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as the most significant proletariat novel, since both capitalists and
workers receive in it nearly equivalent treatment. Some of the most
representative proletariat novels are Generals Die in Bed and 4
Child is Born by Charles Yates Harrison, The Shadow Before by
William Rollins, Union Square and The Foundry by Albert Hai-
per, The Land of Plenty by Robert Cantwell and novels by Dahlberg,
Catherine Brody, Fielding Burke and others.

Since most of the workers lack education, quickly become sodden
from drudgery, and so lack initiative for writing, the majority of these
novels have been written by members of the middle class but addressed
to the workers. According to an investigation made by Louis Adamic
last year, few workers read novels akout their class. They prefer an
emotional dissipation and a drowning of their woes in the romantic
sentimentality of magazines like True Story. The revolutionary novels
are read, nevertheless, by many people of the middle class and by some
of the intellectuals.

Two proletariat novels will serve very well to exemplify the group.
Michael Gold’s Jews Without Money, which passed through thirteen
editions within two years after its publication in 1930, is an autobio-
graphy—and insofar not true fiction—which portrays the New York
East Side in all itz lechery. The author represents a childhood early
blase, repressed, wounded by injustice, and discouraged by unjust
discrimination. The story is a sincere, moving account that is simply
and sometimes forcefully written, but there is a want of logic and co-
herence in it and examples of bad grammer are not infrequent. Despair
and a querulous pessimism control the narrative.The Disinherited
(1933) by Jack Conroy, unlike most proletariat stories, is only slight-
ly autobiographical. It is, nevertheless, highly subjective and derived
from personal experience and observation. A desolate mining camp
in Missouri, strikes, misery of the poor, factory concitions in large
cities, debauchery, thwarted hopes, discriminaticn, discouragement,
and resignation, all receive attention in an untutored style that is
fresh and that gives evidence of soms degree of ability for thought.
Frankness, veracity, and a fanatical zeal pervade the entire story.
Inasmuch as Gold and Conroy are both from the worker class, they may
be expected not merely to have the proletariat viewpoint but also to
have had unavoidable, hazardous experience which must lend force
and vitality to the narration. In both stories, trivial and meretricious
details make the atmosphere dingy and unwholesome. The capitalist,
always the villain but never present, is represented by underlings who
are caricatures of the evil traits ascribed to him.

Revolutionary fiction affords occasional slight individualization
of members of the proletariat, but the capitalists are either dim shapes
in an indistinct background or type-form villains who are evil as judged
from every standpoint. They could in many cases even qualify as vil-
lains taken from the pages of Richardson’s rovels. That the purposes of
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proletariat fiction are not literary but utilitarian will be seen from the
following statement of them. Their aims are:

1. To persuade rather than to provide literature.

2. To expose such middle class inconsistency and outworn mores
as retard the culmination of the revolutionary idea.
3. To arouse the reader’s emotions against capitalism by present-

ing with force and vividness scenes of degradation, of sordid debauch-
ery, of hopelessness.

4. To hasten stccessful revolution by indicating the failure of
capitalistic society.

The proletariat novel, in its present embryonic form often largely
subjective autobiography, is to be considered as an aspect of social
fiction that is working its way out of the chrysalis stage. Both parent
and child in their present form will probably be short lived and will
decline when the conditions disappear that have called them into ex-
istence and that have nurtured them. The muddle and chaos of the pro-
letariat novel may, however, be a plateau of development between the
social novel and perhaps even a new genre. Such evolution will require
a just evaluation of life and will depend upon the ability of the writers
and upon the capacity of the proletariat and their ability to emerge
from their present debased state to rise to heights of intellectually
guided emotional experience.



THE SCHOOL’S OPPORTUNITY IN THE PRESENT CRISIS

By MAURINE DICKEY, Pittsburg Public Schools

The depression upon which we blame every thing which does
not meet with our satisfaction has perhaps done us more good than
we realize. It has helped us to take an'invmce of our.selves, 'pohu-
cally, economically, socially and educationally. Education which we
are most interested in has been hit hard from all angles but I think
with good results. It has built in the education regime a fighting spirit
for the betterment of schools and through the schools a betterment
of society or the building up of a better social order. Here we visual-
ize the tremendous responsibility and opportunity of our present day
schools. Can we meet the problem?

In “Human Nature and Conduct” John Dewey states “If the
standard of morals in a given society is low, it is because the edu-
cation given by the interaction of the individual with his social en-
vironment is defective.” This is a challenge to the schools. Although
school is only one of the educational influences to which a child is
subject, it is one which is deliberately planned to raise the standard
of living for child life.

Whether we wish it or not, we are turning away from our old
competitive individualistic way of living toward an era which will be
increasingly interdependent. The fact that our interests and activities
today are largely collectivistic in character has swept up on us un-
awares. It is our obligations as teachers to see that our classrooms
and other school organizations are expressions of that form of social
democracy which we have always cherished as our American ideal but
which our capitalistic society has repudiated.

We have let forces outside the school come in and get control.
Perhaps this is the greatest hindrance of our American schools.

The creation of a beiter social order requires change and these
forces outside the school bitterly oppose change of any sort, realizing
that change might upset their interests. These outside forces have by
clever manipulation gained control of text books, banning some of
them and forcing modification in others. They have succeeded in get-
ting some of their wishes incorporated into school curricula. They
have attempted to control teachers at least to the extent of making
them feel they cannot do as they might wish for fear of losing their
jobs. They have control also of the press which is one of the greatest
restraints upon schools. Another dangerous control is that of business.
Business men dominate most school boards. We could enumeraie
countless powerful forces, which are coming in and attempting through
the falsehood of patriotism or such to get control of the schools for
their own selfish desires.

The most promising remedy in the midst of this national cor-
ruption is education. We are now facing great opportunities as edu-

cators. The molding of our future social order rests primarily upon
education.
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Rising above these contending forces the educational worker ac-
cording to Harold Rugg realizes his task is two-fold, one of citizen
and public servant. As an intelligent and informed citizen, he must
participate actively in the group life of the community, even to the
extent of allying himself with definite movements of social recon-
struction. As a public servant in charge of education, however, his
obligation is neither to a particualr sector of the community nor to
special economic or political faiths; on the contrary it is to the total
community adults, children and youths. The educators supreme role
therefore is to lead the community in the scientific study of society,
he must guide Loth adults and young pe°ple in the critical analysis
of conditions and of proposals for reconstruction.

Education should develop thinking, open-mindedness, well bal-
anced individuals who can adapt themselves to changing conditions
and think out for themselves better ways of adjusting to new situations.

An experimental attitude of mind, sharpened and enriched through
cooperative effort is fundamental to such an educational objective
as this. Undoubtedly this attitude can best Le developed through
practice. Children respond readily to opportunities for such de-
velopment. Teachers sometimes find it more difficult. So supervision
forces the responsibility of doing for teachers what the teachers are
trying to do for the children. Ways that were helpful in advising
teachers in Washington D. C. along this line were through (1) Panel
discussions, (2) Classroom studies, (3) Conferences to discuss mai-
ters of interest. (4) Advisors for new teachers. This would b a very
good way in carrying out a program in any city.

The ordinary citizen for ordinary life needs three characteristics:
social adaptions, many and broad interests, and ideals of good
citizenship

Life has ceased to be solitary and has become social. So have
our schools. Life ceased to be simple and has become mechanical.
So too—our schools. Practical subjects, cooking, sewing, manual
training, vocational courses, machine shops and trade schools are
but beginnings of an attempt in this mechanical age to maintain for
this age adequate schools.

Our schools face a great task. While children are still pupils,
the schools are to educate all, to lead to social adjustments, to train
for a mechanical age and to give, through club activities, through
music and art, and through moving picture appreciation, and home
making and beauty culture, the interests that will carry happiness
through the years.

For all, this is a world of social contacts to be enjoyed, of me-
chanical adjustments to be used, and of a hard life to be endured
and the maintainance of adequate education includes the adjustment
of school to these needs.

As educators we must realize that the progress of civilization
is wholly dependent on human behavior and can be largely controlled by
an educational process. Our past training has made a world of people
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who are striving for their own selfish interests with no thought of
the society as a whole or of what the future society may be. It is a
serious matter that our educational program is not giving to the in-
dividual the correct conception of his position in the group.

As we are drifting in this directon there is but one thing the
schools can hope to accomplish. That is to train the individuals of
the coming generation in such a way that they will be more con-
cerned for the total social well being, rather than for the satisfaction
of their individual impulses and desires. We see great examples of
what can be done within the training of one generation as is shown
in Germany and Russia Today.

The achievement of the finest life for society and all its members
await a program of social engineering which includes both the cul-
tivation of thoroughly social attitudes and the Luilding up of in-
telligence as how to make those attitudes successful in the social order.

One of the greatest opportunities and needs of the school is the
constant revision of the curriculum to meet the needs of society.
This curriculum must meet the individuals needs, it must give to
youth understanding of the critical, social, political and economic
problems of our time. It must give a critical appreciation of our
democratic heritage and a sense of social direction.

We must have definite objectives which will help the child in
right living in the school and which will carry over into his life out
of school. We must not only be interested in the three R’s as in the
past, but also in culture, citizenship and character. lmprovement of
conduct will ke the direct result of such training which rationally
educates man’s passions and desires toward those higher goals which
give value and satisfaction to human activity.

Education must be founded on a social philosophy, that it must
respect the individuality of every person and it must have design.
If the American school is to serve the needs of the present and future
generations the curriculum must be reconstructed in accordance with
a forward looking democratic, social philosophy.

Ancther important step for us as educators is for better organ-
izations within our profession. We must have organization among
the teachers not only for improving the American schools but so we
can do our part more directly in the reconstruction of American life.

In the training of our pupils we must develop a system which
will teach the individual to think. As it is now too much is handed to
him predigested on a platter, as if the ascertaining of facts in get-
ting an education is a cut and dried process of assimilation. The
school must provide situations in which the child is continualiy
brought face to face with problems which stimulate his interest and
which result in the employment of problem-solving techniques ter-
minating in decisions.

Another important point in the training of the pupil is an un-
derstandng of remote goals. The pupil should be trained to develop
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foresight. He must learn to postpone his immediate wants so that
when he becomes an adult, he can see the importance of long time
planning for himself and for society as a whole.

The pupil must also learn orientation. He should be able whea
he becomes an adult to transpose from one field of knowledge to
another and see problems in common with those of his associates. So
orientation must be emphasized throughout the educational program
quite as much as specialization.

Our political, social and economic ills, and our present day
erroneous conceptions of nature, arise out of wrong points of views
and wrong assumptions of what is Lasic. Education must remodel
its system. There is no time to lose. The human race cannot solve itz
problems without correct methods of thinking. Education must give
to the developing mind these correct methods. It must sense its task
and fulfill it or be responsible for an avoidable disintergration of society.

All this does not ask the educator to create society; but to be one
force to take the lead along with others, in turning an aggressive in-
telligence upon the social process to scrutinize change as this occurs,
and work positively for change where it may not occur, in order that
the society of which he is a part may be fully educative for all its
members.
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FACULTY SKETCHES

Lula McPherson, American History and Social Science. A. B., State Teachers
College, Pittshurg; A M. University of Kansas; Summer Session, University of

Chicago; Assistant Professor of Kansas State Teachers College, 1924; present
position, 1928.

SOME NEEDS OF EDUCATION AS I SEE THEM

1. Through analysis of political, social and economic back-ground, students
should take a more scientific view of society.

2. Students should be taught habits of meeting regular problems.

3. The social rather than the individual viewpoint toward economic problems
should be developed.

4. Our training should cause students to look for cause and effects—not to jump
at conclusions.

5. Good reading habits and coherent thinking should be acquired.

6. Such training should be given as will assist the student in fitting into the life
of the community.

7. Appreciation of integrity should be taught.
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W. H. Hill, Professor of Mathematics. Life Certificate Indiana State Normal,
Terre Haute, 1901; B. A. 1918; M. A. 1921, University of Colorado. Teacher in
schools of Indiana 1895-1914. Instructor in Mathematics, University of Colorado,
Second Semester 1914-1915 and year 1920-1921. Head Department of Mathematics,
City High School, Greeley, Colorado 1915-1920. Assistant Professor of Mathemat-
ics, Kansas State Teachers College of Pittsburg 1921; Associate Professor 1924.
Present position 1926.

SOME NEEDS OF EDUCATION AS 1 SEE THEM

1. Education should be for present rather than for later life.

2. The work of the school should have a definite relation to the present life of
the individual.

3. Educational guidance should receive more emphasis.

4. Teachers should not be allowed to teach subjects on which they have made no
preparation.

5. Salaries should justify life devotion to the teaching profession.



