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The Place of Social Studies in Qur
Educational Program
G. W. Trour

Before entering upon the discus-
sion of this very broad subject it
might be well to determine what is
meant by the term social studies.
Various definitions indicate that the
meaning of social studies depends
upon the point of view one has in
regard to the entire educational pro-
gram. Some have gone so far as to
say that history, economics, sociol-
ogy, political science, geography,
psychology, home economics, indus-
trial education, and language are all
social studies. The fields of econom-
ics, sociology, political science, and
history have been clearly defined as
scientific studies of human relations.
This, however, does not mean that
all the subjects mentioned above, or
still others not mentioned, might
not be considered from a certain
point of view as social studies. But
the fields which I have chosen are
those that have been longest consid-
ered and most scientifically organ-
ized as social sciences. It seems to
me that a careful study of history,
economics, sociology, and political
science will cover the major fields
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of human activity and thought.

I should like also to call attention
to what seems to me to be an un-
usual interest in these fields of
thought. It has been my personal
observation that during the past
fifty years there has been an ever
growing interest and a constant ex-
pansion in the offerings of colleges
and universities of courses in these
subjects, which are, it is safe to say,
at least 100 per cent greater than
fifty years ago. Almost all univer-
sities fifty years ago were somewhat
limited in the fields of economics,
sociology, and political science, but
they placed great emphasis upon the
subject of history.

What has brought about this
rapid change and expansion? To my
mind, it is due to several factors.
One is the change of conditions
under which men now live and the
necessity for them to discover a new
basis of activities. Another reason
is the fact that one can hardly call
himself educated, although he may
have completed a curriculum in 2
college or a university, unless he has

149



150

given some study to these fields.
From my point of view they con-
stitute the very foundation of a lib-
eral education.

I have little or no sympathy with
some of the radical magazines and
individuals who attempt to show
that our whole educational program
is out-of-date or useless. Many such
people look at education from the
point of view of materialism or util-
itarianism. To illustrate: a gentle-
man brought his son to our institu-
tion to enter college and said to me
that he did not want this boy to
waste his time in the so-called aca-
demic subjects. He wanted him to
take subjects which at the end of the
year he could make use of in a job.
When 1 asked him what he wished
the boy to study, he answered typ-
ing, bookkeeping, and shorthand, so
that he could go into an office and
make an honest living.

Evidently the father was thinking
in terms of vocational training, but
I am thinking of education in a
broader sense as a process of devel-
oping the infinite powers of the
human soul. An education should
give the individual some apprecia-
tion of the many contacts he may
have in life. This broad education I
am advocating cannot be measured
in dollars and cents; yet it enriches
the individual by making his life
fuller and more abundant. If this
philosophy of education is correct,
then surely the student will need to
know something of social and po-
litical life, past and present, to be
able to understand and appreciate
the world in which he lives. In my
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judgment, there is no field of study
so well adapted to the development
of the powers of reasoning as the
field of the social studies. Conse-
quently, I regard them as the very
foundation of a liberal education.

The Great Teacher said, “Man
shall not live by bread alone.” There
is a wide difference between living
and existing. To exist is to eat and
sleep—to go through man’s allotted
time, blind and deaf to the mighty
mysteries of life and the beauties
all about him. One who only exists
never hears the music of the birds,
he never sees the beautiful flowers
growing at his feet in his clamor for
materialism. He breathes the frag-
rance of a fine spring morning in
May, but he can not tell whence it
comes and he seems to care little.
He is like the man who upon hearing
his friend express admiration for
the Rocky Mountains, said, “I don’t
see anything so wonderful about the
mountains. They are only piles of
rock and dirt.”” Such a man does not
live, he only exists.

To live is to be attuned to the
world about one—to see the glories
of the sunset and the majesty of the
mountains, to wunderstand some-
thing of the forces that brought
them into being. In fact, to see not
only the wonders of creation but to
recognize the creator back of them.

He who really lives stands in
silence and wonder also as he looks
upon the marvels of the hand of
man. The Cathedral of Milan, of
Rheims, of St. Paul, all awaken
deep emotions in the living soul.
I was amazed and amused at some
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of the people who were financially
able to cross the Atlantic but who
were not spiritually able to appreci-
ate the wonders of the Louvre when
they arrived in Paris. They were so
deaf and blind that they saw noth-
ing and felt nothing. I heard one
group say as they passed me, “Come
on now. We must ‘do’ the Louvre
this afternoon.” But a single piece
of sculpture or painting would hold
for hours the man who really lives.

I am not condemning the man
who merely exists, but I am sorry
for him. He may not be wholly re-
sponsible for his lack of apprecia-
tion. The great Apostle to the Gen-
tiles once said, “How shall they
believe in him of whom they have
not heard?” So I ask, how can a man
live who knows nothing of the field
of history, economics, sociology, and
political science?

History is what men have
thought. What we think will deter-
mine what we do and what we do
will fix habits that will in turn de-
termine our destiny. The pyramids
of Egypt are piles of stone and mor-
tar, but they tell a marvelous story
of how men lived and labored six
thousand years ago. The ruins of the
Acropolis of Athens may mean noth-
ing to the man who does not live
but who exists. One who knows his-
tory can realize that four centuries
before the Christian era, the Greeks
had given to the world the most
perfect language ever spoken by
human tongue. He can also appre-
ciate their splendid architecture and
their luxurious culture, which are
the most outstanding of ancient
nations. In that perfect Greek lan-
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guage is the entire New Testament
recorded. The man who lives can
see how the creator of the universe
was preparing the way for the most
marvelous message that the world
had ever heard to be recorded in this
fluent language so that it might be
handed down to the civilizations yet
to come.

The ruins of the Colosseum may
mean nothing but a pile of stone and
mortar, but to the historian they
tell of a civilization that dominated
the world at the beginning of the
Christian era. A study of that
famous structure throws light upon
the social, economic, and the politi-
cal life of a great and powerful race.
Civilization of today can be under-
stood only through the successive
civilizations since the beginning of
the race.

Students of history can see in the
rise and fall of such political insti-
tutions as Egypt, Babylonia, As-
syria, Media and Persia, Greece,
and Rome the forerunners of the
political institutions of our day. We
are apt to think that governments
are sometimes evolved out of the
fertile imaginations of men’s minds,
but they cannot be thus accounted
for. They have a divine origin.
‘What they are today is the result of
what they have been. They have
been established by fallible man,
who was conditioned by his social
relationships, his economic status,
and his intelligence. To study only
one great institution in the field of
sociology reveals to the thoughtful
mind how varied have been the con-
ditions and relations of men in all
the ages. For example, take the in-
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stitution of marriage. Even today
it is looked upon differently by each
individual nation, group, or tribe.
The different ceremonies and cus-
toms surrounding marriage have
grown up because of the different
environments of people. From the
high conception of marriage as a
divine institution, it seems that it
has come to the place where we
think of it in terms of human con-
venience, a civil contract, or a so-
cial necessity. I need not go farther
into the field of other great social
institutions for illustrations. But I
ask how can one really know about
our social relations or institutions
who has never dipped into the field
of the social studies?

Why then are these subjects stud-
ied so much today, and why have
they grown so rapidly in the last
fifty years? The answer in brief is
that the average intelligence of the
great civilized nations is higher to-
day than it was fifty years ago, or
as I believe, in any other similar pe-
riod from the beginning of the
Christian era to the Renaissance.
There is a cause for this progress.
There lived in the city of Ur of
Chaldea, four thousand years ago,
a man who saw a vision and heard a
voice speaking to him. He was not
disobedient to that call but went
out to realize the vision. He became
the head of a great people who have
contributed more than any other
single nation to modern civilization.
They enriched the literature of the
world with history, prose, poetry,
drama, law, and wisdom. One needs
to understand their language to ap-
preciate their poetry, which is
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characterized by its parallelism. For
example one of their poems of one
and fifty verses has the word law
or some synonym of law in each
verse, except one. Six of the ten
fundamental cornerstones of all
their legal literature are sociologi-
cal.

They gave to the world a temple
said to have surpassed all other cre-
ations of mankind. Rome was con-
cerned with the eternal question of
the land problem, but among these
people land was a simple question.
In statecraft they were a failure.
Although they were a united king-
dom for 120 years and then existed
as two separate kingdoms, one for
150 years and the other for 350
years, their state broke down, and
for 2500 years they have had no
state they could call their own; nor
yet a territory which they could
call a2 home; they have indeed be-
come a people without a land. Their
God-given land was without a peo-
ple until more recent times.

I have not attempted to explain
the causes for the rise and fall of
peoples and their institutions, but
to show, rather, what their contri-
butions have been. Our fundamen-
tal source of information is within
the fields of history, economics, so-
ciology, and political science. Edu-
cation prepares one to live the more
abundant life. To live that life the
soul must abound in abilities to see,
know, and feel the sources of all
sensations with which it is stirred.
Students must learn to live not
merely to exist. And to live fully
one must study the past in order
to appreciate the present.



Education for Home and Family Life

JOSEPHINE A. MARSHALL

“There is only one subject matter
of education and that is Life in all
its manifestations.” No one would
deny that home and family are a
part of Life. That they should be a
part of formal education, however,
is not so universally accepted. Some
phases of home life education have
been included in the work of the
public schools for practically a cen-
tury. The need for it grew out of
the dislocations in the home occa-
sioned by the rise of the factory sys-
tem. The attempt on the part of
married women to maintain homes
and rear families while working long
hours in a mill resulted in poor
housekeeping, undernourishment,
and lowered family morale. Pressure
was brought to bear upon the schools
to train girls in household skills, so
that they might help at home and
raise the general level of home living.

If the homemaking education of
that day was narrowly practical, it
was not more so than that of any
other field. The “common man”
found little in the schools for him
except the few tool subjects, and
those more favored found practical
application for their science and hu-
manities in the law, or medicine, or
the church, or the leisured life of
the gentleman. Events moved swift-

*A. N. Whitehead. Aims of Education and
Other Essays. p. 10.
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ly in that hundred years, however,
and brought changes in social struc-
ture, in understandings, and in atti-
tudes that influenced the world at
large and brought pressures to bear
on the schools. These pressures have
thrown education into confusion,
and no commonly accepted goals
have yet emerged. Essentialists con-
tend with progressives, activists
with subject specialists, and general-
ists with vocationalists.

One trend in education today,
however, does seem well-defined,
and that is the trend toward social
functioning. Whitehead’s position is
given above, and Rugg asserts, “A
valid program of education must be
constructed from the life of the
people.”® Other writers define more
specifically the relationships of
which life is made up and for which
the school must prepare. Heaton and
Koopman state, “The student lives
in certain areas of relationship. Edu-
cation should provide opportunity
to grow in ability to live more satis-
factorily in each area of relation-
ship.”® They then define these areas
as those of social relationships, of
family relationships, of personal re-
lationships, and of vocational re-

*Harold Rugg, American Life and the School
Curriculum, p. 11. New York, N.Y. Ginn and
Co., 1936.

*Kenneth L. Heaton and G. Robert Koopman,
A College Curriculum Based on Functional Needs
of Students. The University of Chicago Press, 1936.
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lationships. Other educational
writers have defined in much the
same terms the life areas with which
the school must deal. The area of
home and family finds a place in all
analyses of life areas.

The home was at one time con-
sidered to be a man’s castle and
what went on within that home of
no concern to those outside. In this
day of compulsory education the
school has to deal with the product
of those homes, both good and bad,
and hence is vitally concerned with
the quality of life which each rep-
resents. Beard notes the effect of
the disintegration of the family as a
“center of education in the practical
arts and the humanities—a school
of mutual aid and the social virtues
indispensable to the state.”* He
states that since the family can no
longer be relied upon “as a guaran-
tee of security and as a generator
of moral forces,” education must
reckon with the effects of this
change.

The school is not set apart from society
on an academic hill . . . In class-
rooms, day by day, thousands of teachets
come into contact with children of all
sorts and conditions, races and nation-
alities, religions and ethical back-
grounds. From homes of every kind—
those broken by disputes of parents,
wracked by the uncertainties and dis-
tresses of poverty and unemployment,
no less than those tranquil in manage-
ment and supplied by the means of ma-
terial well-being. From homes poor in
spirit, devoid of art, without books,
without interest in things above the

‘Educational Policies Commission, The Unique
Function of Education in American Democracy.
National Education Association and American
gssoccialtigogfl7 of School Administrators, Washington,
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routine of living and the babble of gos-
sip, thin in culture, perhaps tinged with
crime, beset by distempers of mind no
less than from the homes that represent
the best in American life . . .. The
schools deal with the enduring stresses
of human life as well as with its endur-
ing values.®
The quality of homes sets limits
to what the schools can do because
it has already set the patterns of
personality and behavior of the
pupils before they enter. Moreover
at the end of the school day the
pupils return to the home environ-
ment to continue the same quality
of family life which has been re-
sponsible for the formation of their
habits. The studies of delinquent
youth by Healy and others have
shown poor home and family rela-
tionships to be the most important
factors in delinquency. °
On the other hand, the home to-
day finds its problems increased by
the complexity of our civilization.
The necessary preoccupation with
the pressures of economic uncer-
tainty, the decreasing opportunities
for wholesome participation in the
home’s activities, and the changing
philosophy of individual develop-
ment and group relationships have
brought uncertainties and insecuri-
ties that have reacted back upon the
younger members of society.

There is indisputable evidence that the
home today laboring under disadvan-
tages imposed upon it by modern con-
ditions, cannot alone cope with the
problems of teaching its children how
to adjust themselves to family living.

S1bid.
*William Healy and Augusta Bronner. New

Light on Delinquency. New Haven, Conn. Yale
University Press. 1936,
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During recent years, therefore, this task
has been undertaken more and more
by the school. The purpose has not
been to relieve the home of responsi-
bility but to supplement the home’s en-
deavors in this direction. The school’s
particular function in such education is
to strengthen the home’s contribution,
taking care in so doing to select for its
province the type of experience which
it is peculiatly fitted to provide. The
school may, further, interpret expe-
rience, both in and out of school, in
terms applicable to home living. And,
obviously, it should actually teach,
wherever possible, information, tech-
niques and skills that enable the indi-
vidual to function better as a family
member.”

Few people question the value of
the bome. It is accepted as the pri-
mary social unit upon which our
entire life, both in its individual
and societal aspects, rests. If the
home is in need of strengthening,
then education must accept the
responsibility for doing its share
toward that end just as it does to-
ward strengthening citizenship. To
be most effective such education
should begin early, for it deals with
human relationships in the family
setting, and the development of
social attitudes and understandings
is a matter of slow growth. Since
the early years of childhood are the
most impressionable, the home and
the early years of school therefore
occupy the strategic position in
setting the personality and behavior
patterns for the rest of life.

Home life is usually made the
center of organizaton of the activi-
ties and learnings of the kinder-

"Report of White House Conference on Child
Health and Protection. III, A. Elementary and
Secondary Schools.
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garten and first grade of elementary
school. It is closest to the child’s
experience and discussions of its
activities help to overcome the feel-
ing of strangeness in the new en-
vironment. Emphasis is usually
placed upon the interpretation of
the activities of the father and
mother in caring for the family
welfare, the contributions which
each member of the family, no
matter how small, may make to
family life and happiness, and the
responsibilities of each for sharing
in the work of the home.

As the child progresses through
the grades, further opportunities
present themselves for the interpre-
tation of present day home life, for
many topics in the social studies
curriculum at each grade level show
interrelations between the home, the
community, and the world at large.
Transportation brings products to
our table or articles for our adorn-
ment from all over the world and
produces demands and tensions in
family life because of heightened
desires without a corresponding in-
crease in the wherewithal to gratify
them. Urbanization brings pressure
on the family through decreased
space and privacy and diminished
opportunities for wholesome recre-
ation. These tensions and pressures
react on the individual members,
developing problems in family ad-
justment which may be met con-
structively if recognized for what
they are.

These problems must, of course,
be discussed on the level of the child

at the particular time. Throughout
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the elementry school program, little
by little, wholesome attitudes to-
ward home life may be developed,
and these in turn may be re-
enforced by the work of the second-
ary school

At the high school level the in-
terest of young people is less defin-
itely centered on their home and
more upon their own feelings and
personal relationships. They are
looking forward also to the homes
they will some day establish for
themselves. Many of them will not
continue formal schooling beyond
the secondary level; hence the school
has a definite responsibility to pre-
pare them for their future partici-
pation in family life.

The Union High School of Phoe-
nix, Arizona, sets up eight objectives
or abilities to be developed through
its family life education program
for the high school: “(1) ability to
plan satisfactorily for food, clothing
and home equipment; (2) interest
in making the best use of available
resources; (3) realization of re-
sponsibility as a consumer; (4)
judgment in determining real values
in people and things; (5) some un-
derstanding of children; (6) inter-
est in planning for a satisfying use
of leisure time; (7) interest in fur-
thering a type of family life in
which each person has a chance to
develop; and (8) appreciation of
the significance of family life.”®
This is typical of the trend in such
courses in progressive high schools
today. But the planning of the work

. *Mildred Weigley Wood. “Family Life Educa-
tion in the Phoenix Union High School.” Parent
Education. May 15, 1935.
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is very elastic. Young people are
given much opportunity to express
themselves and to ask for the discus-
sion of topics on which they want
information. These topics frequent-
ly center on their relationships with
family or friends, on social conven-
tions, “necking”, late hours, chaper-
ones, marriage, and the selection of
future mates. They ask, “Do parents
always know what is best for boys
and girls of the high school age?”
“Is it the parents’ or children’s fault
when there isn’t intimate friendship
between father and children or
mother and children?” “Is it right
for a girl’s parents to object to the
boy friends she picks out for her-
self?” “Should a girl let a boy kiss
her good-night?” “Should girls of
high school age marry?” “How shall
I know when the right man comes
along?” It is the part of the teacher
to widen their perspective and help
them see both sides of the picture
and gain experience in thinking and
evaluating.

Education for home and family
life also finds a place at the college
level. A typical outline of topics for
such courses includes discussions on
the development of personality,
factors in physical growth and
health, family attitudes and rela-
tionships, home management as a
means to the enrichment of family
life, premarital experience, marriage
and interrelation of family and
community. These courses are not
confined to women. More and more
colleges are introducing courses for
men. Many times they have come
into the curriculum through the re-
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quests of the men themselves. The
University of North Carolina was a
pioneer in this field and introduced
the work because in the words of
Dr. Groves, the professor in charge,
“the students had come to feel that
their education for life was incom-
plete since they received no instruc-
tion for the marriage relationship
which many of them expected to as-
sume soon after graduation.” Of the
content of the course Dr. Groves
states:
The needs and wishes of the students
have greatly influenced the develop-
ment of the content of the course. It
was soon found that they did not want
any emphasis on the theories of mar-
riage or its historical evolution, divorce
as a social problem, or any of the other
topics dealt with in conventional courses
on marriage and the family. Instead
they desired whatever insight science
has to give with reference to the more
personal problems, especially those

about which it is difficult to get reliable
information.®

A committee of college students
at Rollins College, Florida, in dis-
cussing their curriculum expressed
the following criticism:

‘We are taught dates, formulae, scien-
tific principles; we ate taught that cer-
tain poems and novels are more highly
regarded than others; but we are not
shown how to make a living, how to
keep accounts, how to get on with our
husbands and wives, how to rear our
children or how to vote. Yet these
are the questions that lie nearest to
our everyday interests in life®

Family adjustment courses are also
common for high school boys today.

*Ernest R. Groves, “The Marriage Course at
the University of North Carolina.” Parent Edu-
cation, May 15, 1935.

¥Rollins Collge Bulletin, February, 1931, Vol.
XXVI, No. 3, p. 24.
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The high school of Tulsa, Okla-

homa, was one of the first to intro-
uce such a course 2 number of years
ago. It is now required for gradua-
tion. The high schools there are now
experimenting with mixed classes of
boys and girls, though segregated
classes are more usually found both
in high school and college.

Courses dealing with problems of
family life are found variously
placed in departments of social sci-
ence, home economics, or as units
in several departments, such as
mathematics, sociology, industrial
education, commerce, and others.
Whatever the organization, the
central and unifying idea of educa-
tion for home living should never
be lost sight of. If the mathematics
or commerce department is to teach
budget making it must do some-
thing more than to figure the per
cent of the income that shall be al-
located to the various areas which
the money must cover. The per cent
of the money that should be spent
for food, for instance, will vary with
the nutritional needs of the family.
Discussions of food costs should be
tied up closely with the relative nu-
tritive values of foods and what
other values may be sacrificed if
the money is spent for brussels
sprouts and cauliflower rather than
the less romantic cabbage. “Educa-
tion is essentially the process of dis-
covering the values of life,” says
Ellwood, and nowhere is this more
true than in education for home and
family life. If several departments
are to cooperate in such a course,
then it should be carefully planned
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in cooperation and the goals desired
should be fully understood and ac-
cepted by all of the departments.

Adult education programs deal
with many phases of family life
education and are conducted by
many different agencies. The
P. T. A., the Y. W. and the Y. M.
C.A., the Federal Board for Voca-
tional Education, churches, and
social agencies of many kinds—all
have valuable programs dedicated to
the purpose of improving the quali-
ty of family and community life.
With all their numbers, however,
they still reach but a small per cent
of the people. In high schools and
colleges such courses are usually elec-
tive, and administrators are fre-
quently indifferent or antagonistic
to them. In adult education pro-
grams the enrollment is almost en-
tirely confined to women, yet the
men of the family are equally re-
sponsible for the quality of the fam-
ily life. And the women themselves,
who have sidestepped such courses in
school, feel little urge to make good
their deficencies through the adult
education programs. Had the im-
portance of educaton for home and
family life been brought more sharp-
ly into focus throughout their school
life, no doubt, they would be more
eager as adults to continue their
study.

At a recent conference of the
National Council on Parent Educa-
tion, the objectives of organized
youth education for home and fam-
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ily life were summarized, in part,
as follows: (1) basic material on
homemaking, marriage, and family
life should be a part of every high
school and junior college curricu-
lum; (2) this material should be
organized around the wants of
youth; (3) it should deal realisti-
cally with contemporary trends in
family life and problems of family
living; (4) biological, economic,
psychological, and sociological ma-
terial should be integrated into a
unified program; (5) today boys as
well as girls need education for their
roles in family life, especially for
their responsibilities as sons, broth-
ers, husbands, and fathers. . . (7)
a pressing need is the education of
administrators to understand the im-
portance of this phase of educa-
tiO n.»ll

Education for home and family
life begins in the cradle in the home.
It is only as we improve the quality
of living within the home that we
shall develop strong, well-integrat-
ed, self-reliant personalities. Educa-
tional agencies for their own pro-
tection and for the discharge of
their obligations to the state must
strengthen the homes which are
producing its future citizens. To
that end it must take seriously the
education of its pupils for home and

family life.

“Ivol Spafford. “The Education of Youth for
Marriage and Family Living.” Parent Education,
April 1937. Vol. III, No. 5.



Education Among the Early Mormons

ERNEST MAHAN

One hundred vyears ago, Febru-
ary, 1839, the vanguard of a stream
of thousands of Mormons began
crossing the Mississippi into Illinois
at Quincy.! This band of poverty
stricken refugees was part of a re-
ligious movement with a short but
very remarkable history. Joseph
Smith, the young man who was
known as the prophet, was the
founder and leader.

Joseph claimed that in Septem-
ber, 1827, he had taken some “Gold-
en Plates” from the “Hill Cumor-
ah,” located between the villages of
Palmyra and Manchester in western
New York. He said the plates con-
tained the record of the ancient in-
habitants of America. According
to him the record was written in
Reformed Egyptian, but he was able
to translate it with the aid of some
spectacles found with the plates.”
He had his manuscript printed in
the office of the Wayne Sentinel at
Palmyra, New York,® and published
it himself, entitling it the Book of
Mormon.*

*Quincy (Illinois) Whig, February 23, 1839.

*For Joseph's account see his letter to John
Wentworth, a copy of which was published in
the Times and Seasons, 111 (March 1, 1842), 707;
see also the Rochester (New York) Daily Adver-
tiser and Telegraph, August 31, 1829.

*The (Palmyra, New York) Reflector, Sep-
tember 9 and December 9, 1829; Fredric G.
Mather, “The Early Days of Mormonism,” Lip-
gzﬁcoﬂ’: Magazine, XXVI (August, 1880), 198-

“The Wayne Sentinel, March 26, 1830.
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In April, 1830, Joseph and a few
associates organized a church.® The
name first used was “Church of
Christ.” During the next few years
various names seem to have been in
use but finally in 1838, the one
adopted and quite generally em-
ployed thereafter was “Church of
Jesus Christ of Latter Day Saints.”®

Soon after the church was found-
ed the followers of Joseph began
gathering at Kirtland, Ohio, near
the little town of Cleveland, and in
Jackson County, Missouri, the loca-
tion for their “City of Zion.” Inter-
nal dissension and opposition from
without beset this people almost
from the beginning. In the late
autumn of 1833 the Mormons were
driven from Jackson County by
mob action. They crossed the Miss-
ouri into Clay County where they
sojourned until 1836, when opposi-
tion again forced them to move on
into Caldwell and Daviess Counties.
Here were gathered, in the course of
two years, some twelve to fifteen
thousand Mormons. Missionaries

made converts in many parts of the

*Book of Commandments, (Independence, Mo.,
1833), 22:3; David Whitmer, Az Address to
All Believers, (Richmond, Mo., 1887), p. 33.
The organization meeting was held in the home
of David’s father in Fayette, New York.

®For a discussion of the changes in name see
“The Name of the Church,” Jowrnal of History,
XVII (April, 1924), 239 ff. The term Mormon
for this Church and people is incorrect but it
is employed in this paper because it is the name
commonly used by the world at large.
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United States, in Canada, and in
Great Britain. In the meantime the
community at Kirtland continued
amid a great deal of storm and
strife. In the summer and autumn of
1838 the quarrel between the Mor-
mons and the so-called “Old Citi-
zens” in Missouri precipitated an-
other crisis which finally resulted in
the expulsion of the Mormons from
the State.

So it happened that many hun-
dred refugees of an earlier time
trekked across the winter-bound
Jands of Northwestern Missouri and
southern Towa to cross the Missis-
sippi in search of asylum in Illinois.
Their prophet and a number of his
associates they had left behind as
prisoners of the Missouri authorities.
They brought with them the wreck
of their personal property salvaged
from the ruins of the “Mormon
War” in Missouri.

Illinois received them hospitably.
Public meetings were held in Quin-
cy, at which considerable sums of
money were donated for relief.
Committees were appointed to
solicit contributions of food and
clothing.” Citizens of Quincy, to-
gether with Governor Carlin and
United States Senator Young,
signed a letter of introduction for
an agent to travel through the East
for the purpose of raising a relief
fund.®

On April 22, 1839, Joseph Smith
arrived in Quincy, having escaped

"Quincy W hig, March 2, 16, 1839; The Return,
II (April, 1890), 243.
*John P. Greene, Facts Relative ro the Expul-
sion of the Mormons from the State of Missours,
(Cincinnati, 1839), p. iii.
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from his captors in Missouri® A
few days later a committee of Mor-
mons set forth in search of a suitable
location for their people. They
examined different localities in
Towa Territory but finally decided
upon Commerce in Hancock Coun-
ty, Ilinois.™

Commerce in April, 1839, was a
little village located on the left bank
of the Mississippi about sixty miles
north of Quincy. Across the river
in Iowa Territory stood the barracks
of old Fort Des Moines occupied by
a few settlers who had recently re-
placed United States Dragoons.
Down the river about twelve miles
on the Jowa shore stood the village
of Keokuk; upstream a few miles
was Fort Madison.™

In May, 1830, the Mormons be-
gan moving to Commerce.” Early
in the next year the name was
changed to “Nauvoo” at the sug-
gestion of the prophet Joseph, who
said the word was derived from the
Hebrew and meant “‘a beautiful
situation, or place, carrying with it
also the idea of rest.”*®* Here in a
beautiful bend of the Mississippi the
Mormons began building a city. It
became a new gathering place for

*““History of Joseph Smith,” Millenial Star,
XVII (March 10, 1855), 148. This is consid-
ered to be the autobiography of Joseph Smith.
His account for the eatlier years also ran seri-
ally in the Times and Seasoms. See also Lucy
Smith, Biographical Sketches of Joseph Smith,
the Prophet, and his Progenitors for many Gen-
erations, (Liverpool, 1853), p. 260. Lucy was
Joseph's mother and was among the first to re-
ceive him upon his arrival in Quincy.

“The Retwrn, 11 (April, 1890), 245.

“Thomas Gregg, History of Hancock County,
Illinois. (Chicago, 1880), pp. 245-246.

2The Retwrn, 11 (April, 1890), 245.
#“History of Joseph Smith,” Millenial Star,
XVIII (May 24, 1856), 326.
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the Saints. Missionaries to foreign
lands, especially England, made
many converts, and immigrants
poured into Nauvoo. A young lady
traveler who was apparently a very
intelligent and impartial observer,
wrote in January, 1843, to her fam-
ily back East that “at least a third”
of the population in Nauvoo was
English.™ Parley P. Pratt, who had
been away for about three years
doing missionary work, was aston-
ished upon his return in early 1843
to find Nauvoo “a regular town,
for three or four miles, with streets
opened, lots fenced out and build-
ings almost innumerable; many of
which were neatly built of frame
or brick.”® Soon this city grew to
be the largest town in Illinois, not
excepting Chicago; larger even than
St. Louis, Missouri.’® At the end of
1842 its population was estimated
to be about ten thousand'” and by
the middle forties when Nauvoo
reached its zenith, it must have
numbered some twenty to twenty-
five thousand people.

The Mormons had expressed an
interest in education almost from
the beginning. As early as 1832, the
editor of their church paper urged
them to provide schools as soon as
possible and suggested that parents

“Charlotte Haven, “A Gitl's Letters from
Nauvoo,” Overland Monthly, Second Seties, XVI
(December, 1890), p. 619.

Times and Seasons, IV (April 15, 1843), 164.

“Henry Brown, History of lllinois, (New York,
1844), p. 399, footnote.

YI'imes and Seasons, IV (January 2, 1843), 58.
Some estimates were much higher and others
considerably lower. Cf. The (Nauvoo) Wasp,
October 1, 1842, and Henry Caswall, The City
of the Saints, or Three Days n Nauwvoo, (London,
1842), p. 8. Caswall visited the City early in 1842,
however.
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teach their children wuntil schools
could be provided.”® About a year
later 2 Mormon editor declared that
“it is necessary that children should
be taught in the rudiments of com-
mon learning out of the best books”
as preparation for a more intelligent
study of the scriptures.”® Appar-
ently some kind of a school was con-
ducted in Jackson County, Missouri,
for Joseph Smith, in August, 1833,
in one of the many revelations
which he claimed to receive, stated
that the Lord was well pleased about
a school in Zion and desired that
Parley P. Pratt should continue to
preside over it.*

In Kirtland, Ohio, a school for the
elders of the church was organized.
It was commonly called the ““School
of the Prophets” and was conducted
for several years, mostly during the
winter months.® In December,
1834, a grammar school was opened
in Kirtland*® So popular did it
prove that it became necessary to
[imit the enrollment by excluding
the younger, smaller students. The
main subjects taught were penman-
ship, arithmetic, English grammar,
and geography.” For a time a school
for the study of the Hebrew lang-
uage was taught by instructors who

BEvening and Morning Star, I (June, 1832), 6.

® 15id., 11 (July, 1833), 3.

2Doctrine and Covenants,
1835), p. 209.

*Lucy Smith, op. cit., p. 197; History of Joseph
Smith.” Times and Seasons, VI (April 15, 1845)
864. Several years later Joseph spoke of this school
being continued. See “Histoty of Joseph Smith,”
Millenial Star, XV (June 11, 1853), 374,5.

2¢Journal of Heber C. Kimball,” Times and
Seasons, V1 (April 15, 1845), 868.

®Messenger and Advocate, 1 (February, 1835),
80.

(Kirtland, Ohio,
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came from the East. Joseph Smith
made the following entry in his
diary for February 17, 1836: “At-
tended school, and read and trans-
lated with my class as usual. My soul
delights in reading the word of the
Lord in the original, and I am deter-
mined to pursue the study of the
languages, until I shall become mas-
ter of them, if I am permitted to
live long enough.”® In November,
1836, the Kirtland High School was
opened. In it were taught reading,
writing, mathematics, English
grammar and literature, the lang-
uages, and geography.”

After the Mormons had shifted
their gathering place to Caldwell
and Daviess Counties in Missouri,
with headquarters at the town of
Far West, they continued to give
attention to the matter of educa-
tion. Sidney Rigdon, one of their
ablest spokesmen, delivered an ad-
dress to a great concourse of Saints
in which he said: “Next to the
worship of our God, we esteem the
education of our children and of
the rising generation. For what is
wealth without society, or society
without intelligence? And how is
intelligence to be obtained? By edu-
cation.”®® A short time later Rigdon
sent out a declaration to the Saints
everywhere in which he said: “One
of the principal objects then, of our
coming together, is to obtain the ad-
vantages of education; and in order

*“History of Joseph Smith,” Millenial Star, XV
(October 1, 1853), 645.

44;’Me.r:enger and Advocate, 111 (January, 1837),

*Sidney Rigdon, Oramion Delivered on the 4th.
of July, 1838, at Far West, Caldwell County,
Missouri, (Far West, Mo., 1838), p. 8.
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to do this, compact society is abso-
lutely necessary.””*

By far the most ambitious pro-
gram of education which the Mor-
mons had yet attempted, however,
was undertaken during their so-
journ in Nauvoo, Illinois, and its
vicinity. When the legislature of
Illinois, in December, 1840, granted
a charter to Nauvoo, the city was
empowered by section 24 of the
charter to establish a higher institu-
tion of learning to be called the
“University of the City of Nau-
voo.” The institution was to be
“under the control and manage-
ment of a board of trustees, consis-
ting of a chancellor, registrar and
twenty-three regents,” all of whom
were to be appointed by the city
council and were to “have all the
powers and privileges for the ad-
vancement of the cause of education
which appertain to the trustees of
any other college or university in
this State.”*

‘The Mormons seemed to look for-
ward with much hope and enthusi-
asm to the establishment of a uni-
versity. On January 15, 1841, the
First Presidency of the Church,
composed of Joseph Smith, Hyrum,
who was Joseph’s brother, and Sid-
ney Rigdon, issued a proclamation
to the Saints everywhere in regard
to the benefits which might be ex-
pected. They said:

The University of the City of Nauvoo
will enable us to teach our children
wisdom—to instruct them in all knowl-
ege, and learning, in the Arts, Sciences

MElder's Journal, 1 (August, 1838), 53.

56“‘5Law.r of the State of Illinois, 1840-1841, pp
-57.
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and Learned Professions. We hope to
make this institution one of the great
lights of the world, and by and through
it, to diffuse that kind of knowledge
which will be of practical utility, and
for the public good, and also for private
and individual happiness.?®
John C. Bennett, who was chosen
to be the first mayor of Nauvoo, in
his inaugural address on February
3, 1841, urged the immediate organ-
ization of the university and the
election of competent professors for
the several departments. He ex-
pressed the opinion that the school
should be liberal in policy and that
“equal honors and privileges should
be extended to all classes of the com-
munity.”* On the same day the
City Council met and chose the
Board of Trustees, composed of a
chancellor, registrar and twenty-
three regents.** Mayor John C. Ben-
nett was to be chancellor, William
Law was named registrar, and Jo-
seph Smith’s name headed the list of
regents.

It is of interest to note the kind
of personnel selected to be adminis-
trators and professors of the univer-
sity. John C. Bennett, the chancel-
lor, had once taught in Willoughby
University in Ohio and had prac-
ticed medicine in Ohio and Illinois.
He had also served as brigadier gen-
eral of the Invincible Dragoons in
Illinois. He joined the Mormons in
1840, had helped them to secure a
charter from the legislature, and
was now rewarded by being chosen
the first mayor of Nauvoo and

) 2;T;'rr;ei' and Sermons, 11 (January 15, 1841)
74.

©1bid., 11 (February 15, 1841), 317.
2pid, p. 321.
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chancellor of the university. On
February 9, 1841, the regents selec-
ted James Kelly for president. He
was a graduate of Trinity College
in Dublin and held the M. A. de-
gree.”?

Orson Pratt was the first to be
given a professorial appointment.
He was named to head the depart-
ment of English literature and
mathematics. He must have been a
very versatile man for in his depart-
ment he offered arithmetic, algebra,
geometry, conic sections, plane trig-
onometry, mensuration, surveying,
navigation, analytical and integral
calculus, astronomy, chemistry, and
philosophy.?* He became quite
widely known. It is said that one
time he was offered a thousand
pounds to give some lectures before
the Royal Society of London. For a
time his book on Quadratic Equa-
tions was used as a text at the Uni-
versity of Paris.**

Orson Spencer was made profes-
sor in charge of the department of
languages. At the age of twenty-
two he was graduated with distinc-
tion from Union College in Schen-
ectady, New York. He also held a
master’s degree from the Baptist
Literary and Theological Seminary
in Hamilton, New York. He was
hailed as a “ripe scholar” and well
fitted for the place to which he had
been elected.”

Although tentative plans called
for more, apparently the only other

1bid., p. 320.

®1pid,, 11 (August 16, 1841), 517.

%Y, H. Evans, Joseph Smith an American Proph-
et, (New York, 1933), p. 60.

®1bid., p. 157; Times and Seasons, Il (Decem-
ber 15, 1841), 631.
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departments to be organized were
those of music and church history.
A Gustavus Hills was placed in
charge of the former. A choir was
organized as well as a “Lyceum of
Music” to advance the interests of
this department. Sidney Rigdon was
given the chair of church history.
He had been with the Mormons al-
most from their beginning and was
probably their most powerful orator
and preacher.

The Mormons looked upon the
launching of their university with
much pride and urged people to
take advantage of the opportunity
which it offered. An editorial in
one of their church periodicals ran
as follows:

The opportunity which thus presents
itself to the citizens of this city, and the
surrounding country, for acquiring a
thorough and useful education, should
not be neglected. While this city is
lengthening her cords, and strengthen-
ing her stakes, and exhibiting such a
spectacle of bustle and enterprize as
was never before witnessed, it is hoped
that mental culture will not be passed
over as a little thing. Knowledge is
power—a finished education always
gives an influence in cultivated society,
which neither wealth nor station can
impart or control. Let those then who
desire to be useful in their day, come
forward at once, and matriculate in
some department of the University,
that mind may grapple with mind in
seeking after hidden treasutes®®

Seemingly the University never
had a campus and buildings. A
building committee was appointed
but internal dissension and opposi-
tion from without prevented plans

*1bid.
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from materializing. In 1842, Chan-
cellor John C. Bennett fell from
grace and was replaced by Orson
Spencer. The records extant give a
very sketchy account of the prog-
ress of the institution. In passing
it may be noted that honorary de-
grees were given, one of which, a
Doctor of Laws, was granted to
James Arlington Bennett, a lawyer

living at Arlington House on Long
Island, New York.*

Not all the interest and activity
in the matter of education was con-
fined to the university. Much was
given to the common schools. On
February 22, 1841, the city coun-
cil passed an ordinance removing
all power over the common schools
from the city council and vesting
it in the chancellor and regents of
the university.?® The city was divid-
ed into four wards and three men
were appointed for each to super-
vise the schools.

Before a teacher could be em-
ployed a certificate of competency
must be secured from the chancellor
and registrar of the wuniversity.
Later it was necessary to take an ex-
amination given by a board or com-
mittee appointed for the purpose
and to obtain a certificate from it.

The school term seemed to vary
all the way from a few days to
several months. Likewise the num-
ber of pupils enrolled varied from
about a dozen to a hundred or
more, while the salary paid to the

"History of Joseph Smith,” Millenial Star,
XIX (June 6, 1857), 360; The (Nauvoo) Wasp,
April 30, 1842.

®Times and Seasons, I (March 1, 1841), 336
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teacher was sometimes less than a
dollar a day. *

Some of the textbooks adopted by
the board of regents for use in the
common schools were Ray’s Arith-
metic, Brown’s Grammar, Walker’s
Dictionary, Town’s Spelling Book,
Sigourney’s Reader (one for the
girls and a different one for the
boys) and Olney’s Geography.*
That some difficulty was experi-
enced because not all the schools
used the same textbooks is evidenced
by the fact that a meeting of the
teachers in the city was held in Sep-
tember, 1843, in an attempt to
establish uniformity in this regard.*

Many interesting observations
have been made by one who, as a
boy, attended school in Nauvoo
during the years of the Mormon
sojourn.** One schoolhouse which he
remembered was built of logs. The
floor was made of heavy oak boards
cut by the “whip-saw” method. For
seats the slabs were used with holes
bored in them for the insertion of
legs of varying length to accommo-
date the children of differing sizes.
Writing desks were constructed by
laying wide oak boards on large pins
driven into holes bored in the logs.
The writing materials are of inter-

®¥For a more detailed account see Shirley Neal
McKean, Nagvoo of the Mormon Era, (Unpub-
lished master’s thesis at the University of Iowa),
pp. 83-84. McKean had access to fragmentary
school reports in manuscript in the office of the
Hancock County school superintendent at Car-
thage, Illinois.

“T'imes and Seasons, III (January 1, 1842),
652; Mary Audentia Anderson (editor), “The
Miemoirs of President Joseph Smith (1832-
1914),” The Saints Herald, LXXXI (November
6, 1934), 1543. He was the son of the Prophet
Joseph.

“Nauvoo Neighbor, August 30, 1843,
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est. The paper was the ordinary
“foolscap” in common use at that
time. Pens were made of the quills
of both wild and tame geese and the
ink was obtained by boiling bark or
from an indigo bag or from “ink
balls,” which grew on oak trees.

In addition to the three R’s the
children were taught “how to stand
properly, how to walk, how to enter
a room either public or private, the
art of being polite in company,” as
well as reverence for old age by
removing the hat and bowing to
people older than they.**

Mormon dreams of greater ac-
complishments at Nauvoo, not only
in education, but also in other fields,
were never realized. In June, 1844,
Joseph, their prophet, and his
brother Hyrum were assassinated at
Carthage jail. The death of their
leader caused the Mormons to split
into several factions, one of which
Brigham Young later led across the
plains to Utah. Early in 1846 the
Mormons began abandoning Nau-
voo, and it was soon reduced to the
proportions of a small town. And
so it stands today, the ghost of the
Nauvoo of the days of the early and
middle forties. As has been said, this
year marks the hundreth anniver-
sary of Mormon entrance into
Illinois; hence many Mormons will
go to Nauvoo and vicinity to com-
memorate the effort of the Saints of
a former day to make that gathering
place the new Athens of the West
and the metropolis of the Mississippi
valley.
mson, “Smith Memoirs,” Saints’ Herald,

LXXXI (November 27, 1934), 1511.
“1%id., (December 4, 1934), 1545.



Some American Fashion Magazines
PeEARL GARRISON

Since the advent of magazine pub-
lication in America, women’s inter-
ests have always held a prominent
place. In the earliest period the
“Woman’s Page” carried such titles
as “Counsel upon Female Virtues,”
“Advice to the Fair,” “An Address
to the Ladies.” Webster’s Magazine
advised: “To be lovely you must be
content to be women; to be mild,
social, and sentimental—to be ac-
quainted with all that belongs to
your department—and leave the
masculine virtues, and the profound
researches of study to the province
of the other sex.”

But the one topic always receiv-
ing attention in the magazines was
that of female dress. Women were
criticized for extravagance, for go-
ing without caps and sufficient pet-
ticoats, and for copying fashions
from abroad, even though most of
the contents of the magazines were
borrowed from Europe.

In the early nineteenth century,
the Boston Weekly Magazine was
designed chiefly for fashionable fe-
males, since, as it remarked, the
newspapers were ““vehicles of pOlltl-
cal controversy and advertisements”
and not to be read by the ladies. In
its earlier period it offered much
advice. A physician contributes
this: “An admirer of female deli-
cacy, presumes in point of dress

that naked elbows exhibited are
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highly disgusting; but more par-
ticularly that skinny or scraggy el-
bows, as also tumid or brawny
elbows being displayed are most de-
testable objects.” Nearly a year
later a clergyman’s will is quoted in
which a daughter is disinherited be-
cause she was addicted to the *“fil-
thy and lewd custom of dressing
with naked elbows.”

In the middle of the nineteenth
century (called the “Golden Age of
Periodicals”), the perennial topic of
dress was still prominent. Fashion
plates showing exaggerated styles
and descriptions of costumes filled
many pages of the women’s maga-
zines as well as a few pages in the
general magazines. In fact, the
popularity of women’s magazines
became so great that the competi-
tion forced “some of the merely
masculine periodicals to present
fashion plates and household hints.”

In the first quarter of the nine-
teenth century the contents of the
magazines designed for women were
chiefly highly sentimental stories
along with advice and criticism, but
none of these magazines lasted more
than a year or two. In 1828 Mors.
Sarah Josepha Hale founded in
Boston the Ladies’ Magazine and
through its pages promoted the
cause of female education, in which
she was intensely interested. Al-
though her magazine recked with

(May
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“sentimental trumpery” and en-
couraged frivolity by publishing
fashion plates, it was the best in its
time on morals, education, and
sound literature. It lasted five years.

Perhaps no magazine, certainly no
woman’s magazine, has ever created
the sensation that Godey’s Ladies’
Book did within a short time after
its initial copy was published in
1830. The editor, Louis A. Godey,
set out to please the ladies. The tales
were very sentimental, the charac-
ters monotonously pious and good.
Godey’s own writing lacked dignity
and sense and was uniformly suit-
able for children under twelve years
of age. It contained much serious
but condescending advice and “‘not
a little plain good humor.”

The Ladies Book attained its
highest literary quality after
Godey’s purchase of Mrs. Hale’s
Ladies Magazine and Mrs. Hale had
become the literary editor. She con-
tinued her campaign in her own
department for the education of
women as teachers and doctors.

The contributors to Godey’s were
the best writers of the time. The
increased subscription list enabled
Godey to pay the highest prices to
writers and he obtained names of
importance on his staff. Women,
other than Mrs. Hale, were Eliza-
bert Leslie, one-time assistant edi-
tor, and Lydia H. Segourney, a
popular poetess who had connec-
tions with several magazines. The
latter had also published many vol-
umes of poetry, essays, historical
sketches, cookbooks, etc. From
New England, contributions came
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from Emerson, Longfelow, Holmes,
and Harriett Beecher Stowe.

The departments of “receipts,”
fancy work, toiletry, fashions, and
book reviews were similar to those
still carried in women’s magazines.
There were no articles on social and
economic questions. These were not
considered suitable for the female
mind. War was never mentioned ex-
cept when Godey commended the
army for its refinement, when he
discovered the great number of
army subscriptions to his magazine.

Although Godey prided himself
on the high moral quality of his
magazine, which was lacking much
of the satire of the other magazines,
it received severe criticisms. From
the New York Tribune came the
assertion that the Ladies’ Book
seemed to be sadly misnamed, for it
was of late uniformly filled with
trash—the most unmeet offering
in the world for those to whom it
was addressed.

But it was the engravings and
fashion plates that formed the great
feature of Godey’s, and it is for
these, no doubt, that the old copies
are still prized. The first number of
the magazine (July, 1830) printed
a fashion plate, water-colored by
hand, in which a “simpering lady”
is shown wearing a blue dress with
hoops and a yellow bonnet and car-
rying a lavender sunshade. Soon the
number of colored plates was in-
creased from one every three months
to one each month. In 1849 the
magazine printed twenty colored
plates. In 1861 began a series of col-
ored fashion pictures which were
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double the width of the page so that
the plate had to be folded. On this
page four or five full-sized hoop
skirts abreast could be portrayed.

In 1877 Mrs. Hale, now eighty-
nine years old, resigned her editor-
ship, and the management, which
had been in the care of Godey’s sons,
was reorganized. But after Godey’s
death the next year, the magazine
fought a losing battle for existence
for the next twenty-one years.

Almost an exact copy of Godey’s
book was Peterson’s Ladies National
Magazine, founded in 1842. For a
time its fashion plates and sentimen-
tal stories became even more popu-
lar. Ann S. Stephens, associate editor
of Godey’s, became its editor. Mrs.
Segourney, Emerson, Poe, and
Longfellow were some of its con-
tributors. One critic may have been
correct when he said that sentimen-
tal love stories and fashions would
never keep a magazine alive, for
both Peterson’s magazine and God-
ey’s were purchased in 1898 by
Munsey and merged with the
Argosy.

In the files of the old Godey’s
Ladies’ Book we can find a history
of manners, of taste, and of cos-
tumes. It contained the measure by
which to observe the advancement
of women in later years. In his “His-
tory of American Magazines” Mott
intimates that ‘“some things may
have been lost along the road of that
march that were worth keeping; if
so, the old Ladies’ Book is a guide to
their rediscovery. At any rate, the
yellow pages have somewhat the
charm of old lace, and the odor of
lavender is about them.”
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After the middle of the century
many magazines for women ap-
peared. The fashion departments re-
ceived new energy as a result of an
incident in the home of Mr. and
Mrs. Ebenezer Butterick in the quiet
village of Sterling, Massachusetts.
Mrs. Ellen Butterick, struggling
over a gingham dress for her baby
son, said to her husband, “If we only
had patterns to make our children’s
clothes, how much easier life would
be.” Ebenezer, who was a man’s
tailor, translated his wife’s plea into
a pattern for a man’s shirt, and later
for a baby’s dress and a little boy’s
suit.

Being good neighbors, the But-
tericks lent a few patterns until the
demand became so great that Mr.
Butterick opened a sales office in
New York and began publishing a
quarterly, the first of the very few
strictly fashion magazines in Amer-
ica. The quarterly soon became T'he
Delineator, which was a woman’s
magazine of general interest and the
oldest but one of its kind in the
United States. The pattern feature,
however, continued to grow. Soon a
small pamphlet displaying the latest
patterns was sent to merchants for
free distribution, and offices were
opened in foreign countries. The
company boasts that at the begin-
ning of the century two small boys
in Sandringham House, the British
royal family’s estate in Norfolk,
wore sailor suits made from Butter-
ick patterns. One was the present
King George VI and the other Ed-
ward, Duke of Windsor. Today the
company issues the Butterick Fash-
ion News, a monthly, and the Bui-
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terick Fashion magazine five times
a year. The latter contains no stories
but includes illustrations of seasonal
styles, articles on sewing problems,
accessories, and needlecraft.

The Woman’s Home Companion
established in 1873 by the Crowell
Publishing Company has a small
fashion department but is rated by
some critics as being the leader in
carrying the largest number of arti-
cles and stories of high literary
quality. The Ladies’ Home Journal,
1883, Curtis Publishing Company,
and Good Housekeping, Hearst,
very close rivals of Woman’s Home
Companion in literary content, also
have small fashion departments.

A recent issue of McCalls (Nov-
ember, 1938) carried thirty-four
pages of fashion and beauty to
twenty-four pages of fiction and
news.

Today, Vogue and Harper’s Ba-
zaar are outstanding in the fashion
field as “class” magazines. But
“class” as defined by Henry F.
Pringle (Scribner’s, July, 1938) does
not mean at all that they “have a
monopoly of readers with intelli-
gence, culture or manners,” but
only that advertising agencies be-
lieve that the people who buy them
have money. To the advertiser,
“class is money.” These magazines
cater to the few and do it “with
slick paper, excellent illustrations
and a sycophantic reverence for
Society—at thirty-five and fifty
cents a copy.”

The first issue of Harper’s Ba-
zaar was published by Harper and
Brothers only four years after the
Butterick’s Ladies’ Quarterly made
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its appearance. It was one of the
several made after the plan of
Godey’s Ladies’ Book, carrying sto-
ries verse, patterns and fashions.
Today it is largely an advertising
medium for the most expensive
clothes, jewelry, fabrics, houses, cos-
metics, automobiles, and titled so-
iety members.

Vogue claims, first and foremost,
that it is a fashion magazine devoted
also to beauty, entertaining, society,
travel, the theater, and “other facets
of graciousness.” It was started,
however, in 1892 by two young
society men as a weekly journal de-
voted to society with some fashion
news interspersed with verse,
sketches, and an occasional story. It
struggled along for seventeen years
until Mr. Condé Nast bought it and
began to make it the high quality
magazine it is today.

Vogue, with Nast guiding it, was
sure of success. A coincidence, it
may have been, but until 1910
women past thirty years of age
could not hope to be slender or
beautiful. On January 6, 1910, ap-
peared an advertisement of reduc-
ing garments inserted by Dr. Jeanne
Walker, manufacturer. Also “Fat-
off,” described as “‘the easiest way
to keep your shape,” might be
noted. How much “beautification
of women” is doing to keep many
magazines going, perhaps only the
publishers know.

Mr. Nast gathered about him ex-
cellent young artists, advertising ex-
perts, and designers. Edna Woolman
Chase is his editor and has been
since 1914. Too often, however, he
loses one or more editors to Hearst’s
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Harpers Bazaar. One of these is Paul
MacNamara, advertising manager
of the Bazaar, whom Mr. Nast
trained. Another more serious loss
was that of Carmel Snow to Hearst
in 1932. She had been Mrs. Chase’s
first lieutenant for ten years or more
and is no doubt to a large degree
responsible for the close competition
which the Bazaar is giving Vogue.
Who are the subscribers to Vogue
and Harper’s Bazaar? Evidently
those who are prosperous or those
who, by reading these magazines or
looking at the lovely photography
and paintings, can imagine they are
prosperous. It is reported that these
magazines are widely read by man-
ufacturers, wholesalers, jobbers, and
retailers who produce, advertise, or
sell outer wear, underwear, and all
other articles with which women
clothe and decorate themselves. It
is assumed that nine out of ten buy-
ers in the United States read Vogue.
At R. H. Macy’s in New York 100
copies are bought every month.
Unique in fashion literature, al-
though not classified as a magazine,
is Women’s Wear, a daily news-
paper devoted exclusively to the
fashion industry. It is designed for
retailers of fashion products, whether
specialty shops, department apparel
stores, or chain stores. It was found-
ed in 1910 when the retail sales vol-
ume of the fashion industries (in
which are included all items of
women’s apparel) was, in round
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figures, one billion dollars. Today
the retail sales value of the fashion
industries is approximately three
and a quarter billion dollars.

Magazines have ceased to be criti-
cal of women’s fashions. There is no
doubt that this three and a quarter
billion dollar industry has proved
too much for the critical writer.
Perhaps his picture in the new hat
Of new coat or new car is more re-
munerative than the product of his
pen. But we like to think that the
American woman is getting more
independent of the edicts of fashion.
She is interested in attractiveness
and style and attaining it at the
lowest possible cost. There is also a
bare possibility that if she must
choose between fashion and charm,
she may try charm. She is learning
to read between the advertisements
for the words of Editors Carmel and
Snow who are probably the most
authoritatve in the country on
genuinely good taste in dress. She is
also learning that she does not have
to get her “shredded cabbage at
Rubinstein’s Health Bar” (at $2.50
per luncheon, in order to keep her
youthful form. She is learning that
fashion magazines exaggerate as do
many magazines. It may still be said
of them, as was said of Peterson’s by
the Literary World about 1850,
“The table of contents agrees as well
with the prospectus as the stories
told after dinner do with the grace
before.”



History From the Roadside

Mary ErizaBete COCHRAN

Not so long ago it was an Euro-
pean fashion to sneer at America
and things American. That epoch
has happily passed. Even at the time
it was a little strange, for American
culture was European culture trans-
planted. The American feels that
history begins in European antece-
dents and that he is heir to the riches
of the past in the Old World.

On the uppermost platform of
the Wallace Monument in Stirling,
Scotland, a2 young American said
that he had learned more history in
six weeks than in all his life. An-
other American from a city with
a great university vowed in Paris
that he was going home and take
history courses in sequence until he
had covered all periods. He added
that he was going to study more
American history also. He had
learned much, enough to realize the
depths of the abyss of his ignorance.
But history by travel needs critical
evaluation, and the mythical must
not be accepted as history. Some
things must be labeled as “tradition
lacking adequate proof.”

The sense of continuity is, of
course, more evident in Europe than
in America. It is especially true in
England, where customs are sacred
and change is viewed with suspicion.
The length of European historical
cycles seems short to a Chinese but
long to an American. Beautiful
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stained glass in the windows of some
of the cathedrals and churches was
over a hundred and even over two
hundred years old before Columbus
made his important voyage, and the
crypts of some of the buildings were
old before Lief the Lucky and Eric
the Red were active in the Western
world. There are churches standing
today which were built in the elev-
enth century. Some towns have had
a continuous history since the days
of Julius Caesar and even before;
for example, there is picturesque
Carcassonne on the table-land pass
between the Cevennes and the Py-
renees which was in the records as
early as 70 B. c. The axiom that the
roots of the present lie deep in the
past is surely supported by visits to
the old centers.

The sense of reality is quickened
by the sight of structures built long
ago which have been the setting of
many stirring scenes and the back-
ground for events that have deeply
affected that age and the age that
followed. One realizes anew that the
sense of values varies with times and
people.

To the wayside historian comes a
strong impression that the Romans
certainly did move around and with
purpose. Their civilization was con-
structive and their work is left in
Western Europe, including England
and Scotland. Roads, aqueducts, and
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bridges still standing attest the ex-
cellence of their building, and there
are countless interesting ruins. Some
of the arches found in such ruins
still show the sculptured face and
forms of Roman Gods and heroes.
A sizable portion of the Old Roman
Wall in the north of England is still
standing and is no mean narrow
thing at that. At various places for-
tresses were built. Archeologists have
busied themselves at these places and
have made some interesting dis-
coveries. Barcarus is one of the most
interesting of these. The great hall,
the pagan chapel, the granaries,
kitchen, etc. may all be seen. Some
of the towns still have the Roman
walls, as for example, Chester. Of
course many of the town walls came
from a later period. France has even
more evidence of Roman activities.
One of the Parisian night clubs on
the left bank is in an old Roman
limestone quarry. The southern
part of France is particularly rich
in Roman history. To this day, Pro-
vence is distinctive because it was
the Nostra Provincia of the Romans.
Narbonne, Nemes, and Arles are
some of the cities which boast Ro-
man precedents. The architecture
in this section shows both Roman
and Spanish influences.

The people of the early medieval
period have also left evidences of
their genius and enterprise. The
Book of Kels in Ireland is one ex-
ample. The colors today seem as
clear as when the monks of the
eighth century made the book.
There are some other books of an
even earlier date which are less beau-
tiful or not so well preserved. Parts
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of the fortification of the Cité of
Carcassonne were the work of the
Viségothes or the Saracens. This
city also has some of the Roman
buildings. Later the Courts of
Toulouse added their bit, as did
the royal builders, Louis IX and
Philip TIL.

To stand in the church of St. Ser-
nin at Toulouse and realize that
Raymond was absolved here before
he started on his Crusade in 1096
makes one feel that he is touching
hands with the past. In the crypt of
this church may be seen the sacred
relics, secured by Charlemagne,
Louis the Debonaire, and Charles
the Bold, who set a high value on
such things. The veneration of a
little piece of the True Cross, a nail
of the Cross, and a thorn from the
Crown recalls the story of that An-
gevin Count, Fulk the Black, who
kissed the true cross for a very long
time. Later it was discovered that
he really was biting it, and he suc-
ceeded in getting a splinter which
he kept as a sacred relic. St. Sernin,
for whom the church was named,
was one of the very earlier Christian
missionaries. He suffered martyr-
dom because of the opposition of the
pagan priests.

The present beautiful botannical
gardens of Toulouse were in the
thirteenth century the scene of bit-
ter conflict in the crusade against
the Albigensians. The spot where
Simon de Montfort fell is marked.

At Chinon, favorite residence of
the English king, Henry II, there
are many reminders of Jeanne
d’Arc. Here began her mission of
rousing the weak king, Charles VII,
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from his lethargy and inspiring the
French people with hope and enthu-
siasm. All over France there are
sculptured memorials erected to this
remarkable fifteenth century girl.
The castle at Chinon is chiefly ruin,
but it is very interesting. The sub-
terranean passage extendng eight-
een kilometers, which was to be
used in time of siege, might give
some pointers to modern air-raid
precautions.

For a period of French history
the kings of France may be traced
by their castle building. Very near
Tours is the castle of Louis XI.
Though Louis the XI was not one
of the glorious and magnificent
kings of France, he was very level-
headed as this castle testifies. Here
is no extravagance but solidity and
utility. Louis, the Crafty, could
never have built Versailles as Fon-
tainebleau. One of the castles built
by his son, Charles VIII, was Am-
boise. The son loved luxury much
more than his father. Here is the
reputed burial place of Leonardo
da Vinci. The next king, Louis XII,
left a memorial in a great part of
the structure of the Chateau au
Blois. His emblem, the porcupine,
is seen in company with the ermine,
the emblem of his wife, Anne of
Buttory, who was the widow of
Charles VIII. Diphtheria may have
changed the course of French his-
tory, for it carried off the two sons
of Charles VIII. A beautiful piece
of sculptured marble marks their
resting place in the Cathedral at
Tours. Louis XII also added to other

castles.
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Francois I was one of the magni-
ficent kings of France and a great
castle builder. He has no less than
twelve to his credit. He loved stair-
ways and put a number of them in
his castles. The guide at Chambord
is authority for the statement that
there are sixty stairways in the castle.
There are over three hundred
rooms. The grand double stairway is
especially noteworthy. He built a
part of Fontainebleau near Paris and
a part of the Louvre in Paris. Some
of the French say that Henry II had
the characteristics of a great king
but “he had a bad missus.” Her
mark still remains in many of the
castles, and one must admit that
Catherine de Medici was not one
of the gentle women of history.
Successive kings added wings to pal-
aces and castles, built chapels or
other distinctive decorations.

The sun king, Louis XIV, had
magnificent expansive (and expen-
sive) ideas, and no mere matter of
time, labor, or cost was allowed to
interfere with their execution. One
of the most celebrated of his monu-
ments is the Chateau and Gardens of
Versailles. The scope and detail of
this enterprise are staggering. The
coming of the revolution is better
understood after seeing this. Yet
these great buildings, the beautifi-
cation of the grounds, the building
of the roads were the public works
of their day. The employment of
idle men and the heavy taxation to
meet expenditures has a familiar
ring. Of course, there are left the
great historic buildings, and the
public, French and foreign, pay an
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admission fee to see them. The fees
are not large and soldiers pay only
a nominal fee.

The achievements of the succes-
sor of the Grand Monarch pale in
comparison with those of his grand-
father. There is an interesting fig-
ure of Louis XV in the Hotel de
Ville at Rouen which designates him
as the “well-loved.”

Napoleon Bonaparte, though not
born to the purple, had a great
sweep of the imagination and a de-
site for magnificence. However, he
had an idea of national and per-
manent usefulness that was com-
mendable. Some royal residences he
assigned to be museums. One of them
became the home of the National
Archives. It may be noted that very
near this building is the court-yard
in which Louis, duke of Orleans,
brother of the medieval king,
Charles VI, was assassinated “for the
welfare of France.” The impression
grows that Napoleon did have a his-
torical sense. A great statue of him
in Rouen catalogues his contribu-
tions to France, but his conquests
and military glory are not men-
tioned. Heroic figures of him in
Paris and elsewhere are said to have
been made from the enemy guns
captured during his meteoric career.

Perhaps his attention was focused
on the need for a constructive pol-
icy by the destruction, havoc, and
ruin wrought by the revolution. In
Versailles, one mob destroyed every-
thing movable and mutilated many
of the murals that they could reach.
The beautiful ceilings escaped be-
cause it would take too much time
and effort to get to them.
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In the great Place de la Concord
near the Louvre, one may see the
spot where most of the victims of
the guillotine met their fate,
although the guillotine was moved
from time to time. One may stand
in the court yard of the Palais du
Justice where the tumbrills came
regularly to get a load of victims.
The cell which Tom Paine occu-
pied for a time is accessible to the
tourist. The museums contain Rev-
olutionary relics which help one
realize more fully that hectic pe-
riod. The Chappelle Expirtore has
five sculptured memories of Louis
XVI and Marie Antoinette. Tradi-
tion says that they with many other
victims of the madness of the mobs
were just thrown into this building
for a time. On one side of an avenue
of tombs of revolutionary execu-
tions is the tomb of Charlotte Cor-
day and on the other is that of Louis
Philippe Egalité the cousin of Louis
XVI, who voted for his death but
later fell under the same knife.
There is an imposing statue of Males-
herbes in the Palais du Justice.
There is also a boulevard named in
his honor. He was the lawyer who
dared defend Louis XVI at his trial
and later was himself guillotined.
The motto of the revolution is on
many of the public buildings, and if
the ideal of Liberté, Egalité, Frater-
nité is not realized, it has at least lent
its influence.

The historical minded may stand
in the streets of Paris and visualize
the frenzy of mobs that have risen
there from time to time. They may
reflect that the mobs which raised
the barricades in the fourteenth
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the eighteenth and nineteenth cen-
turies. Perhaps the Count of Cham-
bord, last of the Bourbons, had this
in mind when he lost his chance for
the throne after the Franco-Prus-
sian war because he insisted on the
white flag of royalty instead of the
tricolor. He illustrated the Bourbon
in ability to learn the lessons of his
age. However, there must be exer-
cise of imagination in conjuring up
the images of the past, for Paris is
a modern city and old houses and
courts must be sought for.

Far different is Rouen, the
charming, picturesque capital of
Normandy, where one can find nar-
row streets with overhanging houses
of the fourteenth and fifteenth cen-
turies without half trying. It is a
striking contrast between them and
the nearby modern streets. Here and
there are frequent reminders of the
Vikings who had a great part in
shaping the destiny of this province.
In the Hotel de Ville is a memorial
mural to the great LaSalle who
helped open up the continent of
North America.

Marseilles, whose beginnings are
found several centuries before the
Christian era when the Greeks and
Phoenicians plied the Mediterra-
nean, is also a modern city. But she
has a church that dates to the second
century and other reminders of her
ancient past. The south of France
came first into contact with the
most advanced European culture; so
naturally it offers much to one in-
terested in history.

The little church of St. Nazaire

in the Cité of Carcassonne claims the
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honor of the first pipe organ in
France, installed in 1522. (It has
been claimed that Charlemagne was
given a pipe organ by Harrun al
Raschid, but no one knew how to
use it.) The organ is still in use. In
some respects this church resembles
Sainte Chapelle in Paris. This is
not strange, since Louise IX contri-
buted to the building of both. The
nave shows strongly the influence
of Moorish art, while the apse is pure
Gothic.

The great medieval king, Louis
IX, is seen to advantage as one goes
about France. At the Chateau du
Blois the pleasing chamber of the
Estates General may be seen as it
was in his time. Had he built noth-
ing else, the Sainte Chapelle on the
Isle de Cité in Paris would be a last-
ing monument to his genius and life.
It is a gem of architecture, small but
perfect. It has the effect of some-
thing ethereal. It was built to house
the relics brought home from the
Holy Land, which are now at the
Cathedral of Notre Dame. An in-
teresting sidelight may be had from
this chapel. As Louis IX feared
assassination, he had a small window
built in one of the galleries so that
he could see who was in the chapel
before he entered. Many details of
family history of royalty and no-
bility are gleaned by the traveler,
but nothing is found to the discredit
of Louis IX. He seems to be one mon-
arch for whom apologies are not in
order.

The voyageur is impressed with
the religious struggles and hatreds
that have marked the course of his-
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tory. Evidence may be found in
Ireland, Scotland, England, and
century and adopted the tricolor
cockade were close kin to those of
France in the mutilation and de-
struction of sculptured figures, of
altars, and even of buildings by re-
ligious fanatics. The massacre of St.
Bartholomew was opened by the
tolling of a bell from a church near
the Louvre; the signal to the bell-
ringer was given by the waving of a
handkerchief in the hand of Cather-
ine de Medici from a palace window.
The reaction of the modern traveler
may be a sort of stunned amazement
at the political ineptitude and in-
trigue which were combined with a
religious fanaticism to bring about
such a terrible thing. At Oxford one
is reminded that John Wycliffe,
master at Balliol and long one of the
most distinguished professors, also
had great difficulty. Of course his
lot was easy compared to that of his
followers after his death. Quite near
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some of the colleges are the impos-
ing monuments of the martyrs con-
demned under Mary Tudor. In the
church of St. Mary, the Virgin, there
are markers showing where the trial
was held.

The Louvre, which was a palace,
is now a great art museum where
some of the finest treasures of the
world are kept. But the pilfering
ways of Napoleon are suspected
when the dates of some of these
acquisitions are noted.

The stream of history may well
lead to more modern events. It
takes little magic to conjure the
scene at the close of the Franco-
Prussian War in the marvellous Hall
of Mirrors at Versailles. Some re-
flection is also in order on the much-
condemned treaty of Versailles at
the close of the World War. In an-
other part of the building the
Chambers will meet this spring to
elect a new president of the French

Republic.



The Individual Method of Teaching
Home Economics

B. Litriaxn NELsoN

Every teacher of home economics
has had moments of uneasiness con-
cerning her well-planned and well-
thought-out homemaking program
when by chance she has overheard
such stray bits of conversation by
her students as: “I didn’t get much
out of that class because I already
knew how to make my own pa-
jamas.” “Why do I have to learn
how to prepare breakfasts? I've
cooked breakfasts at home for a
year and a half.” “Wish we could
have that sewing unit right away.
I need some new clothes now, not
next spring.” “I’d like to have some
work in child care and training this
year rather than next. My little
brother is such a bother right now.”

The dissimilarity in home back-
grounds and the resulting differ-
ences in experiences of girls ac-
count for many statements of this
type. In a home economics class
the number of patterns of past ex-
periences is the same as the number
of homes represented on the class
register. We know too well the as-
sortment of students ordinarily as-
sembled in one class. Can we suc-
cessfully teach these various girls
the same attitudes, appreciations,
skills, and abilities by the same
methods at the same time?

At the boarding school at Pine
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Ridge, South Dakota, an attempt
was made to work out and present
a program suited to the individual
needs and interests of high school
girls. Comprehensive records of the
students were available. The files
contained questionnaires filled out
by the girls which gave such infor-
mation as the number and ages of
children in the family; the mother’s
or father’s occupation; the socio-
economic status of the family; ex-
isting family relationships; and ex-
periences in homemaking. Reports
of work done in former home eco-
nomics classes were included in the
files as well as records of home visits
made by the teacher. For a period of
several months, the teacher had kept
a series of anecdotal records of the
girls who were in her classes. Inci-
dents noted were taken not only in
classrooms but in corridors, in dor-
mitories, on the playground, on the
streets, and at social affairs. When
these anecdotal records were as-
sembled, they gave rather complete
pictures of the girls.

With the information gleaned
from these various sources, the
teacher, deciding it was best to
launch the students upon individual
problems of their own choosing, ex-
plained the plan in detail to them
and was delighted to have them ac-
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cept the new idea with enthusiasm.
Girls were discouraged from choos-
ing a problem hastily. An entire
week was spent in studying refer-
ence books and illustrative material,
in formal and informal discussions,
in group and individual conferences
with the teacher. The girls were en-
couraged to discuss their probable
needs with mothers, fathers, teach-
ers, and friends. During this time,
the teacher, because of her knowl-
edge concerning the girls’ back-
grounds, training, and experience,
attempted to guide the thinking and
planning processes of each individ-
val into a worth while channel. It
is true that the student did not in
every case choose the problem most
needed by her, but no undue pres-
sure was used in an attempt to in-
duce her to make another choice so
long as she could obtain some valu-
able learning experience from the
problem. By maintaining her inter-
est it was hoped that she could later
be guided into choosing a problem
more necessary to her. This hope
was justified as time passed and each
girl became increasingly aware of
her inadequate ability, because of
her lack of knowledge in some of
the various phases of home eco-
nomics.

When a girl had selected a prob-
lem, she formulated the objectives
she hoped to accomplish and made a
plan of work. This plan she dis-
cussed with the teacher. Later she
made any changes she felt might
simplify her work or make it more
successful. She worked independ-
ently, consulting books and maga-
zines, and conferring with the
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teacher when difficulties arose. If
two or more girls chose the same
problem, they were allowed to work
as a group as in any other class.

A résumé of the first problem
chosen by a group of eighteen ninth
grade girls may give a general idea
of the variety of felt needs and in-
terests in one class.

Two girls decided to plan menus
that would be served at the home
management house during their
residence there. Three students were
attracted by the interesting possi-
bilities of a new home management
house nearing completion and asked
to be allowed to plan its furnish-
ings. Study of child care and de-
velopment was chosen by two girls.
Two more decided to redecorate
their dormitory rooms. Flower ar-
rangement and the growing of
house plants was chosen by two stu-
dents. The remaining seven girls
chose the following problems: per-
sonal grooming; line and color ap-
plied to dress; the planning and
making of a wool suit; the construc-
tion of a skating skirt and jacket
from two boys’ corduroy suits; a
new outfit of clothing for a little
two-year old sister; new clothing
for the home management baby;
an entire layette for an expected
baby sister.

As the students worked on their
individual problems there was an
atmosphere of comradeship and a
lively interest in the work of one
another. Girls discussed their diffi-
culties and their achievements. They
laughed over mistakes and then cor-
rected them. The teacher was re-
garded not as someone who gave
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orders but as a friend who might be
asked to help when difficulties be-
came too perplexing. Never before
in these classes had interest been so
high, so unfailing and so inspira-
tional. The only adverse criticism
by the students appeared to be that
the time went too fast. Girls came
a half hour before class time to
begin work or seek advice. In addi-
tion they ran in for a few minutes
during the noon hour. If the de-
partment was open after four
o’clock in the afternocon there was
always a group of students working
until the teacher donned hat and
coat preparatory to leaving.

Every girl had two or even more
problems planned ahead of the one
on which she was working. As each
student finished a problem she sum-
marized it and decided what she
had gained and what she still needed
to learn.

It was interesting to watch one
problem grow out of another. The
girl who began work on personal
grooming became very enthusias-
tic as she noted the improvement in
her appearance. This interest led
her into a second wunit closely re-
lated to the first one—an investiga-
tion of inexpensive, efficient and ef-
fective means of keeping her clothing
clean and in repair. As this unit of
work progressed, she became aware
of the fact that certain garments
were more becoming to her than
were others. This launched her on a
third problem—the study of line and
color as applied to her clothing. She
did a spendid piece of work in ap-
plying this information to her in-
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dividual needs. She finished this

unit of work by constructing a red
silk frock and a lined red wool coat
that were perfectly suited to her
personality and figure.

It is often asked if learning has a
tendency to become one-sided or
restricted when girls choose their
own problems. There might be dan-
ger of this, but the teacher’s knowl-
edge and sense of responsibility can
prevent the problem becoming too
narrow. By various methods she can
guide a girl to see the importance of
all the many phases of home eco-
nomics. For instance, Myrtle, be-
fore finishing her frock and coat
had been made aware of the value
of the study of foods and had de-
cided to plan meals for a family
like her own.

Many teachers fear that girls will
waste valuable time on trifling
or even silly choices of problems.
Here again the teacher must antici-
pate developments and be ready to
safeguard her students from mak-
ing unwise selections. True, she
must be tactful or girls may become
sullen and antagonistic if they see
no reason for the teacher’s disap-
proval. However, there should be a
minimum of danger if the work is
properly introduced, presented in
an attractive manner, and support-
ed by an abundance of excellent
illustrative material. During a
year’s experience in teaching in this
manner, not a single girl chose an
inconsequential problem.

Again it is suggested that girls
may tire of working on individual
problems. The assumption appears
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unjustified. A girl is usually intense-
ly interested in her work, and be-
cause of this enthusiasm she pro-
ceeds at a rapid pace. The teacher
had a simple agreement with the
students that any problem once
started should be finished. No girl
ever requested that she be allowed
to drop her work although in two
or three instances girls stated that
they found their work a bit diffi-
cult, but they always quickly and
loyally added that they had been
warned that might be the case. In
these contingencies extra advice or
assistance was gratefully acknowl-
edged and appreciated.

A frequently given criticism is
that a teacher can handle only a
small group of girls if they are
working on individual problems.
All the classes taught were com-
posed of from eighteen to twenty-
two individuals. It is true that this
type of work does take more of the
teacher’s time. She must plan and
organize her work carefully and
keep in touch with each girl’s prog-
ress. If she does not, chaos and dis-
order will undoubtedly result.

The advantages observed while
teaching classes by this individual
method can be summed up as fol-
lows:
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1. Each girl’s past experiences are
taken into consideration when her
work is planned.

2. Each girl can progress at her
own pace.

3. Interest is easily aroused and re-
tained.

4. Girls learn to plan to work in-
dependently.

5. Girls become increasingly
aware of their problems and needs.

6. Girls talk more freely to the
teacher concerning their needs and
interests and thus receive more
specific advice and help.

The individual method of teach-
ing home economics proved to be
a worth while and fascinating ex-
perience for both students and
teacher. This method of teaching
home economics to individuals rather
than to groups is particularly rec-
ommended for classes of girls having
widely varied backgrounds and
training. The plan permits each girl
to start at her own level, building
upon her own experiences and her
own interests. As the student plans
and develops and summarizes her
work, she should gradually come to
see herself as a future homemaker
with an interest and need for each
of the many phases of home eco-
nomics training.



Evolution of Cookery

ANNIE MARRIOTT

“By the plentifulness of a food
supply the ascent of a nation may
be traced, and perhaps by the scarci-
ty of food, its fall. Through the re-
finement of the preparation of food
we may further trace the various
periods in the development of the
civilization of countries. The litera-
ture of all times tells this story.”™

Certain processes are necessary
for making food available to the
body: securing, preserving, prepar-
ing, and consuming. All of these
processes are conditioned by the
stage of civilization reached by the
group. All people pass through suc-
cessive stages of preparing food,
from the extremely simple to the
extremely complex.

In the early stages of civilization
meat was cooked by throwing the
carcass directly on the fire; later
it was roasted on a stick over a
flame. From this method the spit,
a pointed rod, usually of iron, was
developed. Still later the meat was
covered with leaves or mud or clay
and buried in embers. This method
of cooking meat was followed by
boiling it in a crude vessel made
from the skin of the slaughtered
animal. The vessel was filled with
water, which was heated by drop-
ping red hot stones into it.

During the next stage of meat

*Anna Barrows, Bertha Shapleigh: An Outline
on the History of Cookery.
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cookery came the soapstone pot,
which could be propped on smaller
stones with fire underneath it. From
this practice developed pots with
legs.

Cereals were at first eaten raw
and whole, but as civilization pro-
gressed, they were ground into meal,
which was eaten dry. Later the
grain was parched before an open
fire. This method of cooking was
followed by roasting the cereal in
pits by means of heated stones.

Our knowledge of the sources of
food and of methods of preparation
in ancient times is obtained from
contemporary records, literature,
sculpture, and pictures of the times,
as well as through information re-
garding the climate, soil, and geo-
graphical conditions of the regions.

In early Rome we have the simple
diet growing more involved. The
Romans carried it to extremes and
regarded gormandizing as the end
and aim of eating. In elaborate and
expensive foods, their feasts were
without competition. In the days of
their grossest luxuries, they ate five
meals a day, eating ravenously at
each. These meals were a breakfast,
a luncheon, a meal between lunch-
eon and supper, supper, and the
commissatio. Supper was the princi-
pal meal and the one which called
forth all the ability of the Roman
cook. It was followed by the com-
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missatio, consisting largely of some
sweet. Roman feasts began with
eggs and oysters and concluded with
a dessert of fruit. In the later cen-
turies of Rome’s history, the chief
repast developed a culinary mono-
mania and produced follies and ex-
travagances of the table which are
almost incredible.

The Roman’s search for unusual
and expensive foods with which to
tickle his palate led him to such ex-
travagant dishes as the tongues of
nightingales, the brains of peacocks,
and the roes of small fish. Can we
question the culinary abberation of
the Romans when we read of one
who had a dish prepared which cost
£422, made up of a variety of sing-
ing and talking birds which were
valued at £25 each? A remarkable
culinary achievement of Roman in-
vention consisted of a pig which was
roasted on one side and boiled on the
other. The stuffing consisted of
thrushes and other birds, the yolks
of eggs flavored with a rich juice,
and minced meats highly spiced. At
one time they spent whole fortunes
on flattering their stomachs. They
often ate up the revenues of an en-
tire province at one meal.

The Roman dining room was lo-
cated in the upper story of the house
and was commonly decorated with
trophies of arms. The tables were of
wood or bronze or sometimes of fine
silver according to the social position
of the host.

Just as the development of the
world in general has been from east
to west, so have the culinary arts
moved in this direction. One of the
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strong influences on the culture and
food customs of the medieval age
was the monasteries. After the fall
of Rome, only in the monasteries
was any semblance of fine living
preserved. They were the only inns
of the period, and the hospitalities
of their tables became noted. The
dining halls and kitchens of the
monasteries were the strongholds of
English medieval cookery.

The simple fare of the English,
which originally had consisted
mainly of vegetables, wild fruit,
honey from the wild bees, a coarse
sort of bread, and milk, was en-
riched by the Romans at the time of
their invasion of Great Britain. As
a result, there developed in Medieval
England habits of food preparation
and consumption which seemed al-
most unbelievable. We are told that
the tables of the monks of Canter-
bury consisted daily of sixteen cov-
ers of costly foods and that the
monks of Winchester complained to
King Henry II that their bishop had
taken from them three of their
usual dishes. The king, however,
thought they fared well with the re-
maining ten.

In each important monastery, a
guest hall surrounded by sleeping
apartments was provided for the re-
ception of travelers who were al-
lowed to remain for two days and
nights as guests. Some idea of the
luxurious and extravagant living
and service is reflected from reading
of the installation of Ralph, Abbott
of Canterbury. At this celebration
6,000 persons were entertained and
3,000 dishes were served. The arch-
bishop provided food daily for 5,000
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poor people and, in addition, sent
food to crowds of sick and infirm
who were unable to come to his
home.

A more vivid picture of the va-
riety of the medieval diet is painted
in the list of the provisions for the
feast of an archbishop’s enthrone-
ment in 1295. This list comprised
“300 ling, 600 cod, seven barrels of
salt salmon, 40 fresh salmon, 14
barrels of white herring, 20 cades of
salt eels, 6000 fresh eels, 8000
whelks, 100 pike, 400 tench, 100
carp, 800 bream, 20 barrels of salt
lamprey, 1400 small lamprey, 800
large fresh lamprey, 124 salt conger-
eels, and 200 large roach besides seals
and porpoise. There were olive oil,
honey, mustard, vinegar, verjuice
(apple juice), £33 worth of spices
and comfits (a confection), and
bread wafers with wines and beer in
proportion. The London cooks’
wages for preparing the feast came
to £23. Such extravagances were not
confined to the clergy, for the tem-
poral lords were equally ostentatious
and wasteful in their hospitalities.
At the time of Edward I it was nec-
essary, due to a series of famines, for
the Baron to restrict some of the ex-
travagance which had prevailed.

The places in which the meals of
such large numbers had to be pre-
pared day by day were necessarily
spacious. A fourteenth century
kitchen at Raby Castle was thirty
feet square and contained three
large fire places. History reveals a
kitchen at Hurslnonieux twenty
feet high, with three huge fire places
and a bake house with an oven more
than fourteen feet in diameter.
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The influence of the Orient was a
definite factor in the food customs
of the medieval period. Returning
Crusaders introduced into England
a new food supply consisting of
such spices as cloves, mace, allspice,
and nuts, particularly almond and
filbert. Previous to the time of the
returning Crusaders, the diet was
crude. People had used only the food
grown in their own communities,
prepared before an open fire. But
commerce opened up by the Cru-
sades brought an influx of wealth
and ceremony among the clergy,
kings, and nobles; hence more atten-
tion was given to the preparation
and service of food.

The upper classes of medieval
England became accustomed to a
gluttonous manner of living, a fault
soon adopted by the common people
as well, for though they had but
two or three meals a day, they had
an abundance even though it was
coarse food. The well-to-do Saxon
lived in great comfort. The staple
foods were meats, fish, and bread,
which were consumed in great
quantities. It was customary to
roast beeves whole. Fowl was highly
esteemed and was raised for the
table. Wild fowl was considered a
delicacy. Very few vegetables were
known. Acorns were plentiful and
were commonly ground and wused
as meal by the poor .

Great feasts to celebrate battles,
or as signs of good will, occurred
frequently. At the feasts, the men
and women sat together, seated ac-
cording to rank. The tables were
simply boards laid on trestles which
were removable when not in use.
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The guests sat on benches without
backs.

The cultured Normans intro-
duced into this country a system of
high class cookery. They were
dainty eaters—epicures, in fact. Fla-
vor and delicacy were more
esteemed than mere quantity as
among the Saxons. Foods were im-
ported from the Orient. The Nor-
man nobles brought their own stew-
ards and cooks whose positions be-
came posts of honor in the house-
holds. Vegetable foods were much
more commonly used than in the
Saxon period. The upper classes used
wines almost entirely, for they de-
spised beer, ale, cider, and mead
which continued to be the beverage
of the comon people.

In the latter part of the medieval
period, we still find among the no-
bility and gentry the spirit of mu-
nificent hospitality. At great feasts
more attention was given by the
cook to the embellishing than to the
cooking of the food. Many of their
best dishes were adorned with gold
and silver foil or “flowered,” as they
termed it, with various colored
powders. Among other methods of
adornment those used for the pea-
cock and swan invariably appeared
at every royal feast. “The peacock
was skinned, stuffed with spices, and
roasted. While it was cooking, 2
cloth continually wetted was kept
around the bird’s head to save it
from the action of the fire. When
cooked, it was allowed to cool, and
then the skin was neatly sewn on
again, the tail feathers spread out,
the comb gilt, and a piece of cloth
dipped in spirits of wine placed in
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its mouth, to be set on fire while it
was being served at the table, which
was accompanied by some cere-
mony. After the expenditure of all
this art upon the peacock its flesh
was tough and tasteless.”?

In some medieval recipes, there is
evidence of a lack of sanitation. The
recipe for making meat jelly advises,
“Seath it again over the fire and
skim it clean. Let a man watch it
and blow off the gravy, and in case
the liquor waste away, cast more
wine thereto, and put thy hand
there-in. And if thy hand wax
clammy, it is a sign of goodness.
.. . ” In the recipe for baked lam-
preys, the cook is directed “To blow
through the crust so that the wind
shall abide therein and raise up the
coffin that it fall not down.”

An outstanding thing about medi-
eval recipes was their excessive use
of spices. Among the ingredients
for fillet of pork were powdered
pepper, cinnamon, cloves, and mace
tempered with vinegar, blood, ale,
and salt. Spices were used with
stewed fruit and desserts of all kinds,
which were served after the meal
with the wine.

Even in the middle ages there was
an effort to prevent adulterating
food. After reading some of the
“Pure Food Laws” of the Middle
Ages, we can more thoroughly ap-
preciate our own laws. The punish-
ment for those selling food stuffs
not up to the standard seem all out
of proportion to the offense. “In
Brussells one adding foreign matter
to wine was banished for ten years

°F. W. Hackwood: Good Cheer.
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and suffered the loss of a piece of a
finger.” The following regulations
are found in the archives of the de-
partment of Puy de Dome
(France). “Any man or woman
who sells butter containing turnip,
carrot, or any other foreign matter,
shall be tied up tightly to the pil-
lory. The said butter shall be placed
on his head and left there until the
sun shall have melted it entirely.
The dogs may lick him and the peo-
ple torment him as much at they
like. . . . Any man or woman who
sells diluted milk shall have a fun-
nel put into his throat and have the
diluted milk poured down wuntil
the doctor certifies that he or she
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can swallow no more without dan-
ger of death. . . Any man or
woman who sells bad eggs shall be
exposed on the pillory, and the said
eggs shall be given to the children
to amuse themselves by throwing
at him”.?

Regardless of the many incon-
sistencies practiced in the prepa-
ration and service of food in ancient
and medieval times, mankind had
made a tremendous improvement
over the mode used in the art of
cookery in primitive times. From
the efforts made then the way has
been paved for the advanced meth-
ods used at the present time.

SEuphemia Tory: Practical Home Ecomomics.



CAMPUS ACTIVITIES

The staff members and sixteen of
the major students from the
women’s department of physical
education attended the state con-
vention of the Kansas Health and
Physical Education Association at
McPherson, Kansas, March 24-25.

Miss Hazel Cave attended the con-
vention of the Central District of
the American Association of Health,
Physical Education, and Recreation,
at Sioux City, Iowa, March 29-April
1. She reported before the teachers’
training section on the results of a
survey of the various responsibilities
being carried by physical education
teachers in a representative group of
Kansas public schools.

The Girls’ Glee Club under the
direction of Miss Gabriella Camp-
bell gave a concert in April at Cot-
tey College, Nevada, Missouri. The
College entertaind the girls at a
luncheon. Miss Campbell also con-
ducted grade school music festivals
during the spring at Columbus,
Sedan, and Ft. Scott, Kansas,

Mrs. Edwina Fowler, president of
Theta Province of Sigma Alpha Jota,
national music fraternity for
women, inspected the following
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chapters: Lincoln, Nebraska; Hays,
Kansas; Lindsborg, Kansas; Kansas
City; Missouri; Laramie, Wyoming;
Denver, Colorado; and Topeka,
Kansas.

Miss Josephine Marshall, Head of
the Home Economics Department,
is on leave of absence for the spring
semester. Miss Marshall is studying
at Teachers College, Columbia Uni-
versity.

The Boy’s Glee Club under the
direction of Claude Newcomb gave
concerts at Carthage, Mt. Vernon,
Aurora, and Monett, Missouri in
March. They performed before 2,200
students. Soloists were Don Struble,
tenor; Bill Stoskopf, trombone; Joe
Malocsay, trumpet; Robert Rue,
violinist. Betty Carney was the ac-
companist.

The College Aumni Directory
was printed in March, the first to
be published since 1932. The book
contains 132 pages listing almost
4,600 names of all the bachelor’s
and master’s degree graduates of the
college. The directory was compiled
under the direction of Miss Lula
McPherson, secretary of the Service
Bureau.
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FIELD NOTES

$

Byron Crowley who received the
Master’s degree in history in 1938
is the present principal of the high
school at Atlanta, Kansas. He had
previously been a teacher in the
Atlanta High School.

Clyde Starkey, B. S. in history,
1938, is the principal of the Tono-
vay Rural High School, near Eu-
reka, Kansas.

The teaching fellowship in the
history department is held this year
by Harold Borgh who did his under-
graduate work in the Milwaukee
State Teachers College, Wisconsin.

Kenneth McFarland, superinten-
dent of Coffeyville Public Schools,

was given an award for outstanding
service by the Junior Chamber of
Commerce of Coffeyville.

Miss Agnes Crowe, B. S. 1931,
major in mathematics, is the presi-
dent of the Detroit Mathematics
Club. This club consists of 323
teachers of mathematics in the high
schools and upper grades of the city
of Detroit, Michigan. Miss Crowe
has also been promoted to the posi-
tion of House Principal which gives
her complete charge of 600 high
school girls in the matter of pro-
grams, credits, courses, counseling,
and discipline. This has reduced her
teaching work to a class in trigo-
nometry.
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COMMENTS ON BOOKS

>

America’s Yesterday
By F. Martin Brown
Published by J. B. Lippincott,
Philadelphia, 1937

Those who are interested in
American archaeology will find in
this volume a very interesting in-
formal discusion of the subject and
a good summary of archaeological
knowledge of central and south-
western North America, Central
America, and South America, at the
present time. The work is organized
under eleven chapters and four ap-
pendixes. The first. chapter, “Man
of Antiquity,” takes up the physical
characteristics of pre-historic man
and discusses the place that early
man in America occupies in the
origin or development of the human
race.

Chapter two, ““The Basket-
Makers,” is devoted to the Indians
of the region just east of the Rocky
Mountains from southwestern Texas
to northern Colorado and Utah.
These early people were simple agri-
culturalists. Their basket-making
formed the basis of the pottery of
the Southwest, some of which ranks
among the finest known.

Other chapters deal with “The
Pueblos,” “The Valley of Mexico,”
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“Life Among the Maya People,”
“The Aztecs,” “Chorotegas and
Chibchas,” “Early Peruvians,” “The
Incas,” “The Mound Builders,” and
“America’s Contribution.” The Ap-
pendixes are illuminating: The first
gives the dates of the southwestern
ruins as derived by the tree-ring
method; the second shows the cor-
relations between the Mayan and
the Christian calendars; the third is
a short but well-selected bibliogra-
phy; and the fourth is a simple com-
parison of dates, dynasties, and mi-
grations of peoples and is called the
“American Time-Table.”

The work covers a wde range of
subjects, such as pre-Mayan temples
and pyramids, the Aztec religion,
the pre-Incan monolithic builders,
pottery making, and the recent finds
in the mounds of the Tennessee Val-
ley Authority Project. There are
fifty most excellent illustrations and
diagrams; many of the illustrations
are from photographs made by re-
cent explorers. It is a very worth
while addition to American archae-
ology, especially now as so many
visitors are seeking recreation in the
Southwest, Mexico, and beyond.

Oren A. Barr
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WAYFARING

This column is devoted to notes and letters from faculty
members away on leave or from other friends of the
Coliege who are doing interesting things.

Dr. Cochran gives some interest-
ing observations on the English
Educational systems:

Many interesting and unusual fea-
tures are present in the formal sys-
tem of English education. I shall
touch on only a few of these.

By the kindness of the Secre-
tary of the Institute of Historical
Research of the University of Lon-
don, I had an opportunity to talk to
Miss Gwyn of the Educational In-
stitute of the University. She had
spent five years in the United
States; so she had a basis of compar-
ison. She says the American system
provides much more for the rank
and file. English curricula are large-
ly academic. Comparatively little
industrial or vocational training is
given except in specialized schools.

There is no attempt to provide
secondary school opportunities to all
who are able to do the work. Stu-
dents financially able pay what we
would consider stiff fees, and there
are scholarships, which pay all fees,
available for those who succeed in
competitive examinations. There are
no service conditions attached to
any of the scholarships.
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Co-education is not the rule. It is
now being rather widely discussed.
Some schools have it and there is an
effort to extend it. One contrary
argument is that the English school
boy is subject to birching and girls
are not. If all were in the same
school, there would have to be uni-
formity of rule. On the other hand
it is urged that girls are more tract-
able and are a good influence.

An English Speaking Union Ex-
change teacher from America told
me that she had insisted on co-edu-
cational work in her application and
had then condemned herself to the
undesirable category, the county
council school.

At a round table discussion at the
University, she told them that Eng-
lish standards were below the
American and emphasized the lack
of various kinds of equipment that
she considered necessary for modern
teaching.

The visit to Eton was very inter-
esting. The regularity of the carv-
ing of the boys’ names was clear
after I learned that it was done by a
professional who was paid by the
boy. If the boy attempted to do his
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own carving, he paid double—once
for having his efforts effaced and
once to have it done right. I also
learned that when a boy comes
under severe discipline, his parents
were billed for a new birch. If he
asked for it, the victim might have
the instrument of his punishment
as a souvenir. The benches were not
made for comfort and some were
very old, almost as old as the school.
There seems to be no consideration
for the ideal of proper lighting. The
disinclination to change is here illus-
trated. Perhaps the schools contrib-
ute largely to breeding English con-
servatism.

A student reading for an honor
degree at one of the London colleges
stayed at the same house as a friend
of mine. She saw some of his histories
and was amazed at the colored ex-
pressions, as the “glorious wvictor-
ies”, the “heroic” leaders, and the
“brilliant” policies. I believe How-
ard Mumford-Jones in a magazine
article recently advocated more
flag-waving and eagle-screaming to
compete with chauvinistic teaching
in totalitarian countries.

A number of years ago some Euro-
pean scholars criticized the work of
American universities saying that
there was little real graduate work
offered in courses that were so classi-
fied and that much of the college
work was really on a secondary level.
It was claimed that there were too
many lecture or information courses
and too little of individual work.
Certainly the English student is
much more on his own. It does seem
to me that there is too much narrow
specialization.
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There has been press discussion
regarding preparation of those who
are to teach special subjects in the
secondary schools. Shall it be another
academic year or professional year?
At present it is the latter. One ar-
gument for the professional year
that is advanced is that the student
can’t be sure he won’t be appointed
on a lower level. This reminds me of
the experience of a young New Zea-
lander. He was trained to teach
French, English, Latin, and history
in secondary schools. He taught two
years in lower schools and never was
assigned those subjects, but when he
did teach in upper elementary
schools, he had to teach mathematics
and science. He began in primary
work! In talking with him, I learned
that a “teacher” is in the lower
schools, and one in college work
doesn’t “teach” but is a lecturer or
a professot.

There are, at present, vacancies in
the office of headmaster in two of
the “public schools,” and there is
some concern expressed about get-
ting the right men. In some of the
comments in the press, I found that
these schools never advertise—that
is an unheard of thing. I thought of
the advertising of similiar schools in
our magazines.

We were told at Eton that a boy
was registered as on the list of appli-
cants for entrance soon after his
birth and that this was the practice
at the other schools, too.

The English system is quite com-
plicated, and I’ve about given up
hope of ever really understanding it.
Leaving that, I will say that gay
Paris is most interesting and the
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tempo is different from that of
England. One would not indulge in
absentminded wanderings if he ex-
pects to live through the traffic. The
cooking has a better flavor and the
shops are tempting. One certainly
could not do justice to it in many
paragraphs and my space is gone.

Elizabeth Cochran.

The following is from a letter
which Professor Shirk received from
Dr. Smith who is away on leave:

Durham, North Carolina

After leaving the lowlands of the
Mississippi, our road followed the
highlands through Tennessee where
corn, cultivated by a man and mule,
is grown on steep mountain sides
that seem almost vertical at times.
Following a short stay at Norris
dam we drove south through the
Great Smoky Mountains National
Park into North Carolina. We ar-
rived in Durham in a rain storm and
were greeted at an inn by the host
with, “How are y’all? It is raining
right much now, though it should
fair off tomorrow.” We knew then
that we had arrived in the South.
if not the “Sunny” South.

Duke University, made possible
by an endowment set up by James
B. Duke in 1925, is built around
Trinity College, whose origin goes
back to 1838. The Woman’s Col-
lege is located on the campus of old
Trinity College. The new campus,
about a mile from Woman’s Col-
lege, is carved out of a forest of
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some five thousand acres. The build-
ings of native stone, backed by a
natural setting of pine and oak,
form a beautiful campus. As we sat
in the large Gothic chapel of the
university for the first Sunday ser-
vice of worship, I must admit that
my mind left the sermon once or
twice to wonder how many sacks of
Bull Durham and Duke’s Mixture
were represented in all this physical
equipment. At the close of the ser-
vice we met Virgil Cooprider for
the first time since leaving Pitts-
burg. Virgil has a scholarship in the
School of Law and is comfortably
located with some law students in a
group of rustic cabins recently built
by the university as an experiment
in housing.

I am attending lectures in topol-
ogy, though most of my time is
spent in library work. Professor
Veblen of Princeton and Dean
Birkoff of Harvard have recently
given lectures here in mathematics.
The Univeristy of North Carolina
at Chapel Hill is just ten miles from
Duke, so we often drive down for
lectures and seminars. I attended
two sessions of the National Acad-
emy of Science in its recent con-
vention there.

We are quite comfortably located
and are especially enjoying the au-
tumn landscape now. There has
been no killing frost, so dahlias,
chrysanthemums, and many annual
garden flowers are still in full
bloom. We always enjoy hearing
from Pittsburg.

R. G. Smith
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