs of different levels
and varying abilities are to be met, children should be sur-
rounded with many kinds of books.

Elizabeth RoseZ says:

Junior high school is a transition period from
juvenile childrents reading to adult reading. Yet
the anthologies are filled wlth poems that have nothing
to do with the affairs of young adolescents; with
great short stories that deal with important crises
of 1life, calling for the readerts ability to gen-
eralize far beyond the understanding and experience
of most adolescents.

Margaret Edwards3 is quoted by Rose as saying, "'Until

the coming of the teen-age story, such books as Sue Barton,

Student Nurse, The Iron Duke, and Seventeenth Summer, the

young adolescent had little to read.'" A boy who has "tout-
grown Tom Sawyer may not always be ready for Mutiny on the

lLoc. cit.

2R1izabeth Rose, "Literature in the Junior High," The
English Journal, XLIV (March, 1955), 1h2, 1L3.

3Loc. cite.
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Bounty'!'." Many young people enjoy reading Double Date or

Going on Sixteen or Elizabeth Grey's Sandy, according to

Miss Edwards.l

"Some accelerated teen-agers from literate families,
girls of twelve or thirteen with good minds but unawakened
emotions...wish to become adult readers.”"” For them there are
"1some good uncomplicated biographies and travel bookst,"
also some "tstories of girls who have dates'.™ For boys,
there are "tteen age, interesting stories of sports and
adventure'!," placing the "'emphasis on character!."2

Clues as to what a student may be led to read can be
found through discussion of reading experiences by inquiring
about his favorite books, television programs, snd comic strip
characters,

"One of the teacher's most difficult problems," Rose3

feels, M"is that of helpiﬁg young people learn to diécuss
their books with insight and understanding." It is important
that they learn to do two things: first, that they "learn
ways of finding time and place of the story" and that they
understand characters in the setting, against the backdrop
of time and place."

The reading program should provide not only for class

group and small-group discussion, but "it should also include

lrbid., p. 143.
2Ibid., pp. 146, 147.

31bid., p. 147.



1&
time for the teacher to have a private conference with the
student sbout his book instead of time spent on book reports,"
Résel declares,

"Pinally, reading guidance requires reading records.

The classroom should contain files sufficient to keep a con-
tinuous record of what the student is reading in social science,
science, and other subjects,'" so the person will eventually
feel that he is "becoming educated through resding."?

In order that the reader understend and appreciste liter-
ature, the writer agrees that the teacher should provide suf-
ficient background of facts so thet the student mey have some
concept of time sand place.

Dwight Burton3 thinks:

Time &nd place concepts, which remain perennial
reading problems, may be shsesrpened and enriched through
reading imaginative literature. The events in American
history or the Revolutionery War will seem much less
remote 1f some carefully selected novels are provided....
A wesalth of American regloneal writing, at all levels
of maturity, and literature set in other countries,
provide opportunity for vicarious contemporary living
which no amount of textbook material can supply.

"One superior group of students also reading "literature
for social development," developed & unit around the theme

"rhe Effect of Environment upon Personality and Thought."
Another group, rural high school students, during a presidential

1L00. cit.
2Loc. cit.

3pwight L. Burton, "Literature for Sociel Development,"
The English Journal, XLIII (Mey, 1954), 231-23l.




15

campalgn wondered sbout the talk sbout "rural vote" and the

wey of looking at things as distingulshed from "big city moods.™
This group organized & "unit eround rursal-urben life and led
students to find what literature had to say about differences
between culture of small towns snd large cities."l

Arthur Giddings2 describes another method.of using the
social approach in teadhing‘literature by classifying the
material under the following headings: "loyalty, honesty,
industry, love, humility, pioneering, cultural improvement,
and plain life." |

Giddings3 believes that a "serious novel cen be... the
most successful approach in meking students aware of what
good literature can do for them in & practicsl way," although
he slso believes that "it is still necessary for every class
to form its course around an anthologic core."

"Few of us are equipped to do a good job with beauty;
nearly all of us are equipped to do a good Job with social
aspproach to literature," according to Giddings.u "We can
bring more life to the classroom and be more alive ourselves
if we approach literature as a fascinating end clarifying
reflection of life as seen by pecple who are really looking
for 1t."

lLoc.‘cit.

2Arthur T. Glddings, "Notes on Teaching of Literature,"
The English Journal, XLIII (May, 195L4), 2L40-243.

3Loc. cite.
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Another teacher offers his plan for meeting what he calls
the "failure in teaching literature." Roy Mccealll says:

Our first point of failure in teaching literature
lies in the incompetence of teachers of literature to
read aloud. Not one in ten (teachers)...can make
literature come alive through the instrument of voice....
Poetry in particular is written to be read aloud.

Both its beauty and its meaning are dependent on the
proper use of sound to bring it into full being.

"This failure," McCall? believes, "is due to the fact
that teachers are not properly trained to read literatufe,
and also that they spend all their time talking about liter-
ature, analyzing the forces which made it, and noting the
characteristics which cause it to be good, great, weak, or
strong.” "Or they read it badly" and thus cause the pupils
to develop a dislike for it (particularly poetry).

| The selection of works to be studied is also an impor-
tant factor. McCall3 says, "Often teachers exclaim about
the beauty of literature as seen from intellectual heights"
forgetting that the pupils have no preparation for this
appreciation unless simpler, more interesting or dramatic
selections sare introduced first.

Mccalllt pelteves also, that ample opportunity is not
provided for students to read aloud, to "show through intel-
ligent reading to their classmates their appreciation of

selections studied."

; 1Roy McCall, "Taking %1terature Oout of Cold Storage,™
The English Journal, XLIV \January, 1955), 30-32.

2Tbid., p.30.
31bid., p. 31.

b1pid., p. 32.
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Reading for the Slow Learner

The writer believes that studies by Kirk and results of
experiments by Monroe show that it may be unjust to the re-
tarded readers to place them in the same classroom with stu-
dents of varylng reading abilities.

Kirk! says, "It would be futile to prepare mentally
retarded children for appreciation of better litersasture and
scientific materials, since these children will not attain
the level of literary apprecistion or scientific thinking
reached by mentally normal adults."

Free reading should be prowvided for the mentally re-
tarded, consisting of simple but interesting stories on a
"wariety of topics and varying degrees of difficulty." These
pupils‘"should not be forced to enswer a veariety of questions
related to the books as it may halt the iﬁterest."2

"Most menteally retarded children are not in special
classes but are in the regulsr elementary schools. They are
considered laggards or lazy children, because they are unable
to keep up with the requirements of the grade." They are
usually pessed on to the next grade becsuse of agé and

"consequently ere denied the opportunity to progress."3

1gkirk, op. cit., pp. 137-143.

2Tbid., p. 131.

31bid., p. 1L1.
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Monroe,l as quoted by Kirk, has found & "method of deter-
mining whether or not a child is & reading disability case"
regardless of whether the child is mentally superior, normal,
or retarded.

The following figure "gives a graphical representation
of the relation of reading to the other factors."

F1G.1 EDUCATIONAL PROFILE &

GRADE | CA. [M.A.| ARITH. | SPELL.| READING GH-M-I-W

8 |36
7 |ize
6 |ne

2 | 76 \\t:: "':: |

8case A-lth %rade boy, 10 yrs and 8 mo. old. I Q-
100 and M.A.-10-8. In arithmetic computation he is In
The fourth grade. In reading and spelling he is in
high first or beginning second grade. The average
child with I.Q. of 100 and mental age of ten is usueally

Irbid., p. 145, quoting Monroe, Children Who Ceannot
Read, QE- II.

2Ibid., p. 1lb.
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in the fifth grade in reasding. This boy's reading
ability is three years below his mental capacity
and he is therefore considered a severe case of
reading disebility.

F1G22 EDUCATIONAL PROFILE @

GRADE | C.A.IM.A.| ARITH.| sPELL.| READING G6H-M-1W |

8 |i136
7 |26
6 |16

5

wend H-
&
/

}
{
(

g
I.Q.-70. Arithmetic also second grade Ievel. In
spelling and reading tests, he scored second grade.
Children seven years end eight months old are ex-~
pected to be in the second grade. Therefore, although
this boy 1s retarded in reading as compared to calendar
age, he 18 not considered a reading disability case
because his mental capacity does not warrant more
than second grade resding achievement.

8case B.-Boy in 3rd grade, 11 yrs. old. M.A.-7-8,
g

lrbid., p. 147.
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FIG.3 EDUCATIONAL PROFILE ©

GRADE | C.A. IM.A.| ARITH.{ SPELL. | READING G-H-M-I-W

8 13-6
7 12-6
6 5

8Case C-boy 12 yrs. old with I.Q. of 75 and mental
%53 of 9 on Stanford Binet. He was promoted to the
ourth grede because he is capable of fourth grade
earithmetic. His reading and spelling are consistently
In the first grade. Although thls boy is mentally
retarded, he is considered a reading disebility cease
because his mental age and his arithmetic warrant
fourth grede achievement. His reading ability is
two and one half years below his other capacities.

Kirk2 continues:

It should be remembered, however, that specilal
classes for mentally retarded children are usually
small, consisting of 15 or 20 children. Specisal
classes have been reduced in size to enable the

lipid., p. 148.

2Tpid., p. 19.
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teacher to glve Individusal attention to the children.
Consequently, much remedial work can be done in a
special class if it is properly organized.

Experiment in Ability Grouping

The writer believes that resesrch, teaching experience,
end experiments conducted by local schools, also seem to
Justify the division of pupils into various groups according
to reading ability.

The following experiment in grouping pupils abcording
to reading ability in one of the Joplin elementary schools
is described by Cecil Floyd.l

"During the past four years," writes Mr. Floyd, "we
in the Joplin public school system have been diligently st
work on the reading curriculum." Even though modern materials
and methods of instruction have been used, 1t was "realized
that all children were not being given the opportunity to
progress according to thelr potential rates and abilities.,
Some were not being sufficiently dhalienged, while others
were still reading or attempting to read, on the frustration
level,™

It was "decided to conduct an experiment during the
second semester of the 1952-53 school year in Grades IV,

V, VI of the Irving Elementary School," Mr. Floyd2 relates.

lrloyd, op. cit., pp. 99, 100.

21bid., p. 100.
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Several planning sessions were held by the principal
and teachers to select the materials and methods to be used.
It was decided that the first important step was to
"determine the reading levels." This was accomplished by

the following me thods:

l. Administering of Iowa Every-Pupll Test of
Basic Skills, Test A, Silent Reading Gomprehension,
Form L. Grades 3-5 and Grades 5~0.

2. Administering of I.Q. tests.

3. Consldering information obtained from the following
sources:

a. previous school records.

b. teachers!' knowledge of children.
c. results from previous tests.

d. cumalative record data.

The second step was to plan a "basal instructional
period." In order that "all pupils fall into a narrow
reading range," it was determined that nine groups were
needed although only five teachers were available for instruc-
tion. The following table shows the division of fourth,
fifth, and sixth grade pupils according to reading levels.

The third step of the experiment was to establish a
"recreational reading period" of asn additional twenty minutes
spent in the regular classrooms where the puplls received
guidance from the teachers in the selection of books; they
drew illustrations, and took part in class discussions.

Step number four was to purchase new reading material for
the pupils from grade one through grade seven, in order to

avoid frustration from former reading experiences.
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TABLE I1

GROUPS ESTABLISHED ACCORDING TOC
READING-GRADE LEVELS

Teacher and Group Grade Range
Teacher 1 7.92 = 9.2
Teacher 2

Group 1 5.6 = 6.4

Group 2 6.5 - 6.9
Teacher 3'

o iy 252
Teacher I

Group 1 3.0 =~ 3.9

Group 2 L.0 - L.3
Teacher 5

Group 1 l.1 = 1.7

Group 2 1.8 - 2.9

1p14., p. 101.

Fifth, the parents were invited to a meeting to be given
an explanation of the plan, and they were asked to "cooperate
and help evaluate the results."

As a sixth step, an assembly was called for en explana-
tion to the pupils of the new reading program as a "new and
interesting plan” that was to be tried.

In conjunction with this experiment, it was decided that

instead of using the usual mark given in reading, to experiment
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with report cards. The card used in Floyd'sl

experiment pro-
vides for space for the teacher to write comments concerning
the pupil's progress in the following ereas.

1. Word skills.

2. Oral reading.

3. Silent reading.

l}o Number of recreational and supplementary books
read.

5. Suggestions and remarks.

6. Space for signature and comments by parents.

Throughout the experiment an attempt was made to "evaluste

objectively and subjectively," Floyd2 states.

The results, after four months of experimentation, show
that the "reading grade levels ranged from 2.2 to 10.5." The
average gain in grade levels for the fourth, fifth, and sixth
grades, are computed in the foilowing table.

Favorable comments were received from pupils and parents
alike. The teachers! resactions were also favorable.

As & result of Floyd's3 experiment, pupils were "notice-
ably interested and enthusiastic, and work in the various
content subjects also improved." Perhaps more important is
the following remark by the author: "The progress and enthu-

siasm of those who possessed superior reading ability were

lrbid., p. 102.
2Loc. cit.

3Ibid., p. 103.
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marked. Often these pupils are the most retarded in the
terms of ability, and their acceptance of the challenge
was gratifying."

; Further experimentation followed, and results now are

being tabulated.
TABLE TIL

AVERAGE GAIN IN READING-GRADE LEVEL FOR EACH GRADE
AFTER FOUR MONTHS OF INSTRUCTION

R S T T

At Beginning At End |
Grade of Experiment of Experiment Gein in Months
I h.25 L.9 6.5
5 5.3 6.17 , 8.7
6 6.3 7.65 13.5

ltpid., p. 102.



CHAPTER III

,  SUGGESTED MATERIALS FOR SEVENTH AND EIGHTH GRADE
READING ON THREE LEVELS

Materials for Slow Learners

Baslc Readers:

(Grades 2 and 3)

Russell, David H. and Wulfing, Gretchen, Friends Far and Near.
Chicego: Ginn and Co., 1953. 322 pp.

(Grade l)

Bond, Guy L. and Cuddy, Marle C., Meeting New Friends. Chicago:
Lyons and Carnshan, 1950. LOB pp.

(Grade 5)

Russell, David H., McCullough, Constance M., and Gates, Doris.
Trails to Treasure. Chicago: Ginn and Co., 1953. L79 pp.

(Grade 6)

Gray, Williem S. and Arbuthnot, May Hill., People and Progress.
Chicago: Scott, Foresman and Co., 1947. L8O pp.

Work Books:

(Grades 2, 3, and l)
Phonics We Use, Book C. Chicego: Lyons and Carnshan, 1951.

(Grade 5)

Develoging Reading Skllls, Book A. New York: Laidlaw Brothers,

(Grade 6)

Developing Reading Skills, Book B. New York: Laidlaw Brothers,
1953.

26
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Materials for Special Instruction in Reading for

Mentally Retarded, 13-16:

Road meps.

Telephone books.

Time tables.,

Grephs.

Newspepers &snd megazines.
Necessary reference material.

Recreationel Reading:

(Grade lL-~-Easy Reading)

Chandler, Edna Walker, Cowboy Sam and the Indians. Chicago:
Beckley-Cardy Co., . 127 pp.

Kean, Edward, Howdy Doody and (lsarabell. New York: Simon
and Schuster, 1 . 30 ppe

Werner, Jene, Alice in Wonderland. New York: Simon and
Schuster, 1951l. 30 pp.

(Grade 5--Easy Reading)

Becker, Charlotte, A Chimp in the Family. New York: Juliean
Messner and Co.,_qugo 63 pp.

Becker, Chsrlotte end Others, Stories for Fun. New York:
Charles Scribnert's Sons, 1l94l. 28 pp.

Brown, Mitchell, Farm and City. Boston: D. C. Heath and Co.,
194i. 174 ppe. .

Brown, Paul, Pony School. New York: Charles Scribner's Sons,
1950. 60 pp.

Kepes, Juliet, Five Little Monkeys. Boston: Houghton Mifflin
and Co., 1952. ~ 33 pp.

Justus, May, Hurrsh for Jerry Jske. Chicago: Albert Whitman

and Co., 1645. 6L Pp.

(Grade 6--Easy Reading)

Distorius, A., What Horse Is It? Chicago: Wilcox and Follett
and Co., 1952. 2L pp. :

Gates, A. I., Planes for Bob and Andy. New York: The
Macmillan Company, 19L43. 341 pp.
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Renick, James and Marion, Tommy Cerries the Ball. New York:
Charles Scribnerts Sons, 1940. 78 ppe.

Welsgard, Leonard, Down Huckleberry Hill. New York: Charles
Scribnerts Sons, 1947. 9 pp.

(Grade h--Medium)

Bulla, Clyde Robert, Star of Wild Horse Canyon. New York:
Thomes Y. Crowell Co., 1953. 86 pp.

Jackson, C. Paul, Little Leaguert!s First Uniform. New York:
Thomas Y. Crowell Co., %352. 99 pp.

James, Will, Cowboy in the Making. New York: Charles Scribner!s
Sons, 195H1. 1l ppe. _

Palmer, Robert, Ship's Dog. New York: Grosset and Dunlap.
28 PPe

Tousey, Sanford, Ned and the Rustlers. Chicago: Albert
Whitman and Co., 1945. 32 ppe.

(Grade 5--Medium)

Bryant, Bernice, P'S and Q's. Indianapolis: Bobbs-Merrill Co.,
Inc., 1953. 164 pp.

James, Will, Smoky, the Cow Horse. New York: Charles Scribnerts
Sons, 1926, 308 pp.

Rushmore, Helen, Ponca Cowboy. New York: Harcourt, Brace and
CO., 19520 I;;'ppo

Walden, Amelia Elizabeth, Victory for Jill. New York: Wm.
Morrow and Co., 1953. 246 pp.

(Grade 6--Medium)

Chast, Madge L., Bright Days. New York: Harcourt, Brace and
CO., 1952. PP

Dick, Trella 8., Tornado Jones. Chicagos: Wilcox, Follett and
Co., 1953. 286 pp.

Johnson, J. R., Mountain Bobcat. Chicago: Wilcox, Follett and
Co., 1953. 160 ppe.

Warner, G., Yellow House Mystery. Chicago: Whitmen Co., 1952.
191 ppe.
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Wolfe, Louis, Clear the Track. Philadelphia: J. B. Lippincott
Co., 1952, 181 pp. '

(Grade L--More Difficult Reading)

Horn, Madeline D., Farm on the Hill. New York: Charles
Scribnerts Sons, 1936. (8 ppe.

Leighton, Margaret, The Storl of Florence Nightingale. New
York: Grosset and Dun T2. 180 ppe.

Simon, Charlie May, Long Hunt. New York: E. P. Dutton and
Co., 1953. 152 pp.

Young, John R., Arabian Cow Horse. fChicago: Wilcox, Follett
and Co., 1953, 256 pp.

(@rade 5--More Difficult Reading)

Beals, Frank Lee, Chief Black Hawk. Chicago: Wheeler Publish-
ing Co., 1943, 252 pp.

Lansing, Marion, Mskers of the Americas. Boston: D. C.
Heath and Co., 1951. L6&8 Dp.

Lawson, Robert, Mr. Revere and I. Boston: Little, Brown and
CO., 19530 _I§2 PPo ' ‘

Rietveld, Jane, Wild Dog. Chicago: Wilcox, Follett and Co.,
1953. 189 Pp.

(Grade 6=--More Difficult Reading)

Cobb, T. Y., Gene Schoor. New York: Julian Messner, 1952

175 pp.
Falk, Elsa, Fog Island. Chicago: Wilcox, Follett and Co.,
1953. 191 pp.

Materials for Normal Readers

Basic Readers and Work Books:

(Grade 7)

Gray, Wm., Pooley, Robert C., and Wolcott, Fred G., Paths
and Pathfinders. (Basic readers with teacher's
edition) Chicago: Scott, Foresman and Co., 1946.
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Grey, Wm., Pooley, Robert C., and Wolcott, Fred G., Think-
and-Do Work Book. Chicago: Scott, Foresman and Co.

Tower-Russel-West, Prose and Poetry--Adventures. New York:
L. We Singer Co., 1945.

Gates, Beery, Crossen, Here and Everywhere. New York: The
Macmillen Compeny, 1951,

(Grade 8)

Gray-Monroe-Arbuthnot, Wonders and Workers. (Basic Readers
8 with teacher's edition) Chicago: Scott, Foresman
and Co. 9 19)4-70

Gray-Monroe-Arbuthnot, Think-and-Do Book. Chicago: Scott,
Foresmen and Co., 19L5.

Meterials for Fast Readers

Basic Readers and Work Books:

(Grade 7)

Gray-Monroe-Arbuthnot, Wonders and Workers. (Basic Readers
8 with zeacher's edition) Chicago: Scott, Foresman and
Coe, 1947, '

Gray-Monroe-Arbuthnot, Think-and-Do Book. Chicago: Scott,
Foresmen end Co., 1945,

(Grade 8)

Pooley, Poley, Leyda, Zellhoefer, Good Times Through Litera-
ture. Chicago: Scott, Foresman and Co., .

Pooley, Poley, Leyda, Zellhoefer, Think-It-Through Work Book,
Book I (Grade 9). Chicago: Scott, Foresman and Co.

Reference Books:

(Encyclopedias and Dictionaries)

+Abridged Reader's Guide to Periodical Literature. New
York: Wilson, He. We, 1953.

+Adems, James Truslow, Editor, Album of Americen History.
New York: Charles Scribnerfs Sons, I194-[G. 5 vols.

+More challenging.
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Adems, James Truslow, Editor, Atlas of American History.
New York: Charles Scribner's Sons, 1943. 360 pp.

Current Biography. New York: H. W. Wilson Company, 1953.
Service basis.

#Kernitz, Stanley Jasspon and Haycroft, Howard, Editors,
Junior Book of Authors, 2nd ed., rev. New York:
He We Wilson Company, 1951. 309 pp.

+Mawson, Christopher Orlando Sylvester, Editor, Roget!s
International Thesaurus, new ed., rev. and reset.
New York: Thomas Y. GCrowell Co., 1946. 1194 pp.

+Statesmants Yearbook. New York: The Macmillan Company, 1950.

+Stevenson, Burton Egbert, Editor, Home Book of Quotations:
Classical and Modern, 6th ed., rev. NewYork: Dodd,
Mead and Co., Inc., 1952, 2812 ppe.

#Compton's Pictured Encyclbpedia. Chicago: F. E. Compton,
e 15 vols,.

+Encyciopedia of American History. New York: Harper and
Brothers, 1953. 30 vols.

+Fowler, He. W., Editor, A Dictionary of Modern English Usage.
London: Oxford University Press, 1952. (42 pPp.

+Langer, Wm. Leonard, Editor, Encyclopedis of World History,
rev., ed. Cambridge: Houghton Mifflin Co., 1948, 70 pp.

0fficial Menual of Missouri. Jefferson City: Von Hoffman
Press, INCe., 1953-5L. 1390 pp. '

+Webster's Dictionary of Synonyms. First Edition:'é Merriam
Webster. Menosha, Wisconsin: The Collegiate Press,

19L2. 907 pp.

+Thompson, Oscar, Editor, International Cyclopedia of Music
and Musicians, 5th ed., rev. and ed; edited by Nicholas
STominsky. New York: Dodd, Mead and Co., Inc., 1949.
2308 ppe.

+U. S. Bureau of the Census, Statistical Abstract of the
United States. Washington, D. C.: Government Printing
Office, 1953.

¥*Easy reading.

+More challenging.
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+U. S. Congress, Official Congressional Directory for the Use
of the Unlted States Congress. Washington, D. T.:
Government Printing Office, 1953.

+U. S. General Services Administration, U. S. Government
Organization Manual. Washington, D. C.: Governmen
Printing Office, 1953.

+Van Nostrand'!'s Sclentific Encyclopedia, 2nd ed. New York:
Van Nostrand, 1947. 1600 pp.

Webster, Noeh, Webster's Biographical Dictlionary: A Dictionary
of Neames of Noteworthy Persons with Pronunciations and
Concise Biographies. Springfield, Massachusetts:

Merriam, I§E3. 16597 ppe.

+Yust, Walter, Editor, 1953 Britannica Book of the Year: A
Record of the March of Events of 1952. Chlcago:
Encyclopedia Britannice, 1953.

Webster's New Collegiate Dictionary, Fifth Edition, A Merriam-
Webster, 1951.

Webster's New International Dictionary of the English Language,
1952.

Who's Who in America, Annual Publication. New York: The
MacmiIlen Co., 1944-1945.

World Book Encyclopedia. Field Enterprises, 1952. 19 vols.

World Book Encyclopedia 1952 Annual Supplement: Reviewing
Important Events and Developments of 1951.

+The New Dictionary of American History. (eds.) Michael
MartIn and Leonard Gelber. New §ork: Philosophical

Library, 1952. 695 pp.

Magazines:

American Heritage (quarterly).
Americen Association for State and Local History,
73 Main St., Brattleboro, Vte.

Aviation Week (weekly).
McGraw-Hill Publishing Co., Inc., 330 West L2nd St.
New York, New York. :

Current Biography (monthly except August).
H. W.Wilson Co., 950 University Avenue,
New York, New York.

+More challenging.
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Mechanix Illustrated (monthly).
Fawcett pPublications, Inc., 67 West llith St.
New York, New York.

Netionel Geographic Magazine (monthly).
National Geogrephic Society, 1146 16th St., N. W.
Washington, D. C. :

Reader's Digest (monthly).
Reader's Digest Association
Pleesantville, New York.

Senior Scholastic (weekly). .
Scholastic Gorporation, 351 lth Ave.
New York, New York.

Theatre Arts (monthly).

Stage Publications, Inc., 130 West 56th Strest
" New York, New York.

United States News and World Report (weekly).
United States FNews pPublishing Co., 24th and N. Sts., N.W.
Washington, D. C.

Recreational Readling for Normal and Accelerated Readers

Animel Storles:

Balch, Glenn, Wild Horse. New York: The Thomas Y. Crowell
Co., 1947.

Downey, Fairfax, Cats of Destiny. New York: Charles Scribner's
Sons, 1950.

» Horses of Destiny. New York: Charles Scribner's
Sons, 19L9.

Farley, Welter, The Blood Bay Colt. New York: Random House,
1950.

Fisher, Alleen, Trapped by the Mountain Storm. New York:
Aleddin Books, Eq;o.

Henry, garguerite, Album of Horses. Chicago: Rand McNelly,
1951.

#Meadoweroft, Enid L., Texas 3tar. New York: Thomes Y.
Crowell Co., 1950.

¥Easy reading.
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+Raswan, Carl R., Drinkers of the Wind. New York: Farrar,
Straus and Young, Inc., 1942.

Caldwell, Freank, Wolf, The Storm Lesder. New York: Dodd,
Mead and Co., 1937«

Dearling, Esther B., Baldy of Nome. New York: Alfred A.
Knopf, Inc., 19

Kipling, Rudyard, The Jungle Bock. New York: Doubleday and
Co., 1932.

London, Jack, The Call of the Wild. New York: The Macmillen

ARAGT S ——— TR S

#0tBrien, Jack, Silver Chief. Philadelphia: John C. Winston
CO., 1933. '

#Rush, gilliam M., Duff. New York: Longmans, Green and Co.,
1650.

Salter, Felix, Bambi. New York: Grosset amnd Dunlsp, Inc., 1931.

Waldeck, Theodore J., White Psnther. New York: The Viking
Press, Inc., 1941,

Zim, Herbert S., Owls. New York: Wm. Morrow and Co., 1950.

Art and Artists:

Chandler, Anna C., Story Lives of Master Artists. Philadelphia:
Je Bo Lippincott CO.p 19530

Chese, Alice E.,, Famous Paintings. New York: Platt and Monk
Co.s; Inc., 1G51.

Des&n, Rabert Jey, Living Gremnite. New York: The Viking Press,
1949.

Gibson, Katherine, Pictures to Grow Up With. New York:
Thomas Y. Crowell CO., 19L2.

e s How to Drew, series. New York: Thomas Y. Crowell

T Co., ISGWT T

Lamprey, Louise, All the Ways of Building. New York: The
Macmillen Go., 1933.

¥FEasy reading.

+More challenging.
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+Marinaccio, Anthony and Osbun, B. N., Exploring the Graphic
Arts. Screnton: International Textbook, 1942.

+Thack, Steven D., Painting as a Hobby. New York: Harper
and Brothers: 1937. -

Biographies:

Baker, Rachel, The First Woman Doctor. New York: Julian
Messner, Inc., 1944

#Bell, Margeret E., Kit Carson, Mountaln Men. New York: Wm.
Morrow and Co., Inc., 1952

Bakeless, John, Figgtinﬁ Frontiersman. New York: Wm. Morrow
eand Co., IncCe., o

Brown, Marion Marsh, The Swamp Fox. Philadelphia: The
Westminister Press, 190. ‘

+Carson, Julia M., Son of Thunder: Patrick Henry. New York:
Wm. Morrow and Co., Inc., 19408.

Eaton, Jeanette, That Lively Man, Ben Franklin. New Yorks
Wm. Morrow and Co., Inc., 1948. '

s Young Lafayette. Boston: Houghton Mifflin Co.,

1932.
#Foster, Genevieve, Abrsham Lincoln. New York: Charles
Scribner's Sons, 1950.
, George Washington. New York: Charles Scribner's
Sons,

Farst, Doris Shennon, Amelia Earhart. New York: Julian
Messner, Inc., 1943.

Nolan, Jeannette C., Q. The Story of William Sydney
Porter. New York: JuIi Messner, Inc., 19043,

s The Sto of Clara Barton of the Red Cross. New
York: Jullan Messner, Inc., 1941.

Stewart, Gilbert, Ceptain John Smith. New York: The Thomas
Y. Crowell Co., 1GLb6.

Stevenson, 0. J., The Talking Wire. New York: Julian Messner,
Inc., 1947.

#BEasy reading.

*+More chellenging.
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Inventions and Inventors:

#Bechdolt, Jack, Going Up. Nachville: Abingdon-Cokesbury
Press, 1948.

Charnley, Mitchell, The Boys of the Wright Brothers. New
York: Harper and Brothers, 1928.

 Colby, Major C. B., Jets of the World, New York: Coward-
McCann, 1952.

Cooke, David C., Young ‘Americats Aviation Manual. New York:
Medill McBride, 1951.

Denman, Frank, Television, the Magic Window. New York: The
Macmillan Co., 1952.

#Eberle, Irmengarde, Famous Inventors for Youn People.
New York: Dodd, Mead and Co., Inc., 1 .

Flaherty, John J., Television Story. Philadelphia: J. B.
Lippincott Co., 1951.

Hartman, Gertrude, Machines and the Men Who Made the World
of Industry. New York: The Macmillan Co., 1947.

#*Henry, Marguerite, Robert Fulton, Boy Craftsman. Indianapolis:
Bobbs-Merrill Co., Inc., 19L5.

¥Hagben, Lancelot, The First Great Inventions. Marie Naurath
and J. A. Lowerys, Lothrop, Owned and operated by
Crown, 1950.

Morgan, Alfred P., The Boy's Book of Engines, Motors and
Turbines. New York; charles Scribner's Sons, 1946.

Ross, Frank, Jr., Guided Missiles, Rockets and Torpedoes.
Lothrop, Owned and operated by Crown, 1951.

Wendt, Gerald, Atomic Ener and the Hydrogen Bomb. New
York: Medill McBride Co., 1950.

Music and Musicians:

Bakeless, Katherine, Story Lives of Great Composers.
Philadelphia: J. B. Lippincott Co., 1953.

#Balet, Jan, What Makes an Orchestra. New York: Oxford
University Press, 1951.

*Basy reading.
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Bauer, Marion and Peyser, Ethel R., How Music Grew. New
York: G. P. Putnam's Sons, 1939,

Benet, Laura, Enchanting Jenny Lind. New York: Dodd, Mead
and Coe. » 19390

Boni, Margaret B., Fireside Book of Folk Songs. New York:
Simon and Schuster, Inc., L947e

Browning, Elizabeth Barrett, "A Musical Instrument,"™ The
Girls! Book of Verse, by Mary G. Davis, p. 103.

Coleman, Satis N., The Drum Book. New York: John Day Co.,
Inc., 1931,

Dike, Helen, Stories from the Great Metropolitan Operas.
New York: Random House, Inc., 1943.

Ewen, David, The Story of Irving Berlin. New York: Henry
Holt and CGo., Inc., 1950.

Freemen, Werren 8. and Whittaker, Ruth W., Great Tomposers.
New York: Henry Schumen, Inc., 1952,

Johnson, Herriett, Your Career in Music. New York: E. P.
Dutton Co., 194li.

Purdy, Claire L., He Heard America Sing. New York: Julian
Messner, Inc., 1940.

Sandys, E. V., The Story of Peer Gynt. New York: The
Thomas Y. Crowell Co., 19L1.

Swarthout, Gladys, Come Soon, Tomorrow! New York: Dodd,
Mead end Co., Inc., 19L43.

#Wheeler, Opal, Pagenini, Master of Strings. New York:
E. P. Dutton and Co., Inc., 1950.

Science Fiction:

French, Paul, David Starr, Space Ranger. WNew York: Doubleday
and Co., 1952.

Greener, Leslie, Moon Ahead. New Yprk: The Viking Press, 1951.

Heinlein, Robert, Space Cadet. New York: Charles Scribner's
end Sons, 1948.

*Easy reading.
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Verne, Jules, The Jules Verne Omnibus. Philadelphia: J. Be.
Lippincott Co., 1951. i

Wollheim, Donald A., Eve Boy's Book of Sclence Fletion.
New York: Frederick Fe 951.

Sports:

#Anderson, Forrest, Basketball Techniques Illustrated. New
York: A. S. Barnes &nd COs, 1952.

Bird, Dorothy, Granite Harbor. New York: The Macmillan Co.,

194k,

Brier, Howard, Phantom Backfleld. New York: Random House,
1948.

Buchanan, Lamont, The Story of Football in Text snd Pictures.
New York: Vanguara Press, .

#Chute, Beatrice J., Shift to the Right. New York: The
Macmillan Co., 1901,

Clymer, Eleanor, Treasure at First Base. New York: Dodd, Mead
and Co., 1950.

Decker, Duene, Fast Men on a Pivot. . New York: Wm. Morrow
and Co., 1951.

Di Maggio, Joe, Baseball for Everyone. New York: McGraw-
Hill Book Co., 1940,

Durant, John, The Yankees. New York: Hastings House, 1949.

Flood, Richard, The Fighting Southpaw. Boston: Houghton
Mifflin Co., 1949.

+Frison-Roche, Roger, First on the Rope. New York: Prentice-
Hall, Inec., 1950.

Grsham, Frank, Lou Gehrig, Quiet Hero. New York: G. P.
Putnam's Sons, o

Grombach, John V., The Saga of Sock. New York: Barnes and
Noble, 1949.

Henry, Marguerite, Born to Trot. Chicago: Rand McNally &nd
Company, 1950.

¥Easy reading.

*More challenging.
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+Rice, Grantleand and Powell, Harford, The Omnibus of Sport.
New York: Harper and Brothers, 1952

Rich, Louise D., Start of the Trail. Philadelphia: J. B.
Lippincott €o., I99.

Stapp, Arthur D., Escape on Skis. New York: Wm. Morrow and

Co., 19,4.90
Stern, Bill, Bill Stern's Sport Quiz Book.' New York: Julian
Messner, Inc., .

Tunis, John R., All American. New York: Harcourt Brace and
Co., 1942.

Van Riper, Guernsey, Knute RiHckne, Young Athlete. Indieanapolis:
Bobbs-Merrill Co., 1952.

Scilence and Scientists:

Audubon, John J., Birds of America. New York: The Macmillen
Co., 1950, .

Bendick, Jeanne, Electronics for Young People. New York:
McGraw-Hill Book CO., INDC., "7'{;2

Bischof, George P., Atoms at Work. New York: Harcourt, Brace
and Co., Inc., 1951. '

Coggins, Jack and Pratt, Fletcher, By Space Ship to the Moon.
New Yorke: Rendom House, Inc., 52,

Ditmers, Raymond L., The Book of Insect 0ddities. Philadelphia:
J. B. Lippincott Co., 1938.

Freeman, Mae B. and Freeman, Ira M., Fun with Science. New
York: Random House, Inc., 1943.

Geer, Joseph, Everybody's Weather. Philadelphia: J. B.
Lippincotﬁ Coey 19’4—“—0

Holmes, David C., Young People's Book of Radar. New York:
Medill McBride Co., 1951.

Lewellen, John B., You and Atomic Energy. Chicago: Childrents
Press, Inc., 19[5.

Mason, George F., Animal Homes. New York: Wm. Morrow and Co.,
Inc., 1947.

+More challenging,
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Morgen, Alfred P., A First Electrical Book for Boys. New
York: Charles Scribner's Sons, 1951.

Poole, Lynn, Today's Science and You. New York: McGraw-Hill
Book Co., Ince, T;;zo

Potter, Robert D., Young People's Book of Atomic Energz.
New York: Dodd, Mead and (0., Inc., 1952.

Reed, William Maxwell, The Earth for Sam. New York: Harcourt,
Brace and Co., Inc., 193I

» The Stars for Sem. New York: Harcourt, Brace and
Co., Inc-, I§§l. )

Other Recreational Reading:

Alcott, Loulsa Mae, Qld Fashioned Girl. Boston: Little, Brown
and GOO’ 19280

Allen, Merritt Parmelee, The Sun Traill. 'New York: Longmeans,
Green and Co. ‘

Boylston, Helen D., Sue Barton, Student Nurse. 1936.
Clemens, Semuel, The Adventures of Tom Sawyer, New York:
Heritage Press, 1G36. 4

Colum, Padriec, Adventures of Odysseus. New York: The
Macmillen Co., 1918. :

Cooper, James Fenimore, The Last of the Mohicans. New York:
Charles Scribnert's Sons, 1951.

Defoe, Daniel, Robinson Crusoe. New York: The Macmillan Co.,
1948.

Dickens, Charles, Christmas Carol. Philadelphia: J. B.
Lippincott Co., 1940. ,

Doyle, Sir Arthur Conan, The Boys! Sherlock Holmes. New
York: Harper and Brothers, 1936.

Dumas, Alexander, The Three Musketeers, Héw'York: Dodd, Mead
and Co., 1941,

Freeman, Mse B. and Freemen, Ira M., Fun with Plgures.
Cleveland: The World Publishing Co., 1946,

Gayley, Charles, Classical Myths. Boston: Ginn and Co., 1939.
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Haycraft, Howard, Boy's Book of Great Detective Stories.
New Yorks Harper and Brothers, 1938.

Lamb, Charles and Mary, Tales from Shakespeare. New York:
The Thomas Y. Crowell Co., 1942.

Lay, Beizée, Jre., I've Done It. New York: Harper and Brothers,
1944, "

Lawson, T. W., Thirty Seconds Qver Tokyo. New York: Randonm
House, 1943.

Kipling, Rudyerd, Kim. New York: Doubleday and Co., 1897.

+Marshall, Catherine, The Man Called Peter. New York: McGraw-
Hill Book €o., Inc., 1952,

#McCracken, Harold, Pirate of the North. New York: J. B.
Lippincott Co., 1953.
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CHAPTER IV
SUMMARY AND RECOMMENDATIONS

In attempting to find solutions to this problem, the
writer used mainly the interview and documentary methods .

The findings of th;s study are summarized below. Most
schools classify students by grades according to chronolog-
ical age and provide the seame materisl, regardless of need,
interest, or ability to assimilate information. The entire
curriculum has often been based on a standard below average,
in order to accommodate & smell per cent of slow-learning
pupils, thereby causing less efficient work to be done by
most students, a general lack of interest and attention,
incentive and ambition. The writer believes that merely
dividing the children on the basis of ability serves no
particular purpose unless, at the same time, the material
taught 1s sulted to those abilities. Sinece the slow-learn-
ing chlld cennot keep up with his classmates, he therefore
fequires a modified curriculum for his maximum development.
It would be futile to attempt to teach the better literature
end scilentific information to mentally retarded children,
since they do not attain the scientific thinking or literary
eppreciation reached by mentelly normal adults. The acqui-
sition of an adequste vocabulary is necessary in order that
the reader comprehend and interpret what he reads. Such a

progrem does not séem possible under the present arrangement
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of placing pupils of all levels in the same classroom.
Because of neglect of the bright child, he not only is denied
his right to develop his potential abilities, but he usually
acquires poor work-habits during school life. The normal or
average reader also needs to have his interests stimulated

as he is usually cepable of making greater progress than his
school work may indicate. Results of experiments in an ele-
mentary school seem to prove that some readers are not being
sufficiently challenged while others are still reading on the
frustration level. PFurther experiments showed that after a
four-month period of having children divided according to
reading ability, that pupils in the fourth grade gained an
average of 6.5 months, fifth grade pupils gained 8.7 months,
while sixth grade children gained 13.5 months. More grati-
fying was the progress and enthuslasm qf all students and

the improvement in the different content subjects.

The writer feels that the need for this problem has
'been established through successful experiments and research
of various kinds, and she has attempted to find solutions
to this problem.

Since the mentally retarded children do not attain the
reasoning ability or the literary appreciation reached by
mentally normal adults, while superior students are capable
of grasping material far beyond their grade, the writer
bellieves that is is unjust to all groups to place them to-

getHer in one classroom. Under such & plan, the slower
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pupils become failures, the average pupils lose interest and
the superior students feel no challenge or interest. As a
result, &ll pupil: are apt to form poor work habits and atti-
tudes, and none may develop his potential abilities. On the
other hand, the writer belleves, that if the pupils are
divided according to reading abllity end given an opportunity
to progress at their own rate of speed and comprehension,
that all students will attain a much higher degree of effi-
clency and satisfaction.

Therefore, the writer recommends, not only that the
pupils be divided according to reading abllity, but that
they be gliven more practical and appropriate materials
suited to the need and the ability of each pupll to assimi-
late such information, so that each pupil will have an oppor-
tunlty to develop to a fuller capacity and thus become a
happy and useful citizen.

The wrliter further recommends that a simlilar plan of
organization be adopted in other fields of study, particu-

larly in grammar, spelling, and mathematics.
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